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ABSTRACT
A HOLISTIC DESCRIPTION OF THE PHENOMENON OF OBSERVING
February, 1980
Susan Dalziel, B.Ed.
, Plymouth State College
M.Ed., University of New Hampshire
Ed.D., University of Massachusetts
Directed by: Professor Masha K. Rudman
Observing is acknowledged by educators and re-
searchers to be a useful process. Educators treat it
as a learning process; researchers treat it as a method
of research. With the recent interest in informal edu-
cation, and the parallel development of qualitative re-
search methodologies, much attention has been given to
the formulation of observational procedures for educa-
tors and researchers. These procedures have given rise
to several conflicting discussions in the literature as
to whether observing is objective or subjective, whether
it garners impression or detail, whether it requires in-
volvement or detachment, whether it calls for judgment
or description, and so on.
This dissertation describes observing holisti-
cally. A substantial portion of the work is devoted to
the articulation of the essential features of observing:
viii
selecting, reflecting, participating, questing for de-
tails and meanings. Those features are revealed and re-
lated through excerpts from the literature in several
fields of inquiry; perception, anthropology, natural
science, art, philosophy, education, qualitative re-
search methodology, and perceptual psychology. Further
investigation of the phenomenon of observing is done
through a study of longitudinal records on 3 children
in a school setting. The records span 4-8 years of the
children's school life, and include teacher's weekly notes,
observations, parent reports, and interviews. All 3
children were notable observers in the classroom, and
their records highlight some confirmations for and some
additions to the scholarly literature. The study concludes
with a discussion on the art and meaning of being obser-
vant, on observing as a distinctive mode of inquiry,
and on recommendations for further research.
ix
INTRODUCTION
Holistic descriptions are a rarity in the
fields of education and evaluation. We are much more
accustomed to specification of particulars, especially
when it comes to research. As knowledge has grown at an
exponential rate, so has the tendency to atomize what
we know; to reduce issues to finer and finer granula-
tions of particles. "Despite the totality of our
personal experiences as living, working human beings,
we have focused in evaluation research on parts, not
only instead of wholes, but to the virtual exclusion of
wholes" (Patton, 1975; 31). As Barfield says:
There is no * science of sciences ' ; no unity
of knowledge. There is only an accelera-
ting increase in that pigeon-holed knowledge
by individuals of more and more about less
and less. . . (1965: 145).
Thinking in parts, in other words, we lose sight
of the relationships among elements and the relationship
of any given piece to the whole. Instead, we think of
the part as a discrete entity. Thus, once the elements
have been particularized, it becomes easy to separate
them in the style of Aristotelian logic: A and Not-A
1
2are completely different from one another, and are
mutually exclusive (Maslow, 1968: 174). The result in
education and evaluation has been the growing habit of
dichotomozing issues into categories such as reader/
non- reader, structured/unstructured, objective/subjective,
imaginative/unimaginative, cooperative/uncooperative, and
others too numerous to list.
It is worth noting that much useful knowledge
has been derived from the more atomized and dichotomized
approaches to issues. The thought that observing can be
a useful tool, for example, has been made much more
available to teachers and researchers through the efforts
of those who developed particular strategies and
procedures for observers. I am not arguing for the
replacement of the widespread atomistic mode of thought
with a holistic one. That, too, is a dichtomomy, and not
a very useful one. What I am arguing for is the equal
significance of more holistic approaches.
Holistic inquiry makes two valuable contributions
to the educational and research communities. First,
it offers another kind of knowledge about any phenomenon
—
knowledge that cannot be available through the more at-
omistic approaches. To study a phenomenon holistically
is to illuminate the intersections among its various
features. When elements are separated from one another
3and treated as discrete for the purpose of study, those
intersections cannot be encountered and brought to light.
Second, holistic research offers an economy of knowledge.
Holistic knowledge of a phenomenon is structured as a
unity, as a relatedness among features that orders and
makes plain the essence of that phenomenon. That is a
valuable contribution in an age of ever-increasing special-
ization (Boulding, 1964: 162-163).
Holism shares a drawback with the contrasting
atomistic approaches. Neither mode of inquiry can ad-
equately answer the questions of the other; that is why
both are needed. "[H]olistic approaches cannot answer
atomistic questions, and atomistic approaches are far too
narrow to provide practical solutions to [holistic]
problems" (Combs, Richards and Richards, 1976: 402).
Describing the phenomenon of observing is a holis-
tic problem. The questions that the description addresses
are broad and fundamental, relating to the nature of
observing itself. This study does not address questions
about observing related to the specification of teaching
practice or research methodology. It does inform those
who wish to develop such processes, by presenting a unified,
interconnected description of the essences of observing.
CHAPTER I
SCOPE AND PURPOSE
Focus of the Inquiry
This work presents a holistic description of the
phenomenon of observing. The focus is on descriptive
features of observing that reveal what the phenomenon is
and what happens when a person engages in the process.
Specifically, this dissertation provides a con-
ceptual framework for the study of observing in educa-
tion. The holistic description of the phenomenon of
observing establishes a basis from which (1) the implica-
tions of observing for education can be articulated;
(2) research on observing in education can be derived; and
(3) teaching practices, evaluation procedures, and
qualitative research methodologies consistent with the
essential features of observing can be realized.
The description has been constructed from two
different sources of information:
1. a synthesis of work on observing drawn from
the literature in several fields of inquiry:
philosophy, perception, anthropology, natural
science, qualitative research methodology,
4
5educational theory, art, and perceptual
psychology;
2. an analysis of longitudinal records on 3
children in a school setting, those records
analyzed for patterns emergent from the
children's engagement with observing over
time and in different circumstances.
The study as a whole is guided by a set of funda-
mental questions; What is observing? What features does
it have that distinguish it from related processes, such
as looking? Why do people observe? What is essential
to observing, and what features does it have that are
marked by individual variation? What contributions does
observing make to our being-in-the-world?
The scholarly research into different fields of
inquiry asks in particular: What do people working with
diverse subject matter have to say about observing? How
do they use or view the process? What do they think of
its significance?
The study of children's longitudinal records
asks in particular: How does each child engage in ob-
serving? What are the similarities and differences among
children in their modes of observing? Within each child's
mode of observing, which features are notably constant.
6and which ones are subject to transformation over time?
What has been the influence of observing in each child's
education?
A discussion of the material derived from both
inquiries focuses on where the scholarly material informs
the material from longitudinal records, and vice versa.
What are the points of confirmation, contrast, and elabor-
ation? What are the broad implications of the holistic
description of observing?
Rationale for the Inquiry
There are many voices speaking to the need for
and value of observing in education. Indeed, it can
safely be said that most references on teaching and learn-
ing—theoretical or practical, historical or current--
give the role of observing at least passing mention.
The high regard educators have for observing is
even more evident in the range of books entirely devoted
to the topic (Almy, 1975; Carini , 1975; Cartwright and
Cartwright, 1974; Cohen and Stern, 1958; Lindberg and
Swedlow, 1976; Rowan, 1973).
Furthermore, qualitative research methodology,
which pivots on observation, is a fast-growing field of
interest to educational evaluators and researchers
7(Bogdan and Taylor, 1975; Bussis, Chittenden and Amarel,
1976; Cogan, 1973, Cuba, 1978; Hein, 1975; Patton, 1978).
Woven throughout this literature is an emphasis
on the external features of observing. That is, atten-
tion is given primarily to issues such as the observer's
proximity to the observed, the details worth noting, the
format and style of recording what is noticed, and systems
for organizing the data. Observing is treated as a sim-
ple, basic process that commonly-held meanings are ascribed
to, while different authors explicate the meanings by
describing different practices for applying the process
to teaching, to evaluation, or to research. Assumptions
and understandings of observing itself are unspoken.
There are persistent questions raised by the
literature on observing that receive tangential attention
at best. These questions revolve around several complex
issues: objectivity and subjectivity (Patton, 1978),
point of view and neutrality (Bogdan and Taylor, 1975),
detachment and engagement (Carini, 1975), details and
impressions (Combs, 1969), judgment and description
(Bussis, Chittenden and Amarel, 1976), to name a few.
Issues have ended up in paired dichotomies; some authors
will argue for one half of a pair, others for the other
half. Some of the paired issues overlap; they are all
concerned with the essential nature of observing. Yet
8each author tends to discuss particular issues only as
they demand attention in the explication of a methodology
for observing.
The enduring presence of these concerns is no
accident. A preliminary investigation by this researcher
(Dalziel, 1978) has shown that observing is an infinitely
complex phenomenon. Our common usage of the term obscures
that complexity. Of critical importance is the study's
revelation of the internal essence of observing. The
activity of observing occurs predominantly within the
person. This internal activity both raises and responds
to questions of objectivity and subjectivity, and so on.
For example, a pilot study (Dalziel, 1979), in
which a classroom teacher observed two children in her
class over the course of four months, had two emergent
themes: (1) that observing increased the teacher's sym-
pathetic feelings for the children observed, and (2)
that observing heightened the teacher's general awareness
of the whole class, individually and collectively, by
serving to raise questions. Here we have two obviously
internal aspects of observing: feeling and thought.
In the absence of substantial knowledge about
the essential features of observing, resolutions to the
persistent questions depend on the articulation of a
philosophical position on each issue. Those philosophical
9positions are not always articulated. When they are
articulated, they are not always consistent with our day-
to-day experience with observing, nor with the insistent
essential features of observing. Thus, what exists in
educational literature are disparate and conflicting
accounts of the process of observing. Here are some ex-
amples of that conflict, focused on the issue of objec-
tivity and subjectivity.
Excerpts from the literature:
1. Patton resolves the issue of objectivity and
subjectivity by calling for "a positive view
of subjectivity" (1975; 23). Personal in-
sights and behaviors are taken into account
along with (added to) objective data in his
methodology, so that the collection allows
for and is constituted by both. This assumes
that data is either objective or subjective.
2. Bogdan and Taylor resolve the issue of ob-
jectivity and subjectivity by describing the
participant observer as a "neutral insider"
(1975: 50); i.e., s/he is not engaged in a
point of view. This assumes that participant
observers following Bogdan and Taylor's
methodology can participate physically in a
10
setting and remain detached in thought and
feeling.
3. Combs resolves the issue of objectivity and
subjectivity by abandoning the former in
favor of the latter.
Many of us have made such a fetish of objec-
tivity in the making of observations that
we have blinded students to the real meaning
and values of observing.
. .1 have given up
asking my students to make coldly factual,
detailed observation reports. I now ask them
to do what I do myself when I watch a child
behaving or a teacher teaching--to get the
"feel" of what's going on, to see if they can
get inside the skin of the person being ob-
served, to understand how things look from
his point of view (1969: 64-66).
This assumes that impressions can be informa-
tive in the absence of related detail.
As can be seen from these excerpts, the persis-
tent questions observing raises around complex issues
such as objectivity and subjectivity remain. By focus-
ing on the external procedures related to observing, our
knowledge of associated methodologies far outstrips our
knowledge of the process itself. The foremost rationale
for a holistic description of observing is that it would
fill a troublesome gap in our understanding, thereby
informing practice. Heidegger states:
11
The sciences are fully entitled to their name,
^hich means fields of knowledge, because they
have infinitely more knowledge than thinking
does. And yet there is another side in every
science which that science as such can never
reach: the essential nature and origin of
its sphere, the essence and essential origin
of the manner of knowing which it cultivates.
(1972: 33).
The essential nature of observing, and the man-
ner of knowing which observing cultivates, are the sub-
jects of this work.
Methodology
Research for this dissertation was conducted as
a phenomenological inquiry. According to Carini (1975: 11),
phenomenological inquiry seeks to reveal a phenomenon
in three ways:
1. its coherence : how pairs of seemingly op-
posite features of the phenomenon, such as
subjectivity and objectivity, are related
and unified;
2. its durability : how the phenomenon retains
those features through time and various
settings
;
3. its integrity : how the coherence and dura-
bility of features constitute recurring pat-
terns that reveal the unity of the phenomenon
as a whole.
12
Phenomenological inquiry shares some character-
istics with other modes of inquiry, being particularly
close to qualitative research methodology and natural-
istic inquiry. All of these approaches are character-
ized by phenomenological philosophical bases, by
methodologies similar to ethnography or investigative
journalism, by discovery-oriented purposes, by holistic
views, and by emergent research designs (Bogdan and
Taylor, 1978; Cuba, 1978; Patton, 1978).
Phenomenological inquiry differs from these
other approaches with respect to its eventual articula-
tion. Naturalistic inquiry and qualitative research
methodology seek to describe inquiry results in conven-
tional research terms. Researchers speak of empirical,
quantifiable data; of triangulation of data to guard
against biased results; of reliability and validity;
however novel the definitions applied to those terms
(Bussis, Chittenden and Amarel, 1976; Elliot, 1976;
Cuba, 1978; Patton, 1975). In the attempt to regard the
data in these conventional research terms, the holism
of the eventual description is diminished. The descrip-
tion stops short of a unifying layer of meaning.
By contrast, a phenomenological inquiry is largely
articulated in philosophical and even literary terms
(Carini, 1975: 6) . The description goes beyond the
13
presentation of discrete patterns discovered within the
data; it attends to intersections across data and weaves
those into a still larger fabric of meaning. This allows
the description to preserve and reflect the phenomenal
integrity of its focus. In phenomenological inguiry,
then, the eventual description of findings adds a uni-
fying layer of meaning to the data by articulating its
multiple intersections and its fundamental unity.
In a most fundamental sense, there can of
course be no final resolution or explanation
of a phenomenon through descriptive research.
That is not its function. Rather, its func-
tion ... is to verify the extent and limits
of the currently available meanings of a
phenomenon and to share those meanings in think-
able form with other inquirers. ... In
summary, this method of inquiry--taken in its
totality—requires that the inquirer abide
with the object of inquiry, that he immerse
himself in it, that it compel his thought,
that he accept its ambiguous and complex
nature, and therewith, the limitations of
his own point of view in approaching the
phenomenon in its integrity, however faith-
fully he unconceals its meanings (Carini,
1975 : 40- 41 )
.
The "larger fabric of meaning" that becomes the
eventual description of observing will be a working
hypothesis
,
derived from what has been uncovered in
the process of this investigation, and available to other
inquirers who will further extend the meaning of the
phenomenon. To say that this mode of inquiry admits a
15
clay, blocks, etc.; video-tapes; and collabor-
ative group projects; and (2) supportive
documentation including regularly kept class-
room records, observations, and interviews
which describe the contexts from which the
work emerged. The documentation collection
spanned the duration of the child's atten-
dance at The Prospect School (one child,
now 15, has graduated from the school; the
other two, ages 12 and 9 respectively, are
still attending the school)
.
2 . Charting the data
The collections were studied repeatedly
to discover emergent patterns or themes with-
in the data. The collection of quotations
from the literature was coded to organize
the information according to recurrent fea-
tures of observing. Next to each quote, a
code word was written to signify the major
topic or theme of that quote; quotes that
related two or more topics were coded with
each of the related words. For the longi-
tudinal records, charts were constructed with
the them.atic heading of "the observer."
16
Under that heading, data from each child's
collection was extracted from the records.
A code word was included beside each excerpt
to indicate its most obvious connection to
the phenomenon of observing. Since it is
the nature of phenomenological inquiry to
the data as inexhaustible, these codes
and charts represented (1) a way of realis-
tically but flexibly limiting the review of
collected data, and (2) some promising entry
points for the narrative descriptions.
3 . Reviewing the data
The scholarly material on observing was
reviewed to see what essential features of
observing it revealed. The review was guided
by the questions set forth in "Focus of the
Inquiry," but several different organizations
of the material were possible. The eventual
description, presented in Chapter 2, was
written according to the motifs and leit-
motifs that emerged from coding the quota-
tions and letting the content and sequence
be dictated by intersections among the codes.
The charts from longitudinal records, too,
were reviewed to see what answers they
17
revealed to questions set forth in "Focus
of the Inquiry." The codes were used to
o^9^riize a narrative review of the infonna—
tion they contained. The narrative describes
emergent patterns within the data on each
chart, and the meanings for observing revealed
through each chart.
Cuba (1978: 23-30) lists several needs for this
style of research, two of which are particularly applica-
ble to this study: "to optimize generalizability
" (28),
and "to provide an acceptable basis for studying pro-
cess" (24). Generalizations made under circumstances
of conventional (experimental) inquiry are not very
stable. They decay rapidly in the face of ordinary
experience. The focus of conventional inquiry is so
narrow, the conditions so controlled, that the specific
topic of investigation is quite unlilce any phenomenon
in the real world. Generalizations derived from natur-
alistic inquiry, by contrast, are working hypotheses,
potentially as encompassing as the range of factors
taken into account. In the study of a process, such as
observing, the range of factors considered is indeed
broad, because the process is largely inaccessible to
direct observation. "When process is the issue, natur-
alistic inquiry seems to offer a more useful means for
its study than does the experimental mode" (25)
.
18
BussiS/ Chitt©nd©n ©nd Aniar©l (1976) off©r sp©cific
support for th© mod© of inquiry this work ©mploys.
Th©y
. . . encourag© r©s©arch and ©valuation strat©-
gi©s aim©d at ©liciting m©aning and uncov©ring
various qualiti©s of human ©xp©ri©nc©, thought,
and production. Such strategics might include,
among other things . . . observation, th© docu-
mentation of environments, and analysis of work
products and language samples (14-15)
.
During the past 15 years, this style of research
has been pioneered by Patricia Carini at The Prospect
Archive and Center for Education and Research in North
Bennington, Vermont. Her efforts during that time as
The Prospect School's documentor and researcher have
led to the articulation of both a set of procedures and
a philosophical framework for the investigation of human
phenomena; that is, for studies of the person (cf.,
Carini, 1975, 1978)
.
The focus of this research is on observing as
a manner of coming to know the world at large; of grasp-
ing objects, events, people, settings, and ideas in
general. The contribution of the work, thus, is the
articulation of a conceptual framework for observing that
is useful and applicable in any realm where observing
has a role to play.
19
Meaning of Key Terms
Observing
Observing is thought-provoking vision, focused
on the revelation of concealed details and meanings
(Carini, 1978; Dillard, 1974; Heidegger, 1972; Whitehead,
1969) . Broadly conceived, observing does not refer to
P^J^ticular scientific or methodological processes. It
is 3 complex phenomenon that has a distinctive identity
and falls within the realm of human potentiality. The
essential features of observing are (1) that it is se-
lective, (2) that it is reflective, (3) that it is par-
ticipatory, and (4) that it is one of the bearers of
humankind's quest for details and meanings.
The Prospect School '
The Prospect School of North Bennington, Vermont,
is an alternative school (K-9) in the open classroom tra-
dition. Classrooms are arranged to provide space and
materials for painting and drawing, reading, writing,
block play, dramatics, sewing, working with sand, water
and clay, and many other activities. Instruction is
individualized. Curriculum planning is done according
to children's interests and children choose their activi-
ties and projects from among those offered in the class-
room. It is the belief of the school staff that
20
children's preferred activities reflect their strengths
interests / and what individual children consistently
choose to do has particular meaning for them in their
efforts to comprehend and give expression to their world.
The school is one component of a larger institution:
The Prospect Archive and Center for Education and Re-
search.
The Prospect Archive
The Prospect Center has a unique 15-year collec-
tion of data on children—children's writing and art
work, teacher's records and classroom observations.
These materials have been organized into an Archive of
records on more than 300 children, ages 4^5-14, who have
attended The Prospect School. On most children, docu-
mentation extends from age five to age thirteen, and
includes samples of the child's paintings, drawings,
work with clay, writings, number work, and video-tapes.
The child's participation in classroom activities,
friendship patterns, and entry into reading have been
recorded, as well as observations of the child in a
group or at work, teacher's weekly records of the child's
activities and interactions with other children. Staff
Review of the Child (weekly meetings held by the School
staff to review the experience of an individual child
in the school setting) , and semi-annual parent reports.
21
Overview of Chapters
Chapter 2 presents a comprehensive description
of observing that is based on an extensive review of
the literature. The description is organized accord-
ing to four major headings that emerged from the review:
(1) selecting, (2) reflecting, (3) participating, and
(4) questing for details and meanings. The meaning of
each heading is articulated through a description of
the details encompassed by that heading, their related-
ness to one another, and their connectedness with other
headings. Excerpts from the literature are woven through-
out the text of Chapter 2 to indicate both the range of
literature that speaks to an issue and the nuances of
meaning provided by particular authors.
Chapter 3 investigates observing through docu-
mentary records on three children in a school setting.
First, the methodology used to study those records in
relation to observing is described. Then, the children's
records are analysed in three different ways. First,
each child is portrayed individually as an observer.
Second, the similarities among the three children as
observers are described. Third, additional features of
observing that did not appear in the scholarly review
but that emerged from the children's records are dis-
cussed.
22
Chapter 4 has two major sections. The first
section presents some conclusions about observing based
on this study. The second section deals with implica-
tions for further research, and describes several studies
that would extend the research presented here.
The selected bibliography reflects several types
of scholarly sources that contributed to this study.
First, all of the books and articles cited throughout
this work appear on the selected bibliography. Second,
references read in the course of this inquiry into ob-
serving, but not directly cited in the text, are included
on the bibliography. And third, key books from previous
study in early childhood and open education were included
to indicate that background.
The Appendix contains coded charts from the
three longitudinal records used for this study. These
charts are included with the study so that other inquir-
ers can review the excerpts that were chosen as reflec-
tive of each child as an observer, so that the coding
system can be examined by other inquirers, and so that
the charts as one example of phenomenological inquiry
are available to other researchers.
CHAPTER I I
REVIEW OF THE LITERATURE
Introduction
What is observing? What features does it have
that distinguish it from related processes, such as look-
ing? Why do people observe? What is essential to observ-
ing, and what features does it have that are marked by in-
dividual variation? What contributions does observing make
to our being-in-the-world?
This chapter presents a description of observing
attentive to those questions. The description is a
synthesis of considerations derived from literature in
several fields of inquiry. A particular field of inquiry
offers a particular vantage point from which to view the
phenomenon. In the interest of constructing the holistic
description presented here, observing has been regarded
from eight different vantage points: philosophy, percep-
tion, anthropology, natural science, qualitative research
methodology, educational theory, art, and perceptual
psychology.
Studying observing from such varied perspectives
reveals many different facets of the process. Each
field of inquiry best illuminates those features of the
23
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phenomenon that are directly related to its concerns:
1. philosophy : the nature of reality and truth;
the nature of memory and reflection, emotion
and interest; the nature of thinking (Barfield,
1965; Dewey, 1971; Feldstein, 1978; Heidegger,
1972; Whitehead, 1969)
2. perception : the function of sensory apparatus,
perceptual forms of knowing, sensation vs.
perception (Arnheim, 1954; Merleau-Ponty
,
1962; Polanyi, 1967; Schachtel
,
1959)
3. anthropology ; the social/cultural factors of
seeing and knowing; observing small-scale
phenomena as a backdrop for investigating
large-scale questions; the art of taking
both microcosmic and macrocosmic views of
phenomena (Berger and Luckman, 1967;
Else ley, 1975; Mead and Metraux, 1970;
Powdermaker, 1966)
4. natural science: the tradition from which
observing was borrowed and applied to education
and evaluation; the role of instrumentation,
technique, and paradigm; the search for
coherence, relatedness among details (Dillard,
1974; Durrell, 1976; Kuhn, 1970; Sagan, 1977;
25
Selzer, 1976; Thomas, 1974)
5. qualitative research methodology; The uses of
observing in data-gathering ; the theory-
generative, issue-raising, question-provoking
function of observing (Bogdan and Taylor, 1975;
Carini, 1975; Cuba, 1978; Patton, 1978)
6 . educational theory ; the role of observing in
learning and teaching; the value of observing
in educational settings (Bussis, Chittenden
and Amarel, 1976; Dewey, 1960; Hein, 1975;
Isaacs, 1968; Schwebel and Raph, 1973)
7. art ; the aesthetic dimensions of vision;
observing as an art and within the arts; modes
of seeing (Dewey, 1958; Eisner, 1972;
Lowenfeld and Brittain, 1975; Petrie, 1976)
8. perceptual psychology ; the observer as a
phenomenal self; personal constructs; intrinsic
human values; observing and human potential
(Bannister, 1977; Campbell, 1971; Combs,
Richards and Richards, 1976; Maslow, 1968)
It has been mentioned that reviewing a broad range
of literature exposes many considerations, details, related
26
to observing. An equally valuable function of such a broad
review is that it serves to highlight the phenomenon's
larger, recurring themes. These themes are topics (1) that
occur repeatedly within and across fields of inquiry, and
(2) that lend order and meaning to the many details. Four
such themes emerge from the literature on observing:
(1) selection, (2) reflection, (3) participation, and
(4) the quests for details and meanings.
To present each theme from the vantage point of
each field of inquiry would yield an atomistic description.
treat each theme as discrete and unrelated to the others
would likewise conceal the unity of the phenomenon. The
alternative offered by phenomenological inquiry is to allow
the emergent themes to speak for themselves, as it were;
to let patterns within the literature suggest the content
and sequence of the description.
The description presented in this chapter has been
constructed on that premises. The themes disclosed through
a review of literature are taken to be the essential fea-
tures of observing. Each feature is revealed in the de-
scription through a discussion of related considerations.
The order and manner of presenting essential features and
attendant considerations are intended to underscore their
relatedness
.
Selecting, for instance, is a theme in the litera-
ture on observing. The notion of frame of reference is one
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consideration that is articulated in the discussion on
selecting. It is discussed again later, in another sense,
as a factor in participating as well. On a larger scale,
the presence of selecting as an essential feature of
observing is introduced first, then continues throughout
the description in discussions of other features, just as
the presence of other features begins in the discussions
on selecting. Even the fundamental terminology, such as
observing vs. observation, was chosen according to meanings
apparent throughout the literature.
The remainder of this chapter is devoted to a
holistic description of the phenomenon of observing. Ac-
cording to a broad range of literature, it is the essence
of observing (1) to be selective, (2) to be reflective,
(3) to be participatory, and (4) to be bearer of a dis-
tinctly human quest for details and quest for meaning.
The description begins with the process of selecting.
Selecting
Selecting is part of observing in three ways. The
multiplicity (Whitehead, 1969) and intricacy (Dillard,
1974) of the universe dictate that observing will be
selective. Even in our own corner of the world, no matter
how small we make it, it is impossible to see it all.
Secondly, selecting is the result of human physiology and
I
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human tendencies. This is what we have inherited or ac-
quired as participants in the human race. "As participants,
we have no choice in the matter; this is what we do as a
species" (Thomas, 1974: 169). And finally, selecting
enters into observing through our own unique presence in
the process: the internally present, individual factors
that influence what we see and how we will see. Selecting,
then, is a multi-faceted characteristic of observing.
observe is to be immediately confronted
with the richness of objects and events themselves. There
are details wherever you look, and each offers more than
meets the eye. Polanyi (1967) comments, for example, that
any solid object v/ithin our sight has both another side and
a hidden interior
,
giving our perception a quality of
".
. . inexhaustible profundity, because what we perceive
is an aspect of reality, and all aspects of reality are
clues to boundless undisclosed ..." (68).
If it is difficult to visually grasp all of a solid
object, a relatively simple and stable phenomenon, it is
even harder to see all the richness of phenomena that are
in process and in motion. The natural environment is a
case in point. Stand on any square foot of land and there
will be a world of activity at your feet, a world at eye
level, and another world overhead. The universe is very
busy at all levels. Whichever region you choose to
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scrutinize most closely opens up more and more for your
vision to take in. "It is . . . the essence of the thing
and of the world to present themselves as 'open,' to send
us beyond their determinate manifestations, to promise us
always 'something else to see'" (Merleau-Ponty
,
1962:
333) .
Human settings are as intricate as the natural
i^salm. From the relative simplcity of observing an
infant's sensory-motor activity, to the complexity of ob-
serving a phenomenologically dense situation such as a
classroom, people-engaged-in-process can overwhelm the
observant eye. Do you attend to facial expression? Words?
Gestures? Demeanor? Flow and sequence of activity? The
intricacy of human settings has been obvious in my role a
classroom observer. I know that even when I concentrate
on observing one child or one teacher, for as brief a time
as five minutes, I have missed much. I simply have to let
some things elude my awareness in order to observe a few
things fully. What I miss is forever gone, unavailable
to observation.
In day-to-day life, most of us see some things as
static and unchanging and some things as in flux. Growth
in the garden is apparent in clearly discernible changes
in how the flowers look, while that rock that got tossed
out with the weeds can be counted on for non-transformation.
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According to some, the stability we note is of our own
creation, a convenience for getting about in a complex
world (Combs, Richards and Richards, 19 76 : 109; Mas low,
1970: 204-205). Everything is in process (Teilhard de
Chardin, 1975; Whitehead, 1969). Augmenting the inherent
complexity of phenomena is an element of flux in all objects
and events. They are not static, though permanence and
stability may be more obvious during the comparatively
brief course of a human life (Beston, 1976) . Those who
study nature intensively may find the flux apparent.
It gives one a feeling of confidence to see
nature still busy with experiments, still dynamic,
and not through nor satisfied . . . There are
other things brewing and growing in the oceanic
vat. It pays to know this. It pays to know there
is just as much future as there is past . . .
Never make the mistake of thinking life is now ad-
justed for eternity. It gets into your head--the
certainty, I mean--the human certainty, and then
you miss it all . . . (Eiseley, 1973: 47-48).
The notion of a universal quality of incredible
complexity is approached several different ways in the
literature. Whitehead (1969) refers to it as the "multi-
plicity" of the universe. Many writers (e.g., Dewey,
1971; Polanyi, 1962; Schachtel, 1959) share the term "inex-
haustibility" as a descriptor for phenomena and as a
philosophical position. Naturalists, too, express a keen
awareness of the notion of endless more- than-meets-the-eye
,
as in the following excerpt from Annie Dillard's Pilgrim
at Tinker Creek:
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Unfortunately, nature is very much a now-you-see-it
now-you-don't affair.
. . . They say of nature thatIt conceals with a grand nonchalance, and they sayof vision that it is a deliberate gift, the revela-tion of a dancer who for my eyes only flings away herseven veils. For nature does reveal as well as
conceal: now-you-don * t-see it, now-you-do ( 1974 : 16)
The details of the universe are always available;
it is our perception of them that varies because we cannot
grasp them all simultaneously. Now certain aspects can be
apparent, now others. Our senses and perceptions are
helpfully selective; classifying, handing over a manageable
amount of organized detail, creating a degree of clarity out
of the complexity, revealing an element of relative stabil-
ity. From the philosopher's point of view, "... appear-
ance is an incredibly simplified edition of reality"
(Whitehead, 1967a: 213)
.
It is common place to believe that if you observe
an object or event long enough, hard enough, and often
enough, you will indeed see it all. Selecting due to the
complexities of the thing itself would then not enter into
the process of observing. Given enough time to see and
ways of looking, the totality of the phenomenon would be
revealed. We have invented many research methods based
on that belief. We have also invented increasingly
sophisticated optical instruments to help us see more and
better. We have scaled things down to their smallest
possible size, magnified them to millions of times their
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size, and still have not seen it all.
The scaling down is unlimited. Like the tiny diatom
shells whose markings, however magnified, change
almost indefinitely into new patterns, so each
particle of matter, even smaller and smaller, underthe physicist's analysis tends to reduce itself into
something yet more finely granulated (Teilhard deChardin; 44)
.
Dr. Crewe has just photographed atoms in living
color, using an electron microscope to magnify them 30
million times. He added color, because atoms have no color
of their own. A reporter asked him whether he thought
anything would come of this feat. Dr. Crewe responded
thoughtfully, "Yes. It should, because everytime you can
see something better, you point something out" (NBC Night-
ly News, 10/12/78)
.
Science, like perception, does not exhaust the
potential details of an object or event. Science, too,
clarifies, stabilizes, and classifies a manageable amount
of data. In this case, it comes in the form of bodies of
knowledge: those studied, organized, and related details
of phenomena. Generally speaking, this is what we come to
accept as reality, while new generations of scientists
try to see more and better. "The reality we know in our
limited lifetimes is dwarfed by the unseen potential of
the abyss where science stops," says Loren Eiseley (1971:
215 ) .
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Historically
,
the details and relationships among
details of our world have undergone striking changes as
f^^ther study has illuminated data previously unknown or
unencountered. In part, this is due to the fact that it
is people who search for knowledge, and people can see
things quite differently. The people of one historical
epoch and civilization construe their world differently
than people of another (Barfield, 1965; Whitehead, 1967a).
Within a particular era, revolutions in scientific
knowledge occur with the construction of new paradigms
(Kuhn, 1970)
.
Led by a new paradigm, scientists adopt new instru-
ments and look in new places. Even more important,
during revolutions scientists see new and different
things when looking with familiar instruments in
places they have looked before. It is rather as if
the professional community had been suddenly
transported to another planet where familiar
objects are seen in a different light and are
joined by unfamiliar ones as well (Kuhn, 1970 : 111) .
For Polanyi (1962) , all knowledge is fundamentally
personal knowledge. It is selected, shaped and transform-
ed by the essential investment of the knower in the known,
as essential for the scientist as for the layman. Per-
ceptions of the same phenomenon, therefore, can and do
vary from person to person. Contemporary scientists
with very similar life experiences can give quite differ-
ent answers to the same scientific question, since each
views the problem through the lens of his/her own research
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and training (Kuhn: 50-51). Clearly time and scientific
tradition cannot reveal a phenomenon, in total, once and
for all, with a real sense of closure and finality. "The
real lends itself to unending exploration; it is inex-
haustible" (Merleau-Ponty
,
1962; 324).
Any object, any visual field, any event has end-
less detail, far beyond our capacity to take note of it.
What we do notice, therefore, will be a selection of what
is available to observation. Since the range of potential
details is enormous, there is a potential for variance in
our perceptions.
The implications for observing are (1) that any
phenomenon is so rich it is impossible to see it all, (2)
that what we see at any given moment has been selected by
our sense-perceptions, (3) that the data being presented
—
what Whitehead (1969) calls the "presentational immediacy"--
can vary, (4) that the variable details selected, and
their composition, represent but do not exhaust the
phenomenon. Observing an object or event, therefore,
ought to be an act of some duration and repetition, so as
to increase the likelihood that more and different kinds
of details will be noted, yielding a richer representation
of the phenomenon. Looking, by way of contrast, "catches'
only the momentary details, and does not seek repetition;
that is, unless one of the details happens to catch us by
surprise and makes us "take a second look.
V
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Physiology and culture
. The previous section touched
upon two issues that will be elaborated on at length here.
One is the role that sense-perception plays in selecting.
This section will describe (1) the active/passive sensory
functions, (2) the process of recognition, and (3) the
dynamics of perceptual stereotypes, as significant features
of sense-perception. The other issue is the role that
culture plays in the selectivity of observing. This sec-
tion will also describe (4) the acquisition of labels, (5)
the use of language, and (6) the development of social-
cultural ways of seeing, as significant features of our
human heritage. The distinction between physiological
factors and cultural factors is but a blurred line. "For
in man, by contrast with the animal, two streams of
evolution have met and merged; the biological and the
cultural" (Eiseley, 1971; 129).
Generally speaking, selective factors derived from
our biologically- and culturally-endowed humanity are a
mixed blessing. Sometimes a factor offers some assistance
to observing; at other times it tends to conflict with or
obstruct the process.
Active/passive vision . To begin with, our vision
is both active and passive. We could not survive if every-
thing that fell within our sight called forth active
attention
.
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Our attention most naturally rests on objects and
events which dominate the visual field. What ablooming, buzzing, undifferentiated confusion visuallife would be if we all arose tomorrow without
attention capable of dwelling only on what had here-
tofore been overlooked (Hanson, 1958: 17).
The potential for constant visual confusion is
rescued by passive sight—an automatic form of seeing
that simply receives all available visual information. "In
receptive perception we remain passive, without an active
attitude to what is perceived" (Heidegger, 1972: 203).
My vision is right now directed toward this
paper. I can also see, peripherally, the table, objects
on the table, parts of myself, other objects in the
kitchen, even the trees outside. "What I see exhausts for
me the possibilities of vision" (Merleau-Ponty
,
1962: 338).
My vision is active in that region of the paper where the
type is going; the rest of what I can see I receive but
do not respond to actively. Passive vision works along-
side active vision.
Selecting results from this functioning of the
senses. When we are not observing, much of what we see
escapes our active attention. Even when we are observing,
and have our vision fully activated, som>e of the wealth
of what is seen escapes our notice. These details are
elements in the experience of seeing, but passive ones.
Annie Dillard sums it up nicely by giving a fresh meaning
to a clich4 phrase. "What you see is what you get
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(1974: 15; emphasis added). Which is simply to say that
we are not aware of all that we see, even when we are
concentrating on seeing.
The dynamic between active vision and passive
vision is usually a comfortable way of taking in the
environment without a lot of work. For, interestingly
enough, even the active side of vision is to some extent
habituated and automatic. "The act of perception by which
we notice and identify objects, though sometimes requiring
a marked effort of intelligence, does not as rule involve
any deliberation but is brought to completion automati-
cally" (Polanyi, 1962: 301).
Some of what is habitual in active visual attention
is an automatic omission of or addition to what is actually
part of the visual field.
[Tjhe two criteria of right perception--namely
sharpness of contour and reasonableness of the
image—combine in determining what the eye will
see. . . . The eye sees details that are not there
if they fit in with the sense of the picture, or
overlooks them if they make no sense. . . . (Polanyi,
1962: 33) .
To an extent, then, we are the originators of our
own perceptions. Sometimes the details we add and delete
clarify what we see, and sometimes they create visual
ambiguity. "Experimental psychology provides examples of
ambiguities between which our perception can decide at
will" (Polanyi, 1962: 314)
.
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Inadequate data produce what is often calledperceptual ambiguity." Since all data are opento many interpretations, the problem becomes:Why IS perception ever non
-ambiguous? Data which
allow alternative hypotheses of roughly equalprobability, generate spontaneous switching o f percep-tions. This is a particularly interesting phenomenon
of
—
perception
,
which brings out the importance of
selection of hypotheses on the basis of their relativeprobabilities. Perception is, in this sense, a kind
of betting (Gregory, in Gregory and Gombrich,
1973: 83).
I will always notice very dark and looming forma-
tions on the horizon. When I lived in upstate New York,
they would inevitably be cloud formations, and I would
inevitably give a sigh of nostalgia for the mountains.
When I moved back to the Berkshires of Massachusetts, it
took a while to halt the initial perception of cloud
formations and acknowledge with inward delight that they
really were mountains.
The common experience of visual ambiguity has led
some researchers to the conclusion that all perception is
a form of hypothesizing. Specifically, each and every
visual perception is in fact a hypothesis of what we see.
There seems to be no sudden break between
perceiving an object and guessing an object. If
all perceiving of objects requires some guessing,
we may think of sensory stimulation as providing
data for hypotheses concerning the state of the
external world. The selected hypotheses, following
this view, are perceptions (Gregory, in Gregory and
Gombrich, 1973: 61-62).
The scientific view of perception as hypothesis
is enlarged by Owen Barfield's (1965) philosophical posi-
tion. According to Barfield, it is the very nature of
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hypothesis to "save the appearances" of things. The more
appearances a hypothesis saves, the closer to truth it is
and ... scientific theories are simply hypotheses to
save the appearances" (Barfield: 54)
.
What begins to emerge here is an important con-
sideration in selecting. First of all, vision is simul-
taneously seeing and unseeing. And secondly, the seeing
aspect is far from uniform from person to person, or
from one's own perception on different occasions. To
elaborate, to omit, and to hypothesize are part of to
perceive
.
There are indefinitely many ways in which a
constellation of lines, shapes, patches, may be
seen. Why a visual pattern is seen differently
is a question for psychology, but that it may be
seen differently is important in any examination of
the concepts of seeing and observation (Hanson,
1958: 17).
N Recognition . Having pointed out the potential
differences among perceptions, it is time to consider the
potential similarities. This is one of many dialectics
highlighted by a phenomenological approach to observing.
Perception has a tremendous range of variability; at the
same time, it tends toward consistency. I get about well
in my world because most things don't change appearances
on me. I recognize familiar objects. Things look the
same this morning as they did last night, the same this
summer as last, giving me a sense of continuity with myself
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and unity with others.
[A] great deal of what we hear and see is
characterized by the neutrality and "objectivity"
of the sensory experience which, in these
prevailing modes of hearing and seeing, serves
mainly the function of recognition, that is, of
orientation in reality (Schachtel, 1959: 91).
Recognition is a human tendency. If every object
in the world remained unfamiliar to us after repeated
encounters, it would be impossible to make sense of
things. Through repeated experience, we learn to make
sense. "The simple fact that perceptions tend towards,
and are stable for, familiar objects is very strong
evidence for the importance of experience and learning in
perception" (Gregory, in Gregory and Gombrich, 1973: 53).
The objects and events we have experienced we remain ac-
quainted with; that is, we recognize them. Recognition
rendefs the stuff of the world familiar, and that is
an asset to our existence.
What occurs in recognition is similar to what
occurs in abstraction. We see a familiar object as having
qualities representative of some larger, collective ident-
ity rather than seeing its uniqueness. The more broad
and vague the collective identity we give it when we see
it, the more abstracted it is from its particularities,
and the more anonymous it has become. Seeing something
as "part of the decor" is more abstract and anonymous
than seeing it as a "house plant," which in turn is more
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anonymous than seeing it as "my jade plant."
Abstractions, to the extent that they are useful,
are also false. in a word, to perceive an object
abstractly means not to perceive some aspects of
It. It clearly implies selection of some
^ttributes
, rejection of other attributes, creation
or distortion of still others. We make of it
what we wish. We create it. We manufacture it(Maslow, 1968: 90).
It seems that recognition is a process of select-
ing certain details
,
and then holding them constant in order
to maintain familiarity. The process is one of forming
perceptual families (Kuhn, 1970: 45), or rubrics (Maslow,
1970: 204-206), or stereotypes (Eisner, 1972: 68).
In recognition we fall back, as upon a stereotype,
upon some previously formed scheme. Some detail or
arrangement of details serves as a cue for bare
identification. It suffices in recognition to
apply this bare outline as a stencil to the present
object (Dweey, 1958: 52).
Eisner (1972) discusses recognition in terms of
'I
visual constants. "Visual constant" is a term from
Gestalt perceptual theory that signifies a perceptual
stereotype: a visual generalization of a certain
phenomenon. It could be construed as the visual equiv-
alent of a concept. That is, just as we develop intel-
lectual generalizations about tree-ness that are derived
from many thoughts about many trees, we develop—after
many sights of many trees— a visual template that we
tend to superimpose on subsequent trees that we see.
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The acquisition of visual constancies is extremely
useful in daily life. Normally we see things
^^strumentally
; that is, we normally see objects
primarily to be able to recognize, label, or use
them (Eisner, 1972; 68).
^^slow refers to this as "rubricized perception"
(1970; 205—210)
. It is a mode of seeing that quickly
registers and files away objects and events under pre-
formed rubrics or categories. It is automatic, requires
no concentration, and demands no response of the perceiver.
It is part of our aforementioned tendency to invest the
world with stability; or, as Maslow would have it, "...
an attempt to freeze the world" (212)
.
Because reality is dynamic, and because the
average Western mind can cognize well only what
is static, much of our attending, perceiving,
learning, remembering, and thinking actually deals
with staticized abstractions from reality. . . .
Rubricizing is definitely less fatiguing than whole-
hearted attending. Furthermore, rubricizing
does not call for concentration, it does not demand
all the resources of the organism (Maslow, 1970;
204-205)
.
The dynamics of perceptual stereotypes . "Seeing"
in stereotypes, registering quick recognition of a
particular selection and/or composition of details, is
not observing. Observing seeks to replace stereotyped
expectancies and generalizations with perceptions of
specific qualities and fresh compositions. It is, in
part, an effort to visually particularize something that
in ordinary life has become abstract.
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Stereotyping is a concept that can apply not
only to the social psychology of prejudice, but
also to the basic process of perceiving. Perceiv-ing may be something other than the absorption or
registration of the intrinsic nature of the real event.It IS more often a classifying, ticketing or labeling
of the experience rather than an examination of it,
and ought therefore to be called by a name other
than true perceiving (Maslow, 1970: 209).
When we observe, we relinquish our abstractions.
The self-made visual constants that give us our bearing
in daily life are a selection of those aspects of the
object "... which are of use to us, those which threaten
us, those with which we are familiar, or those which fit
our language categories" (Maslow, 1968: 89). The percep-
tual stereotypes that result stand in the way of observing
objects and events in their own right.
Stereotypes can be quite broad, such as the
scientific paradigms (Kuhn, 1970) that govern research ob-
servations, or the observational categories (Petrie, 1976)
that determine the structure of knowledge within specific
disciplines, or the personal constructs (Bannister, 1977)
that give global coherence to our individual biographies.
And some stereotypes are quite specific, such as "tree"
and "apple."
Because there is often great variation in our
individual experiences, there are often great differences
among our perceptual stereotypes. My visual constant of
"tree" is probably very different from that of my Uncle
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H© was a forsstry student in his youth, has
traveled widely and lived out west for some years, and is
now well into his 90's. The differences in trees we've
known, the length of time we've known them, the science
we studied in relation to them, and the manner in which
they've been part of our experience, have forged a differ-
ent visual constant of tree for each of us.
By the same token, there is often much similarity
to our individual experiences, so there is often much
similarity to our perceptual stereotypes. When I ask
people in courses on Aesthetic Education, for example, to
draw an apple using any medium they like, their drawings
tend to contain many of the same details: redness, perfect
symmetry, a stem, green leaves on the stem, a worm, a
patch of reflected light. The drawings depict a stereo-
typical apple: a fixed selection and arrangement of
details about apple-ness.
To find out if the student's rubricized perception
of apple-ness will change through observing, and to what
extent, I give the students an apple to "live with" for
a week— to take everywhere and contemplate often. The
next week they again draw an apple. The range of individ-
ual variation in details in the second set of drawings has
been astounding. These tend to contain bruises, asymmetry,
different colors and shades; and, theattention to many
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way each person draws each of those details is highly
^J^i^ue. There is a notable absence of the stereotypical
details in the second set of drawings. When we spread
out both sets of drawings, mixed together, most people can
sort all the drawings into the first and second set by
looking at the kinds of details each drawing contains.
When people are described by a fixed selection
of their characteristics, the result is a human stereo-
type— a collective perception of groups of people. Most
recently our society has been trying to free itself from
a stereotypical view of women. "Non-working," "passive,"
"subservient," and other details were fixed into an ex-
pectation for and generalization about all women. Such
details were common in the portrayal of women in advert-
isements\ basal readers, literature, and entertainment.
When the rubric, like mist, began to lift off of the
collective conscious, considerably more and different
details were noticed.
The physiology that is set towards visual stereo-
types, thus, is an asset and a liability. Obviously, the
capacity for recognition contributes to our sense of
control over the world, and to the continuity of experience.
On the other hand, it is partially because of recognition
that we tend not to be observant. " [F] amiliarity is,
generally speaking, a block to visibility. . • . its
46
dubious virtue being that it raises no question.
. .
J 30)
.
Recognition dismisses particular
objects from active vision, replacing them with stereo-
types .
This visual generalization or visual concept in
fact tends to interfere with a more qualitative
and analytical perception of the particular
qualities of a particular tree. . . . These
interferences that emanate from what we have learned
to expect from certain phenomena . . . replace what
we see with what we know by substituting the visual
generalization or perceptual stereotypes we have
developed. . . . (Eisner, 1972: 68).
The capacity for recognition forms an interesting
counterpoint to the capacity for observation. There is a
dynamic at work between the two. For example, recognition
is a form of noticing an object or event and thereby
raising it out of vague surroundings. "The effect of
recognition is to articulate the distance of the person
from the thing, of one thing from another, and to particul-
arize the viewed object. ..." (Carini, 1978 : 19) . So
observing may well be a grounding in and elaboration on
recognizing
.
On the other hand, we tend to select novelty for
our observations. Consistent features of phenomena, those
objects and events we have invested with stability, are not
as striking to us as the changeable ones are.
[T]he changeable, shifting aspects of our relations
to nature are the primary topics for our conscious
observation. . . . The organic permanences survive
by their own momentum (Whitehead, 1968: 29)
.
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So we may observe in order to recognize. Recog-
nition may be so vital to our bearings in reality that we
observe to become familiar with more and more, or to
fashion some relationship between that which we find novel
and that which we have found consistent.
The tendency to recognize, though, seems to far
outweigh the tendency to observe. Recognition is exercised
daily, even moment- to-moment, as a function of both physiol-
ogy and learning. Perceptual development tends toward
common forms of differentiation (Combs, Richards and
Richards, 1976: 33-34; Hanson, 1958: 15). Cognitive devel-
opment, in the form of " . .
.
perception of others, and
the world in general, becomes characteristically more
attuned to constant object traits and attributes (Carini,
1978: 46).
Observing is a sometime thing. "True perception,
which would encompass the object as unique, play over all
of it, soak it in, and understand it, would obviously take
more time than the fraction of a second that is all that
is necessary for labeling and cataloguing" (Maslow, 1970:
210) . So we allow the ordinary, everyday objects to pass
us by under the guise of effortless recognition. The
objects selected for observing, therefore, tend to be
strange, the novel, the extraordinary. Similarities don't
get much attention. Differences do.
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We habitually observe by the method of difference.
Sometimes we see an elephant, and sometimes we do
not. The result is that an elephant, when present,
is noticed. Facility of observation depends on the
fact that the object observed is important when
present, and sometimes is absent (Whitehead, 1969: 7)
.
To counterbalance the effects of recognition, to
go beyond our tendency to merely identify things of the
world, to see more fully than by similarity and stereotype,
it may be wise to utilize ordinary objects in the deliberate
cultivation of the art of observing.
[T]rue artists . . . seem to be able to see each
sunset, each flower, or each tree with the same
delight and awe and full attention and strong
emotional reaction as if this were the first sunset
or flower or tree they had ever seen. The average
person will respond in commonplace fashion to any
miracle, however wonderful, if only he has
seen the miracle happen five times before (Maslow,
1970: 208-209) .
Schachtel suggests that artistic perception is a
feature of both creativity and intelligence. For "creativ-
ity consists in the art of seeing the familiar fully in its
inexhaustible being" (Schachtel, 1959: 184), and "the
greater intelligence may be that which does not quickly dis-
pose of or deal with an object but wonders at it and does
not tire easily of contemplating and exploring it even if
to others it may be the most familiar thing imaginable
(Schachtel, 1959: 240).
Labels. The process of recognition, and the
development of visual constancies, have their counter-
labels. Labels are useful in theparts in our language:
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same way that perceptual stereotypes are: they maintain
threads of continuity, familiarity, and stability in our
experience. Just as our own visual constants may closely
resemble or greatly differ from those of others, the names
we give to objects and events can range between the two
extremes. The multiplicity of details things have allows
a multiplicity of labels, each representing a selection
of those details.
Labels are useful in the same way sense-percep-
tions are: they give us an incredibly simplified version
of reality. "The usual perceptual experience is one of
recognition of something either already familiar or quickly
labeled and filed away in some familiar category . .
(Schachtel, 1959: 177). Whitehead suggests that this is
an intellectual as well as a perceptual tendency.
"[T]he human intellect 'spatializes the universe'; that is
to say, that it tends to ignore the fluency, and to anal-
yse the world in terms of static categories" (1969: 242).
We do not have access to one another's visual
constants. We do, however, have access to one another's
labels. The spoken and printed word can standardize the
application of a certain label to a certain object or
event by sheer repetition. And we can, as a result, come
to accept that application as the only "right" one. This
is an asset to communication in many regards, establishing
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a useful level of efficiency and economy with words. It
can also be a liability. "What we do in stereotyped or
rubricized perceiving is parallel to the use of cliches and
hackneyed phrases in speaking" (Maslow, 1970: 209).
The process of labeling for order, clarity, or
simplification has been accentuated by cultural factors.
Schachtel speaks of the stagnation of perception in our
time, a stagnation manifest in the alienation of persons
from objects and from sensory capacities.
The danger of this alienation is that man's dulled
senses may no longer encounter the objects them-
selves but only what he expects and already knows
about them, the labels formed by his society. The
closed world of this perspective ceases to hold any
wonder. Everything has its label, and if one does
not know it the experts will tell him (Schachtel,
1959 : 238) .
This already labeled world leads to "the unsee-
ingness which in all of us, in varying degrees, stands
in the way of a more creative vision ..." (Schachtel,
1959: 243). Schachtel and Rachel Carson (1965) both sug-
gest that the sense of wonder young children have declines
as adults give labels in response to children's questions
about objects and events that arouse their interest. With
an example from the natural realm, Carson explains.
I suggest that the value of the game of identifica-
tion depends on how you play it. If it becomes an
end in itself I count it of little use. It is pos-
sible to compile extensive lists of creatures seen
and identified without ever once having caught
a breathtaking glimpse of the wonder of lif®-
If a child asked me a question that suggested
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even a faint awareness of the mystery behind the
arrival of a migrant sandpiper on the beach of an
August morning, I would be far more pleased than
the mere fact that he knew it was a sandpiper
and not a plover (1965; 83).
It stands to reason that to label something is to
select out some of its details. The label tends to
emphasize, or highlight, a set of details or their composi-
tion. It also tends to de-emphasize others. "For to name
a thing is to tear oneself away from its individual and
unique characteristics to see it as representative of an
essence or a category. . ." (Merleau-Ponty
,
1962: 176).
On the other hand, it is useful to know the
essence or ^the category. When I try to record my observa-
tions of nature, I become frustrated when I do not know
the name of something about which I would like to write.
It is tiresome to write about this "thing" or that "bush";
it's a much livelier account to write and to read when I
can identify objects and details by name. The label, in
this case, rescues the information from vagueness and
obscurity, and opens the door to selecting and organizing
relevant details. The label is a convenience.
The influence of labels on observing is not an
either/or issue. True, they can arrest our perception.
"To the extent that language forces experiences into
rubrics, it is a screen between reality and the human
being" (Maslow, 1970: 227). But labels also enhance the
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of rsality to th© extent that they clarify, order,
and simplify experience.
Annie Dillard's idea is to utilize labels, but keep
their meaning open-ended. Of her own experiences as an
observer she writes, "What I aim to do is not so much learn
the names of the shreds of creation that flourish in this
valley, but to keep myself open to their meanings, which
is to try to impress myself at all times with the
fullest possible force of their very reality" (1974: 137).
Language . Language as a whole is a selective
element in observing. For part of observing is communica-
ting what has been observed, and there is so much language
to choose from that our description of a phenomenon is a
selection of potential language.
A wide range of meaning belongs generally to the
nature of every word . . . Language admits of two
things: One, that it be reduced to a mere system
of signs, uniformly available to everybody, and in
this form be enforced as binding; and two, that
language at one great moment says one unique
thing, for one time only, which remains inexhaustible
because it is always originary, and thus beyond the
reach of any kind of leveling (Heidegger, 1972: 191-
192) .
In addition, as rich as the possibilities of
language are, all of them taken together would still be
inadequate to fully describe even a single detail.
[T]here is more even to a single leaf of a tree
than its indented or smooth, pointed or curving,
oblong and thin or roundish outline, its dark or
light green color, and the arrangement of its
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veins. While most people do not particularly
notice this kind of detail, even the botanist whose
Dob It IS to notice and describe it may not be awarethat no matter how detailed and accurate his descrip-
tion, it cannot encompass the leaf. ..." (Schachtel
1959; 163-164)
.
Even when our communication is not publicly
or spoken, it is part of the experience of ob-
serving. Seeing is both optical and conceptual; both
pictorial and linguistic (Hanson, 1958: 20-25). An inner
commentary occurs as an accompaniment to perception.
Seeing is of course very much a matter of verbali-
zation. Unless I call my attention to what passes
before my eyes, I simply won't see it. . . . If I
want to notice the lesser catclysms of valley life,
I have to maintain in my head a running description
of the present . . . Like a blind man at a ball
game, I need a radio (Dillard, 1974: 30-31).
Whether communication about observing is interior
or exterior, language is the usual medium of expression.
(Which is not to say that there aren't other media.
Artists make their observations public through various
expressive and visual media: clay, paint, dance, drama,
photography, and so on.) The fact is that the language
used to describe our perceptions is of necessity selective.
Words and phrases are selected from among a vast number
of potential ones, and their meanings are selected from
an equally vast storehouse. "Even communicable meanings
are tinged with color of the uncommunicated; there is a
quality of reserve in every publicity" (Dewey, 1971b:
199 ) .
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Similarly, Barfield, a philosopher, views the
cumulative result of our experience with the familiar world
of our own place and time as a system of "collective
representations" (1965: 18). Through experience, the
people of a given society come to share and participate
in common ways of seeing and knowing the world.
Besides producing representations in perception
and memory, men reproduce them in their language and
art; it is, indeed, in this way that the representa-
tions become collective. Through language and
traditional art we come without effort to share in
the collective representations of our own age and
our own community (Barfield, 1965: 72-73).
A collective representation is an image, built up
over time and through many experiences, of a particular
phenomenon. Also over time, a natural congruence is estab-
lished such that the word evokes the image, and the image
evokes the word. Sometimes the cultural differences in ways
of seeing and ways of describing are dramatic. "Individ-
uals raised in different societies behave on some occasions
as though they saw different things" (Kuhn, 1970: 193).
For instance, research has been done to show that drawings
of the same object by persons from different cultures
have markedly different details and composition.
The "language" of drawing is probably less arbitrary
than the language of the written word, but no so much
as we think. Even in contemporary times, experiments
have tended to show that certain non-Western peoples
cannot "read" our drawings, in much the same sense
that, until we've been taught to do so, we cannot
read their words. Thus, while our perceptions of an
actual table may be roughly the same, the translation
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its likeness upon a flat sheet of paper—and
the subsequent reading of likeness--is hardly
universal (Behrens and Whitson, 1976: 58).
During recent peace negotiations between Israel
and Egypt, posters of President Carter appeared throughout
Cairo, The posters were clearly President Carter, yet
the likeness was clearly of an Egyptian President Carter.
Had American artists been creating posters of Anwar Sadat,
I'm sure they would have looked like an American Sadat
to Egyptians.
It is interesting to note that even within a given
culture, sometimes our schemes are not so typical, our
representations not so collective. Most of us have noticed
the communication gaps that occur as a result. The differ-
ences in education and experience between one generation
and the next has historically made parent-teenager commun-
ication challenging. When two people don't see the same
thing, they find themselves talking about different things.
The more specific the phenomenon at hand, it seems,
the more we are likely to note discrepancies. The differ-
ences in training for statisticians and phenomenologists
,
for example, can turn a conversation between the two about
perception into a futile duel between two kinds of knowl-
edge. Each field of inquiry has a language that selects
and is selected by the shared images and present concerns
of that field. "Quite literally, two opposing discipli-
narians can look at the same thing and not see the same
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thing" (Petrie, 1976: 35). What will be noticed, what
important, what will be commented on by workers
that field will be shaped in part by the training they
receive
.
"What a man sees depends both upon what he looks
at and also upon what his previous visual-conceptual
experience has taught him to see" (Kuhn, 1970: 113). Kuhn
speculates that this is why, in the sciences, fundamental
breakthroughs have been achieved by persons either very
young or very new to the field (90)
.
Someone young or
new to the field has not had his/her perceptual stereo-
types fixed to the same degree by learning and experience
as those who have been at it a while. Image and language
categories for the field still have a quality of fluidity.
The common language available to me for the
objectification of my experiences is grounded
in everyday life and keeps pointing back to it
even as I employ it to interpret experiences in
finite provinces of meaning. Typically, there-
fore, I "distort" the reality of the latter as
soon as I begin to use the common language in
interpreting them, that is, I "translate" the non-
everyday experiences back into the paramount
reality of everyday life (Berger and Luckman,
1967 : 26) .
The farther away we step from that which is our
ordinary and immediate existence, the more likely we will
notice that our perceptions and language differ from those
of others. "The relation between collective representa-
tions and language is of the most intimate nature . . .
(Barfield, 1965: 82). The closer to the familiar we stay.
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Language may function in much the same manner as
vision. It seems to be simultaneously active and passive
the course of ordinary events. In inventing our daily
conversations/ for example/ the selection of words is
relatively rapid and automatic. Out of learning and habit
we can speak and think effortlessly/ in the same fractions
of seconds it takes to perceive. To what extent/ indeed/
are we actively selecting words and meanings?
The common speech becomes the current speech . . .
and since it is common to all/ we now accept it
as the only standard. Anything that departs from
this commonness ... is at once considered
a violation of the standard (Heidegger/ 1972: 119).
Social/cultural seeing . Education and experience
exert a strong influence on the selection of our percep-
tions and the language that accompanies them. "Much of
education is the molding of one's attention, in accord
with societal 'truth' — learning which cues to attend to,
learning which to ignore" (Behrens and Whitson, 1976: 53).
In the course of learning we obtain what some writers
refer to as " typificatory schemes" (Berger and Luckman,
1967: 30-31). These are broad frameworks in terms of which
life is apprehended. That is, we learn to see objects and
events as typical, and learn typical modes of responses
to them.
Different cultures 'put the world together' in a
variety of ways; attention to likeness is variable,
as is categorization. The unquestionably similar
to us may be patently different to others. . .
(Behrens and Whitson, 1976: 53).
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the larger the common ground we feel we share with
others~~perceptua 1 ly and linguistically. The feeling
is justified. Our social/cultural context is responsible
for fashioning much of what we see and how we interpret
that which is visible to us.
Selecting, as described so far, might be char-
acterized as a complex but fairly automatic system for
managing the potential of the world and of our human
existence in it. We see part of what is available to
be seen in the universe, and what we see is selected in
part by our human biological and cultural heritage.
The individual . The individual also enters in as an
agent of selecting. Someone observes. Who that someone
is is an inescapable, constant, editorial presence in the
act of observing. What is observed gets refined through
a personal process that includes accepting, discarding,
adding to, and revising on the basis of unique personality.
Do we see the real, concrete world or do we see
our own system of rubrics, motives, expectations
and abstractions which we have projected onto the
real world? Or, to put it very bluntly, do we see
or are we blind? (Maslow, 1968: 41)
.
Individual inexhaustibility . To begin with, we
ourselves bear that universal quality of profound complex-
ity. An enduring relationship with another person usually
serves to illustrate this factor. The other person retains
at all times the potential to surprise or puzzle us, and
59
we offer the other person the promise of "always something
else to see in us. No matter how much time we spend
together, nor how many experiences we share, nor how much
we talk, there is always more to express. Indeed, how
well do we know ourselves? A new insight, a different
light shed on an old one, and we see ourselves a bit
better, a little more.
To a considerable extent this stems from the
very nature of human existence. Experiences have been
accumulating throughout our lives. Once had, they can't
be unhad. "What we have experienced is, and remains,
permanently ours" (Merleau-Ponty
,
1962: 393). Experiences
are beyond calculating in numbers, and virtually limitless
in potential composition and meaning. The influence
of all this experience upon perception is at once expansive
and restrictive.
Our previous perceptions both limit the new events
we can perceive and open vast new possibilities for
further perceiving . . . Perceptions narrow
possibilities in some directions and open new
vistas in others (Combs, Richards and Richards,
1976: 128).
Another facet of the human condition is that we are
in a continuum of experience in each moment of existence.
So we are never exactly the same in one moment as we were
the moment before. New experiences are being added. We
are in process (Whitehead, 1969)
.
There is, of course, an enduring personality. My
first perception, along with the horizons which surrounded
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it, is an ever-present event, an unforgettable tradition;
even as a thinking subject, I still am that first percep-
the continuation of that same life inaugurated by
it" (Merleau-Ponty, 1962: 407). I may notice only the
enduring personality, or only the larger changes in myself
and others, because those are obvious and therefore
notable. Nonetheless, growth is ceaseless, emergent from
a continuous stream of change.
Frames of reference . Being in process, retaining
accrued experience, dictates that only some of what the
individual "personality has available can be brought to
bear in an act of observing. A selection of factors from
among all that a person is—historically, presently, and
moving towards--becomes a unique frame of reference for
observing. Which portion becomes the frame of reference
can vary from one occasion to another, according to which
aspects of our totality we bring to bear. The variance
may be slight or great, but it means that each act of
observing has some degree of uniqueness.
It is the essence of perception to be selective.
The frame of reference we use at the time we view
the tree affects our perception and, consequently,
determines what we see (Eisner, 1972 : 67) .
In my first years of teaching, I had a view out
my classroom window of a mountain, close at hand. I lived
then, in a mountainous region, and saw the one outside my
classroom window as relatively insignificant in size.
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This was one small mountain among many, much larger
ones. Recently I returned there after several years of
living in non-mountainous regions. The mountain outside
my first school seemed awesome and imposing. Once my
frame of reference for it was "ordinary." Years later the
frame of reference was "enormous." Time spent among mere
hills made it the dominant feature of the landscape.
Once my frame of reference for it was "insignificant," so
I saw it as an unremarkable feature of the scenery. Years
later its enormity and proximity to the school seemed
" awesome ,"_ so I saw it as a piece curiously missing from
my memory of those years, and as a striking symbol for the
beauty of that region.
We each have a multitude of frames of reference
available. At the same time, we are inclined to stability
and, generally speaking, establish certain frames of
reference as a consistent repertoire. One of the broadest
and most stable frames of reference at a person's command
is what perceptual psychologists refer to as the "phenomenal
self" (Combs, Richards and Richards, 1976: 55). The
phenomenal self is defined as an aggregate of all perceptions
of the self a person has at any moment in time.
The most important complex of differentiations in
an individual's perceptual field is his perceived
or phenomenal self. This self is the most stable
portion of a person's phenomenal field ... It
provides the central core around which all other
perceptions are organized (Combs, Richards and
Richards, 1976: 154).
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The phenomenal self becomes organized through
several factors. One factor is past experience. Our
tendency towards consistency includes investing a view
of ourselves with stability. As a result, "the way we
see ourselves at a particular moment selectively in-
fluences our perceptions, even though the way we see
ourselves at that moment may be a result of past
experiences which are no longer relevant to our new situ-
ation" s(Combs, Richards and Richards, 1976: 183). Once
a way of seeing ourselves becomes established, it has
great durability; that is, it continues to be responsible
for selecting subsequent perceptions of ourselves and
others
.
Needs are another organizing factor. The urgency
of hunger, for example, selects food as the object of
interest, and that interest dominates and persists until
the hunger is satisfied. "In the world of biological need,
the 'object' arises with the need and disappears or perishes
with its satisfaction (Schachtel, 1959: 267).
It is not enough that perceptions be possible in
the field. They must also be available for use
at the instant they are needed. Any event which
seems to a person to be related to the satisfaction
of need will change the organization of the
perceptual field (Masserman and Balken, 1938)
.
This
change in organization normally has the effect of
increasing the availability of perceptions related
to the need (Combs, Richards and Richards, 1976:
233) .
63
It is beneficial to our existence that needs alter
our perceptions. In this manner, we exert a certain
necessary control over our environment. When need becomes
solely responsible for our perceptions, however, observing
is not possible.
Carried to an extreme because of circumstance . . .
the world may come to be seen only from the frame of
reference of personal need. Then both viewer and
viewed are impoverished, detachment replaces interest,
and the world loses its power for calling forth
meaning (Carini, 1978: 12).
^ Prominent emotions, too, play a role in selecting.
The veil of nostalgia through which I saw mountains affected
what I paid attention to in the seeing. In some cases,
emotions heighten interest, as needs heighten awareness
of an object. In other cases needs and emotions seem to
tighten the framework for observing restrictively
(Schachtel: 26-54)
.
They will always be present to some
extent when we observe; there is no way to momentarily
clear them out of existence. When Maslow says, "It looks
as if human beings perceive most of the time in a defi-
ciency way" (1968: 92), he is referring to the ordinary
presence of such factors.
On a break from this writing, I went for a quiet
Sunday afternoon walk with a friend and her dog. We came
to a mountaintop pasture where a horse was grazing, a
pasture the dog discovered was not fully enclosed. The
horse came out at a trot, all muscle and power to my
eyes.
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Right where we stood, horse and dog teased one another
with unpredictably quick and forceful movements. My need
for safety made the surroundings I'd been actively taking
in just fade away. In their place, the horse, the dog, my
friend and I commanded every perception. Some were of my
friend holding her arms up to the horse, saying a cautious
"Whoa!" as he came careening up to us from now one direc-
tion, now another. Some were of the dog's movements of
partial attack, partial defense; none of which eased my
need for safety. Some were of my knees quivering and my
heart thudding and suspending itself alternately. Only when
we had successfully put some distance between ourselves and
the horse did awareness of the environment return.
One of the effects of fear and anxiety is to
restrict the individual's perceptual field.
Anything, therefore, which tends to eliminate
anxiety thus seems to leave a person freer to
perceive both himself and the world about him
(Combs, Richards and Richards, 1976: 84-85).
Values also have an ordering and selecting effect on
what we see. Values are frames of reference that "serve
as guides for seeking and avoiding" (Combs, Richards and
Richards, 1976: 134). Biological values pertain to the phys-
ical needs of the organism; acquired values pertain to the
sociality of the person. Acquired values can be just as
responsible for what we do or don't see as biological values
are
.
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[W]hat might be called the acquired values in many
cases dominate the biological ones. Because of
their hunger and thirst after righteousness men
willingly endure the hunger and thirst of the body,
chastity, pain, torment, and even death itself.
Survival is not the highest human value (Boulding,
1964: 72) .
Potential . Perceptual psychologists have forged a
strong link between the overall health of the person and
the capacity for observing. "As the vehicle of our func-
tioning our bodies provide the platform from which we make
V
our observations, and important changes in this platform
inevitably" affect our perception" (Combs, Richards and
Richards, 1976: 77-78). A bodily need, a psychological im-
perative, and/or an emotional urgency negatively affects
a person's ability to see something truly, in its own right.
In effect, the perceptual field is either restricted or
altered by a deficiency. "Narrowing of the phenomenal field
when need is strongly affected has been called tunnel vi-
sion, because the effect upon perception is very much like
looking at an event through a tunnel" (Combs, Richards and
Richards, 1976: 242).
To the extent that perception is desire-less and
fear-less, to that extent is it more vertical, in the
sense of perceiving the true, or essential or
intrinsic whole nature of the object (without split-
ting it up by abstraction). Thus the goal of
objective and true description of any reality is
fostered by psychological health. Neurosis,
psychosis, stunting of growth—all are, from this_
point of view, cognitive diseases as well, contamina-
ting perception. . . (Maslow, 1968: 203).
The phenomenal self presents a complex, individual
At the same time, it presents aeditor for observing.
66
potential for true perception that is distinctly human. The
dialectic here is between a tendency to get locked into
P^J^ticular ways of seeing and a tendency to see differently
in accord with our capacity for growth and change. We may
work hard at categorizing the permanences of our world, yet,
given our process-oriented nature, we retain "the uniquely
human gift of vision (that) maintains always the power to
break through, so that what has been 'labeled and filed
away' suddenly appears in a new light, full and com-
plete.
. (Carini, 1978: 13).
Three factors in particular could free or inhibit
the power of vision to "break through." One is our unique
ways of construing the world. Another is the means we use
to maintain those constructs. And the third is what regions
of interest or expertise are uniquely ours. Each plays a
role in selecting objects and events for our observation.
Personal construct theory (Bannister, 1977) holds
that we each construe our world in particular ways. This
construal is not a process of merely creating a visual
representation of the world in memory. It is a process of
casting objects and events into personal predictions and
anticipations
.
[T]o represent an event by means of a construct is
to go beyond what is known. It is to see that
event in a way that could possibly happen again.
Thus, being human and capable of construing, we can
do more than point realistically to what has
happened in the past; we can actually set the stage
for what may happen in the future— something , perhaps
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in some respects, very different (Kelly, in
Bannister, 1977: 4).
The process of construing is dynamic. Not only
are we involved in construing the here and now, we simul-
taneously and continually reconstruct that which we have
experienced. It is precisely because we may venture to
look ahead only by construing never-to-be-repeated events,
rather -than merely recording or duplicating them, that we
niust continually and adventurously hold all matters open to
'A
the possibility of fresh reconstructions" (Kelly, in
Bannister, 1977: 5). Yet, as with visual stereotypes, we
tend to establish preferred construct systems.
Even the constructions we daily take for granted
are probably open to an incalculable number of
radical improvements. But, our imaginations being
limited as they are, it may be a long time before we
get around to looking at familiar things in new ways.
What we tend to do is accept familiar constructs
as downright objective observations of what is really
there. . . (Kelly, in Bannister, 1977: 5).
A permeable construct is similar to a perceptual
hypothesis: it is a tentative, propositional structuring
of reality, open to additional data. A non-permeable con-
struct is similar to a perceptual stereotype.
A stereotypical construct is one that fixes its
elements into a predetermined set of other con-
structs. ... A propositional construct, on the other
hand, places no restrictions on its elements regard-
ing their membership in other constructs. It carries
with it the implication that people and events can be
construed from many different viewpoints. . .
(Bussis, Chittenden and Amarel, 1976: 18).
The key factor in whether constructs free or inhibit
potential for observing is their permeability. "A permeable
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construct system is open to dissonant or surprising inform-
ation, and it is marked by a 'freshness of observation'"
(Bussis, Chittenden and Amarel, 1976: 118).
Kenneth Boulding's (1964) discussion of the several
"images" we create of our world is a more philosophical
description of a similar process. In his book, The Image
,
he mentions three different ways of maintaining the images
V
we construct. We can not respond to information, leaving
the im.age unaffected. We can incorporate the information
into the image, changing it only by addition. Or we can
allow the information to produce a radical change in the
image, to give us a whole new view of the universe (Boulding,
1964: 7-10). The last two approaches seem compatible with
explanations of the desirability of permeable constructs.
The more we traffic in propositional constructs,
the richer our world becomes, because chances
are enhanced for elaborating our understandings
and meanings and for rethinking outlooks. The
greater a person's capacity to use constructs
propositionally
,
the more capable he is of modifying
and accommodating new information (Bussis, Chittenden
and Amarel, 1976: 18).
The degree of permeability a construct has, the
degree of openness to information an image has, is in sig-
nificant ways a function of interest. Interest is key to
the capacity to be observant. What a person is interested in
is likely to select the objects and events that person is
most attentive to and observant of. "Every individual has
areas of special interest and expertise that affect his
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habits of observation" (Pelto, 1970; 92). We know that
learning within a field is necessary in order to see what
experts in that field see (Hanson, 1958: 17; Polanyi,
1962) . And we know that the more familiarity we have with
the theories and practices of a field of interest, the more
they shape our observations (Kuhn, 1970; Petrie, 1976). It
can also be said that interest is responsible for keeping
some of our constructs and images open to the potential of
observing T
Given a healthy physical organism to provide the
vehicle for perception, enough time, a stimulating
environment, challenging and fruitful problems, and
a nonrestrictive self-concept, there seems no end
to the perceptions possible. Given eyes capable of
seeing, who can say what are the limits of what
may be perceived? (Combs, Richards and Richards,
1976 : 231)
.
Reflecting
Is there a mode of thought that is essential to
observing? Some form of thought is an ever-present feature
of our existence; thinking is constant. What sort of think-
ing accompanies observing? How could the intellectual
essence of observing be characterized? Descriptions of the
mental activity involved in observing vary, but have an
element in common. Each seems to describe the process in
term.s roughly equivalent to descriptions of perceptual
activity.
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What has been said of external can equally be
said of internal perception; that it involves
infinity, that it is a never-ending synthesis
which, though always incomplete, is nevertheless
self-affirming (Merleau-Ponty
,
1962: 383).
Inner perception . "Internal perception," to borrow
Merleau-Ponty ' s term, is captured quite well by the
meanings of reflecting . Reflecting bears several qualities
V
as a process that match what has been said of observing
thus far. , It has been noted, for instance, that observing
is an act of some duration. Reflecting is a mode of thought
which takes time, that lingers on an object of thought
(Whitehead, 1969: 125) the way vision lingers on an
object of visual perception. When the hands hold an object,
and bring it before the eyes so that they may fix on it,
that gesture forms "the external counterpart of reflection"
(Teilhard de Chardin, 1975: 189).
[R]eflection is, as the word indicates, the power
acquired by a consciousness to turn in upon
itself, to take possession of itself as of an
object endowed with its own particular consistence
and value: no longer merely to know oneself; no
longer merely to know, but to know that one knows
(Teilhard de Chardin, 1975: 183).
In order to reflect, we first create an object
of thought. That is, something in particular to be
thought about is lifted out of the total field of
mentality— selected, raised to consciousness, brought to
our attention. In Gestalt terms, something that before
was part of the ground is brought into figure (Arnheim,
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1958). The object of thought may be an abstract idea such
as "hunger,” or it may be an image of a concrete object
the physical world, such as "apple." From a background
of available thoughts, vague and indistinct, reflection
singles out a particularity to "make plain" (Whitehead,
1969: 13^2). In the process, the object of thought gets
clarified. In other words we edit and pare it down a bit
by virtue •'of shaking it loose from a surrounding welter of
thoughts. "Mentality is an agent of simplification"
(Whitehead, 1967a: 213).
The shaping of our conceptions is impelled to move
from obscurity to clarity and from incoherence to
comprehension, by an intellectual discomfort similar
to that by which our eyes are impelled to make clear
and coherent the things we see (Polanyi, 1962:
100 - 101 )
.
What we end up with is an indirect object of thought
derived from a direct object of perception. The two
objects may resemble one another, but they are not identi-
cal. "Of their own accord our minds always tend, not only
to clarify (which is their function) but also to condense
and abbreviate the realities they touch" (Teilhard de
Chardin, 1975: 147). The object of thought is the intel-
lectual version of the object of perception, and it is this
version that we seek to grasp through reflecting.
Mankind perceives, and finds itself thinking about
its perceptions. It is the thought that matters
and not that element of perception that is not
thought (Whitehead, 1967b: 122).
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Reflection stems from the qualities of ambiguity
and richness objects of thought share with objects of per-
ception. We recognize, with those most thought-provoking
elements of our experience, that no matter how long, how
hard, how often we reflect on a matter, there remains more
"to be seen." Reflecting seeks to "see" more and better
regarding that which we've brought to mind. "Man ... is
marked by a restless inner eye" (Eiseley, 1978: 253).
Thinking brings something before us, represents
it . This representation always starts from our-
selves ... In representing we think of what is
represented and think it through by dissecting it,
by taking it apart and putting it together again . . .
[R] eflecting
,
we pursue the thing represented. We do
not simply accept it as it happens to fall to us; no,
we undertake, as we say, to get behind the thing. We
find out how it stands with the thing in general.
We get an idea of it. We seek the universal (Heidegger
1961: 100)
.
We attend to the object of reflecting in much the
same manner that we attend to the object of vision. Re-
flecting seeks to look at something from many different
angles, to see it from various points of view. In the
process, the conceptual object and the physical object
inform one another. Reflecting is dwelling on the object
of thought, ranging over it, questioning it, exploring
it, touching upon as many of its aspects and appearances
as possible (Heidegger, 1961)
.
Reflection turns thinking back upon itself. This
thinking is refractive—it is thinking, thinking
itself . . . Reflection is thinking which
gathers, keeps, and preserves thought by finding
73
P^tt6rn of relationship among seemingly disparate
events (Carini, 1978: 37).
Memory . All aspects of reflecting are grounded in memory.
In order to be regarded, the object of reflection must be
9^thered and brought to mind. Recollection is the gathering
of thought, the collecting and bringing together of the
many aspects and appearances belonging to an object of
thought (Heidegger, 1972) .
[W]hen creation has become polarized into conscious-
ness on the one side and phenomena, or appearances,
on the other, memory is made possible. ... By means
of his memory man makes the outward appearances an
inward experience. . . . When I experience the
phenomena in memory, I make them 'mine,' not now by
virtue of any original participation, but by my own
inner activity (Barfield, 1965: 154-155).
Memory is not strictly representational. "It is
a funny thing what the brain will do with memories and
how it will treasure them and finally bring them into odd
juxtapositions with other things, as though it wanted to
make a design, or get some meaning out of them, whether
you want it or not, or even see it" (Eiseley, 1978: 53).
It is the purpose of reflection to contemplate, even to
create, a variety of compositions with the aspects of one
remembered object, or with combined aspects of several
objects. The object of thought is as rich in potential
composition as the object of perception. Each composition
suggests its own meanings to the thinker; each meaning
helps to see the object better.
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The perceptual field is continuously being
organized and reorganized in light of new percep-
tions or differentiations. Forgetting is thus not
so much a fading out of what we have learned as
it is a matter of reorganization of the perceptual
field in which some perceptions become less capable
than others of being called into clear figure on
demand (Combs, Richards and Richards: 215).
In order for the object of thought to be available
for reflection, it must be retained . In other words, it
has to be' remembered; then, having been raised to conscious-
ness, it has to be held there for a time. "Inasmuch as
memory—the concentration of our disposition, devotion
—
does not let go of that on which it concentrates, memory
is imbued not just with the quality of essential recall,
but equally the quality of an unrelinquishing and unrelent-
ing retention" (Heidegger, 1972: 140).
Devotion indicates one of the poles of retention.
It demands intense participation of the person, a
participation fostered by interest and caring. Originally,
'memory' means as much as devotion: a constant concentrated
abiding with something" (Heidegger, 1972: 140). We are most
willing to attentively abide with those things that we
care about and are interested in. In this way, our memories
are intrinsic to ourselves, and what is available for
reflection will be that which has most intimately concerned
us
.
The other pole of retention is distance. [T]o
re
tain is to hold, but at a distance" (Merleau-Ponty :
423).
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That distance gives us a vantage point from which to
reflect, a way to see the thought-object better. Many a
writer has commented on how hard it is to see the things
closest to us. Memory provides gradations of distance,
or spaces between the thought-object now and ourselves as
reflectiVe thinkers now. It is reflection that bridges the
gap.
Between the self which analyses perception and the
self which perceives, there is always a distance.
But in the concrete act of reflection, I abolish the
distance, I prove by that very token that I am
capable of knowing what I was perceiving, I control
in practice the discontinuity of the two
selves. .
.
(Merleau-Ponty
,
1962: 43).
Observing is a way of making sense perceptions more
visible and more available. Reflecting is a means of
making our inner perceptions more visible and more avail-
able. As previous sense perception can enhance or restrict
the openness to new perceptions, so previous memories can
enhance or restrict the openness to new reflections. "As
with all times of awareness memories are characteristically
pertinent to the immediate problems of a person and are
not fortuitous or random" (Combs, Richards and Richards,
1976; 219). Indeed, much that was said about the process
of selecting with regard to visual perception clearly
parallels the selectivity of reflecting.
The level of awareness of a given event in a
person's perceptual field affects his memory of
it. Generally speaking, we will be able to
reproduce on demand most efficiently those events
which have become, as a consequence of our
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experience, sharply in figure. Events in the
ground are always more difficult to bring again
into figure (Combs, Richards and Richards, 1976:
218) .
Consciousness
. Part of the selecting process was described
as variation in detail: our senses select different
details to bring to our attention at different times.
•A.
Consciousness is the agent of selection in reflecting.
According to philosophers, consciousness bears this
quality of variation. Consciousness is a continuum of
awareness, graded from those things we discern clearly to
those things that are vague and all the way to unconscious.
There is no clear-cut dichotomy (Combs, Richards and
Richards, 1976: 37).
"Consciousness," says Dewey (1971b: 95), "is flux
in which nothing abides." The role of consciousness in
selecting is akin to the role of sense-perception. It
highlights now these aspects of a matter of thought,
now those. [I]t is our consciousness that flickers, and
not the facts themselves" (Whitehead, 1967a: 163)
.
Consciousness flickers; and even at its brightest,
there is a small focal region of clear illumination,
and a large penumbral region of experience which
tells of intense experience in dim apprehension.
The simplicity of clear consciousness is no measure
of the complexity of complete experience" (Whitehead,
1969 : 312)
.
When Annie Dillard speaks of consciousness, she
is referring to a means of accentuating the experience
of
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observing. "Consciousness itself does not hinder living
in the present. . . . Even a certain amount of interior
verbalization is helpful to enforce the memory of whatever
it is that is taking place. . . ." (Dillard, 1974: 81);
emphasis added) . Poet and potter M. C. Richards uses
consciousness to describe a heightened state of awareness.
Knowledge and consciousness are two quite
different things. Knowledge is like a product
we consume and store. All we need are good
closets. By consciousness I mean a state of being
"awake" to the world throughout our entire organism
(Richards, 1973: 15-16).
The attitude of alertness is directed towards the
inner world in reflection. Reflecting, as previously
noted, is being devotedly attentive to the object of
thought
.
Contemplation . Dewey captures the heightened state of
awareness towards the object of reflection when he speaks
of the attitude of contemplation . "To contemplate is
consciously to possess meanings; to behold them with
relish; to view them so absorbingly as to revel in them"
(Dewey, 1971b: 269).
Contemplation . . . stops our movement through
experience and pours us straight into experience, we
cease to handle things and become immersed in them.
Contemplation has no ulterior intention or ulterior
meaning; in it we cease to deal with things and
become absorbed in the inherent quality of our
experience, for its own sake (Polanyi, 1962: 19/).
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Contemplation is very close to reflection in mean-
ing, yet different. The sameness is that both require an
attitude of concentration, both have a focus, and both
indicate an openness to the object of thought in its own
right rather than as an object of personal need or utility
(Carini, 1978: 37). The difference resides in the degree
of conceptual activity involved.
Reflection is an active, conscious seeking for
relationship through focused concentration upon
something, while in contemplation and meditation
active thinking is as completely stilled as possible
in order that the thinker might be open to be filled
with thought. ... In reflection each thought and
image is refracted and related to the unifying
center of the focus of concentration (Carini,
1978: 38)
.
The act of inviting and pursuing relationships is
deeply personal. We tend to cast aspects of the object of
thought into our own frame of reference—ones we are
familiar with and ones we invent to see what relationships
occur. In either case, the frame of reference prefigures
in what we conceptually "see" as a result of reflection.
Interpretation . Consciousness helps to locate a particular-
ity for reflection, and then emphasizes certain details in
the process of reflecting. The details consciousness
emphasize are selected in part by the frame of reference
we use at the time. This intellectual frame of reference
is the means by which we interpret what we see. "[S]ense
perception, as conceived in the isolation of its ideal
79
purity, never enters into human experience. It is always
accompanied by so-called 'interpretation'" (Whitehead,
1967a; 217).
Different authors disagree on whether there is a
sequence implied here. Does interpretation, and thereby
A.
reflection, follow a perception? Or do the two activities
occur simultaneously? According to Hanson (1958), inter-
pretation is so much a part of seeing that the two processes
are inseparable. "[Olne does not first soak up an optical
pattern and then clamp an interpretation on it. . . .
theories and interpretations are 'there' in the seeing from
the outset" (1958; 9-10). According to Kuhn, there is the
perception, and then there is what happens to it.
In the metaphorical no less than in the literal
use of 'seeing,' interpretation begins where
perception ends. The two processes are not the
same, and what perception leaves for interpretation
to complete depends drastically on the nature and
amount of prior experience and training (Kuhn, 1970;
198) .
We have discussed how familiarity can select what we
see and the meaning we derive from it. It seems to me
that it would be possible to get to that end via a dynamic
between sequence and simultenaity . Sometimes, some of
our interpretations follow upon perception; and at the same
time those perceptions are governed by interpretations.
Whitehead's discussion of interpretation helps to illuminate
the process. His reference to the "observational order"
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describes a perceptual frame of reference, and his
reference to the "conceptual order" describes an intel-
lectual frame of reference.
[T]he observational order is invariably inter-
preted in terms of the concepts supplied by the
conceptual order.
. . . V7e inherit an observational
order,, namely types of things which we do in fact
discriminate; and we inherit a conceptual order,
namely a rough system of ideas in terms of which we
do in fact interpret. . .
. Novel observations
modify the conceptual order. But equally, novel
concepts suggest novel possibilities of observa-
tional discrimination (Whitehead, 1967a: 154) .
To which I would only add that inherited orders
are augmented by acquired ones through experience. Each
order of experience interprets within its own sphere; i.e.,
the observational order interprets matters of fact (the
concrete world)
,
and the conceptual order interprets
matter of thought (the abstract world) . Additionally, the
perceptual and conceptual frames of reference influence one
another. Therefore, seeing a new detail or composition of
details could alter how we think about things--the conceptual
frame of reference; and thinking about things in a new way
could alter how we see details and their composition—the
perceptual frame of reference. The alterations that occur in
this fashion become our interpretations.
Reflection requires the capacity to keep frames
of reference, and thus inteirpretations , open. Otherwise,
the object of though becomes locked in, stereotyped, and the
inward vision of further attributes is unavailable. With
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but one way of seeing it, there is no sense or interest
in devotion to the object.
11 true thought remains open to more than one
interpretation—and this by reason of its
nature.
. . . Multiplicity of meanings is the
element in which all thought must move. . .
(Heidegger, 1972; 71).
Reflective seeing . The process of reflecting helps to
distinguish observing from other modes of seeing, such
as looking. Looking scans the physical world without
necessarily retaining or relating what is seen. Its con-
ceptual parallel is introspection, looking inward. Intro-
spection is a kind of scanning mechanism by which we locate
and note the particulars of our own feeling state, physical
state, or other states of being. It is more a cataloguing
of those particulars, lacking the concentration of conscious
scrutiny and the effort of actively seeking relationships
among particulars.
Observing is a thoughtful activity. It regards
—
inwardly and outwardly—the object of reflection in its own
right. The more actively reflective thought is, the more
the observer is empowered to see. Concomitantly, the
less reflective thought is, the less is visually available
to the observer. Without reflective thought, seeing tends
towards the everyday categories, the established frames
of reference, the familiar appearances, the pre-formed per-
ceptions, the standard labels, the common language. Each
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of those conceals the integrity of the phenomenon under
observation. "[A]n observer is called for who is reflec-
tive—that is, an observer who questions and questions
imaginatively, and who does so to make visible the comp-
osition of the object and to approach its integrity.
.
."
(Carini
,
1978 : 22) .
Participating
An observer is often thought of as someone who is
inactive in a setting. When actively involved in a dis-
cusssion, for instance, a person's body conveys animation
through gesture, posture, and facial expression. When
observing a discussion, on the other hand, a person's
body conveys a certain stillness. Because the outer signs
suggest passivity, observing looks like a passive mode of
engagement with the world.
It is not. The stillness of the body camouflages
the activity taking place. "At the still point, there the
dance is" (T. S. Eliot).
It has been commonplace to describe the posture of
the technical observer along a continuum from
passive to active. . . . By contrast, the posture
of the reflective observer is better described as
simultaneously receptive and evocative (Carini,
1970; 21)
.
The glance . In order to observe the eye must be actively
engaged with the object or event at hand. Active vision at
its fullest is called for. First of all, the eye must
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move (Schachtel, 1959: 105). If it stays fixed on a
single point, the result is a stare or a blur. Further,
what can be seen is limited by the location of the eyes
A
^slstion to the object. In order to see more of an
object directly in front of us, then, we must move our
head and/or whole body in order to give our glance other
points to touch. " [0] bservation consists in varying the
point of view while keeping the object fixed. . . " (Merleau-
Ponty ; 1962 : 91).
In cases where the object can be manipulated, I
would suggest that the point of view, as Merleau-Ponty has
used the term here, can be varied by moving the object as
well as the eye. Most people in the supermarket observe
fresh produce in this way: taking it in hand, turning it
over and over, glancing at all its points to see the whole.
"When the glance remains fixed on only one point for any
length of time, it very soon turns into an unseeing stare
which no longer has the character of active visual explora-
tion but of passively being held by the point stared at"
(Schachtel, 1959: 272).
There is another side to the issue of fixing our
glance, though. The glance could range freely over whatever
is available to it from our location in space. Sometimes
we use the glance in just this manner to take stock of an
unfamiliar setting, as when we enter a strange house or take
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our first walk down an unfamiliar street. The glance
can be a scanning mechanism, used to survey a visual
field.
[W]e see only a very small part of our field of
vision with anything like accuracy of detail.
By scanning, however, we are able to obtain a
clear mental image of the whole visual universe
around us (Boulding, 1964: 53).
That is a fair approximation of what we generally
mean by "looking." In order to begin observing
,
some
part of that visual universe must be defined. The field
could be as grand as a vista or as minute as an ant.
Its size is not key. The key is that the glance needs to
be fixed on a particularity: the sunset, the fire in the
fireplace, the group of people within the room having a
discussion.
The gaze . A glance, once fixed on a particularity, becomes
more like a gaze. The gaze is an apparatus used to "single
out a particular object among the multitude of objects in
the visible environment. . . " (Schachtel, 1959: 105). Fix-
ing the gaze on a single point belonging to that object leads
to a blank stare. Fixing the gaze on a location defines
a manageable region for the observation.
Now what actually is fixing one's gaze? From the
point of view of the object, it is separating the
region under scrutiny from the rest of the visual
^
field. . . . It is substituting for the comprehensive
vision, in which our gaze lends itself to the whole
spectacle and is permeated by it, an observation,
that is, a localized vision which it controls accord-
ing to its own requirements (Merleau-Ponty , 1962: 226).
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Therefore, observing means first lifting an object
out of the total perceptual field (Schachtel, 1959: 105),
then moving the gaze about from point to point belonging
to that object. If I am staring at the fire in the fire-
place, I have my gaze fixed on one of its points. If I
am observing the fire, I allow my gaze to range over this
log and that chunk, from smoke to flame, from ember to
ash, from yellow-orange tip to blue base. The more points
I direct my gaze towards, the more observant of the fire I
am. The fewer points my gaze touches, the less of this
phenomenon I have observed.
While the gaze ranges over the external world,
reflective thought ranges over the internal world. As the
gaze selects points to emphasize, consciousness selects
points to emphasize.
Consciousness is an emphasis upon a selection of
these objects. Thus perception is consciousness
analysed in respect to those objects selected for
this emphasis. Consciousness is the acme of
emphasis (Whitehead, 1967a: 180)
.
It seems to me that the gaze moves for two reasons.
One is an act of volition; I want to observe, so I will
my gaze to move over the phenomenon at hand deliberately.
The other may be an involuntary act: the eye may pick up
details to present to me according to context, novelty,
composition and other features that vision is structured
My gaze is drawn to a peculiar sideways jet ofto note.
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flame that suddenly comes from a log in the fireplace,
j'^st as my ear is drawn to a sudden change in the continu-
ous hissing sound of the fire. The movement of the gaze
may be emphasizing certain details for me, while I move
it to emphasize other details for myself.
In the gaze we have at our disposal a natural
instrument analogous to the blind man's stick.
The gaze gets more or less from things according
to the way in which it questions them, ranges
over or dwells on them (Merleau-Ponty
,
1962: 153).
Observing, too, shares some of the qualities of a
blind person's stick. It seems to establish a distance
between the observer and the environment. On the other
hand, observing has the effect of diminishing the distance
between the person and the rest of the world, of bridging
a gap. To observe, one approaches an object spatially;
comes close by it. If it is distant, such as a sunset,
we extend our glance until it reaches the object. Then,
the longer we allow our gaze to remain in the region occu-
pied by the object or event, and the more points the gaze
touches in that region, the more connected to the object
or event we feel. Isn't this a common way of entering
unfamiliar social situations, by observing until we find a
point or two of connection between ourselves, the setting,
and the people there? Like the blind person's stick, ob-
serving also connects us to the surroundings.
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Self consciousness. The interplay between detachment and
connection is enacted on the stage of self consciousness.
Self consciousness is an effect of being able to differen-
tiate ourselves from the rest of the world, which allows us
to observe it and ourselves; and it is an essential element
the capacity for reflection, which allows us to derive
meaning from what we observe.
The capacity to gaze, to see, to look independently
of specific need makes the person as much the
object of his own vision as are the things around
him. And therein, as Merleau-Ponty rightly states,
lies the germ of self-consciousness (Carini, 1978;
11- 12 )
.
Both detachment and connection imply distance.
The distance that self consciousness achieves between
awareness of self and awareness of the world is fluid.
When the distance is too great we become overly detached
from the meanings integral to phenomena themselves. Either
we look at things as if they had no meaning, or we look at
things as if their only meaning was need satisfaction. This
is the self consciousness Maslow refers to:
(The) ability to center upon the world rather than
be self-conscious, egocentric and gratification-
oriented becomes the more difficult the more needs-
deficits the person has. The more growth-motivated
the person is the more problem-centered can he be,
and the more he can leave self-consciousness behind
him as he deals with the objective world (1968: 103).
When the connection is too close between person and
phenomenon, the lack of distance suffocates the meanings
integral to the phenomenon itself. When we wrap ourselves
like a garment around the thing , so that what we see is who
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we are; or the proximity of the thing acts like a giant
mirror, reflecting back an exaggeration of our awareness
of self. This is the self consciousness described by
Annie Dillard:
Self-consciousness . . . does hinder the experience
of the present. It is the one instrument that unplugs
all the rest. So long as I lose myself in a tree,
say, I can scent its leafy breath or estimate its
board feet of lumber, I can draw its fruits or boil
tea on its branches, and the tree stays tree. But
the second I become aware of myself at any of these
activities—looking over my own shoulder, as it
were—the tree vanishes, uprooted from the spot
and flung out of sight as it it had never grown.
And time, which had flowed down into the tree bearing
new revelations like floating leaves at every
moment, ceases. It dams, stills, stagnates (1974: 81).
In both of the examples just given, self conscious-
ness lacks reflection. The gift of appropriate distance
between self and environment is a self-consciousness that
enables reflective vision. To be a self conscious observer
means to create and bridge a space between thought and
being, and between being and world. When we are both
detached and connected, we are empowered to make ourselves
and the world complementary objects of vision and thought.
Observing and reflecting are made possible by a distance
capable of unifying detachment and connection.
The inner landscape . The connection between person
and en-
vironment in observing is mutual, two-way. There is
move
ment towards the object or event, as if to grasp it; and
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there is movement from it towards ourselves. "[W]e
interiorize bits of the universe, and thus populate
• * " (Polanyi, 1967; 35)
.
We take in the thing, and
are reciprocally taken by it.
A familiar way to describe fully grasping a thing
is to say it has been internalized. Social mores, standards
of conduct, and mathematical principles are familiar
examples of abstractions that become internalized over the
course of time (Polanyi, 1967; 17). Objects and events
in the physical world tend to be less familiar to us as
elements of internalization.
Almost incurably subject and object tend to
become separated from each other in the act of know-
ing. We are continually inclined to isolate our-
selves from the things and events which surround
us, as though we were looking at them from outside,
from the shelter of an observatory into which they
were unable to enter, as though we were spectators,
not elements, in what goes on (Teilhard de Chardin,
1975; 242).
Without the mutual taking-in/taken-by of subject
and object, there is no participation. The spectator does
not experience a reciprocal connection. The notion of two-
way partipating with the object or event begins to
illuminate the essence of observing more fully. Point by
point, I am also "taking in" the fire, the discussion, or
the sunset as I observe. The movement of the gaze is at
once my reaching out to a phenomenon and my taking it in.
When we are only passive to a scene, it overwhelms
us and, for lack of answering activity, we do not
perceive that which bears us down. We must summon
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energy and pitch it at a responsive key in order to
take in (Dewey, 1958: 53).
Take it in where? The eye is key and conduit to
an interior world, called by many "the inner landscape."
There the dance is. The phenomenon takes place simultaneous-
ly inside ourselves, in that region where the outer exper-
ience is embodied, transformed, and available for continued
re-creation. "[N]ormal functioning must be understood as
a process of integration in which the text of the external
world is not so much copied as composed" (Merleau-Ponty
,
1962: 9). My inner landscape does not mirror the sunset.
It is the chief architect of the sunset, fashioning it ac-
cording to the points I have noted in vision and in con-
sciousness .
There is just one way in which that inward world
differs from outer space. It can be more volatile
and mobile, more terrible and impoverished, yet
withal more enobling in its self-consciousness, than
the universe that gave it birth (Eiseley, 1978:
248) .
Teilhard de Chardin provides a conceptual frame-
work for understanding the importance of the inner land-
scape in the human experience. All things, he says
(1975), have a "within." No matter how atomized or in-
animate the phenomenon, it has a within that corresponds
to its without. The within of things is relatively
simple
on the end of a continuum where atoms, microscopic
organ-
isms, and inanimate objects might belong. The more towards
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the pther end of the continuum a phenomenon belongs, the
more within it has, and the more dense and complex that
within becomes. Humanity represents the potential of the
within to far exceed the without. In other words, in
humanity the inner world is the essence of our being. The
''^ithin is greater in wealth of potential detail, composi-
tion, and meaning than the bodies that house it.
Barfield's discussion on idolatry (1965: 62-93)
presents a similar point of view. Appearances, he says,
are the without of things. To allow appearances alone to
represent the vision of a thing, or to allow the literal
sense of words and phrases to represent the meaning of a
thing, is to deny it a within. The thing becomes an idol;
i.e., all without, empty of within.
Polanyi speculates that this is why scientists
have had a harder time studying, say, biology, than botany
or crystallography. The without of the latter two dominates
perception of their related phenomena, so observers can
focus on simple appearances. The higher up the scale of
complexity, the more critical the observer becomes of
phenomena, because we recognize and acknowledge some form
of within. There is "an increasing enrichment of relations
between the critic and his object" (1976: 51). We see more
of ourselves in it; more of it in ourselves.
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Facts about living things are more highly personal
than the facts of the inanimate world. Moreover,
as we ascend to higher manifestations of life, wehave to exercise ever more personal faculties
—
involving a more far-reaching participation of theknower— in order to understand life.
. . . what we
observe about the capacities of living beings must
be conscpnant with our reliance on the same kind of
capacities for observing it. Biology is life
reflecting on itself.
.
.
(Polanyi, 1962: 347).
Calling forth the within in an act of observing
can be described several ways. One is to say that the
observer is participant in objects or events. V7e "people"
our observations. There is "a fundamental unity between
the observer and the phenomenal world . . . through his
own participation in the phenomenon" (Carini, 1975: 9).
Heidegger (1972) refers to this characteristic of observ-
ing as abiding with the phenomena being observed. In other
words, a person "does not hold them at arms length in order
to observe them, but lives with them. . . " (Merleau-Ponty
,
1962: 321). Schachtel calls it "taking hold" (1959: 83) of
the object or event either literally or figuratively, in
imagination. "Indwelling," Polanyi's term (1967: 17),
"underlies all observations . . .," and therefore "it is
not by looking at things, but by dwelling in them, that we
understand their joint meaning" (1967: 18). Merleau-Ponty
(1962) provides several images of the process:
The visible is what is seized upon with the eyes. . .
(6-7) .
[T]o look at an object is to inhabit it. . . (63).
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To look at the object is to plunge oneself into
it. . . (67).
In order to perceive things we need to live
them (325)
.
The fuller this sense of being participant in a
phenomenon, the more fully observant a person will be. The
more participating is going on, the less an observer will
have a sense of detachment, or disconnection
.
[A] s we lose ourselves in contemplation, we take
on an impersonal life in the objects of our
contemplation. . . . Correspondingly, the impersonal-
ity of intense contemplation consists in complete
participation of the person in that which he
contemplates and not in his complete detachment
from it, as would be the case in an ideally objective
observation (Polanyi, 1962: 197).
An additional facet of self consciousness is brought
to light here. In those cases where the distance is either
too great or too small for self consciousness to enable
reflection, it seems that the connection is also one-way.
The person connects to the phenomenon without allowing it
to reciprocate. The inner landscape is inert where the
distance is too great, and noisy where the distance is too
small. The within of the phenomenon is concealed, either
way. The receptive/evocative balance is needed. "[T]he
contemplation and enjoyment of the inner life not only is a
kind of 'action' in itself but is also antithetical to
action in the world, i.e., it produces stillness and
cessation of muscular activity" (Maslow, 1968: 214).
Not to be active inwardly is to be looking or idly
watching. The degree to which the inner world is
animated-
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caught up in its role as architect and composer—tends to
determine whether or not a person is indeed observing. The
gaze is a tool employed in the service of animating the
inner worla. Consciousness is a tool employed in the compo-
sition of the inner landscape, for "consciousness freely
develops its visual data beyond their own specific
significance" (Merleau-Ponty
,
1962: 136-137). Self con-
sciousness is a tool employed in the pursuit of meaning,
as it yields its data to the process of reflecting.
Just as the liveliness of visible participation
would be an indicator of how fully involved someone was
in a discussion, the liveliness of inner world participa-
tion would be an indicator of how fully observant of that
discussion someone was. In what detail, and with how much
variety, can the observer describe points belonging to that
phenomenon? Were enough points, in enough compositions,
noted to evoke the phenomenon; to re-create it and call it
forth from the inner landscape?
Inner world particiption is a much misunderstood
characteristic of observing. In the realm of science it is
often referred to as "closeness to the data," because
science has historically approached knowledge through the
distance of detached observation.
[I]n thinking about the issue of closeness to the
data, it is useful to remember that many major
contributions to our understanding of the world
have come from scientists' personal experiences.
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One finds many instances where closeness to the
data made possible key insights—Piaget's
closeness to his own children, Freud's proximity
to and empathy with his patients, Darwin's closeness
to nature, even Newton's intimate encounter with an
apple" (Patton, 1975: 28).
Perceptual pyschologists add yet another layer of
meaning to the salience of the inner landscape. According
to this field of inquiry, what we are not, we cannot
perceive; what we do not see in ourselves we cannot see in
the world; what we have not come to understand in ourselves
we cannot understand in anything else or anyone else
(Maslow, 1977) . The connection remains two-way. We can
observe and understand something in the outer world and
thereby learn to see it in us and discover its meaning to
us. Or we can observe and understand it in ourselves and
thereby find it in the world.
As Emerson said, "What we are, that only can we
see." But we must now add that what we see tends
in turn to make us what it is and what we are
(Maslow, 1977: 161).
Sense perception . Such a view of observing requires that
the act of seeing be described as both a sensation and a
perception. The sensation of seeing is localized in the
eyes with their connected motor apparatus.
[M]uch neural processing takes place between the
receipt of a stimulus and the awareness of a
sensation. Among the few things that we
it with assurance are: that very different stimul
can produce the same sensations; that the same
stimulus can produce very different sensations,
and.
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finally
,
that the route from stimulus to sensation
is in part conditioned by education (Kuhn, 1970:
192) .
The word sensation usually refers to the operation
of a single sense. When we speak of the sensation of
smoothness, for example, we usually associate that
quality directly with the tactile sense. Yet, philosophers
speak of the continuity of the body; i.e., the futility
of trying to determine where one organ ends and another
begins, or where the body ends and the rest of the world
begins (Dewey, 1957; 58; Whitehead, 1967a: 255). Sensation
is a convenient way to describe what would happen ^ the
organ were discontinuous with the rest of the body.
Common wisdom declares that our senses often
misinform us. "[T]he mind actively participates in our
sensory awareness of things. Sometimes this way of seeing
things is mistaken" (Polanyi, 1962; 296). Part of this may
come from the continuity of body/mind and body/world the
philosophers suggest. Part of it may be due to what
Merleau-Ponty has referred to as the senses' "instability,"
i.e., the fleeting quality of sensation robs it of any
sureness. Whitehead's humor gives sensation a role by
delcaring that it "works on the principle that it is
better to obtain information about the contemporary world,
even if occasionally it be misleading" (Whitehead, 1969.
373-374)
.
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Actually, there's more than a grain of truth
there. Without the capacity for variation in sensations,
there would be no use for learning. As long as there is
room for variety and changeability, there is potential for
learning. "An organism that lacks the flexibility of
making mistakes through misjudging the evidence must also
lack the potentiality of learning" (Gombrich, in Gregory
and Gombrich, 1973: 210).
Fortunately there are a number of different ways in
which our minds can reach reality. What escapes
the intuition of our sense we can encircle and
define approximately by a series of indirect
attacks (Teilhard de Chardin, 1975: 99-100).
Perception is one indirect route of access to the
world. Perception is not localized. It "proceeds by waves
that extend serially throughout the entire organism"
(Dewey, 1958: 53). Sight and emotion, thought and memory,
are intertwined in an act of visual perception. "To par-
take and to per-ceive are allied performances" (Dewey,
1971: 280).
The root meaning of perception is very close of
what has already been said about the participatory char-
acter of observing. To perceive means to take , or to
capture through and through . " [P] erception differs from
sensation, which has a much more fleeting character and
lacks the attempt to take hold of something" (Schachtel,
1959: 200)
.
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Man is the beast endowed with reason. Reason isthe perception of what is. . . .To perceive implies,in ascending order: to welcome and take in; to
accept and take in the encounter; to take up face to
undertake and see through—and this means totalk through.
.
. (Heidegger, 1972: 61).
The word perception, by contrast with sensation,
tends to be associated with some degree of sensory fusion,
what some call a synaesthetic experience. My perception of
includes auditory sensations of sound and thermal
sensations of warmth. And there are those for whom smooth-
ness is the taste of Jack Daniels.
"Sensory experience is unstable, and alien to
natural perception, which we achieve with our whole body all
at once, and which opens on a world of interacting senses"
(Merleau-Ponty
,
1962: 225). Observing doesn't exclude
senses other than sight, but rather invites them to partici-
pate in the fullest, richest sense of the word perception.
Our visual field is not neatly cut out of our
objective world, and is not a fragment with sharp
edges like the landscape framed by the window. We
see as far as our hold on things extends, far beyond
the zone of clear vision, and even behind us. When
we reach the limits of our visual field, we do not
pass from vision to non-vision: the gramophone playing
in the next room, and not expressly seen by me, still
counts in my visual field (Merleau-Ponty, 1962: 277).
Perception grants the ambiguity of total body
presence. The continuity of body/mind and body/world
is assumed. "[T]he 'withness' of the body is an ever-
present, though elusive, element in our perceptions.
(Whitehead, 1969: 366)
.
A 'pure' sight, a 'pure' sound
only admitted to the organism after passing a severe
test in value theory" (1964: 151).
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. . . I do not perceive any thing with my sense
organs alone, but with a great part of my whole
human being. . . . When I hear a thrush singing,
I am hearing, not with my ears alone, but with
all sorts of other things like mental habits,
memory, imagination, feeling and (to the extent
at least that the act of attention involves it)
will (Barfield, 1965: 20).
The several parts of us that participate in sense
perception may do so superficially when recognition is a
factor. "Recognition is perception arrested before it has
a chance to develop freely" (Dewey, 1958: 52). Observing
seeks to go beyond those few details that give us recog-
nition of an object. When we are struck by details we did
not notice before, "we now begin to study and to 'take in.'
Perception replaces bare recognition" (Dewey, 1958: 53).
Since perception is one of the participatory features of
observing, the art of observing includes a capacity to
replace recognition with perception.
Sense reception is seeing without participating; an
inert connection. Sense perception moves towards the par-
ticipating essence of observing. "[W]hat is perceived
concerns us in such a way that we take it up specifically,
and do something with it. . . .We take it to heart. . •
(Heidegger, 1972: 203).
It is not that observation can be derived from
either internal perceptions or external perceptions.
We
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do not observe by simply mixing together the physical world
and the inner landscape, like ingredients in a cake. It is
true that there is a dynamic at work, so that a given obser-
vation might have more of one and less of the other.
The narcissistic orientation is one in which one
experiences as real only that which exists within
oneself, while the phenomena in the outside world
have no reality in themselves, but are experienced
only from the vie\\7point of their being useful or
dangerous to one. The opposite pole to narcissism
is objectivity; it is the faculty to see people and
things as they are
,
objectively, and to be able to
separate this objective picture from a picture which
is formed by one's desires and fears (Fromjn, 1974:
99) .
The art of observing rests in a resolution of the
polarities described by Fromm. The observer is seeking a
relationship between the inner and outer worlds; not a
dichotomy and not something that is purely one or the
other. "[A] beholder must create his own experience"
(Dewey, 1958: 54). It is not created in a vacuum. The
necessary raw material for an experience comes from inner
perception and outer perception. The two worlds must have
a vital connection to one another in order to be mutually
informing, in order to create the experience of observing.
The activity of forming a relationship between the inner
and outer world is essential. It makes the observer
participant in the observed.
We bring to the simplest observation a complex
apparatus of habits, accepted meanings and tech-
niques. Otherwise observation is the blankest of
stores, and the natural object is a tale told by an
idiot, full of only sound and fury. . . (Dewey,
1971: 180).
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To summarize the preliminary characteristics of
participating: (1) the eye singles out an object or event
to observe, (2) the gaze moves over the points belonging
to the phenomenon, (3) self consciousness resolves detach-
ment and connection, (4) as the gaze moves, the person is
taking in the phenomenon through sight and other senses,
through all that comes with the body, (5) the person is
reciprocally taken by the phenomenon, s/he abides with
it and experiences it, (6) the experience takes place in
the inner landscape, (7) part of the experience is particu-
lar sensations, part of it is ambiguous perceptions, (8) as
sensation and perception are coordinated, internal and
external data enter into the experience and mutually inform
one another, (9) forming a relationship between internal
and external perception allows the observer to create the
experience
.
To this point much of the discussion on observing
has centered on quantity. Observing reveals some of us
and some of the thing. "How much" we see is determined by
a complex integration of forces. However, more than
quantity is at issue. Observing also has to do with the
quality of vision. "How well" we see is part of the
process. Is one frame of reference better than another?
What kinds of control can we exercise creatively over the
individual editorial process? Do these controls affect the
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qualities observing will have? These questions raise the
issue of individual variation in the art of observing.
Frame of reference . It has been noted that just a portion
of the person can be brought to bear on an observation.
One of the differences in the quality of various observa-
tions is derived from how much of the person is participant
in them. How much may determine how well. " [D] isciplined
observation requires immersion in the object of observation
through time, and through the variations of perspective
provided by change of setting" (Carini, 1978; 49).
Perspective is a particular vantage point on a
phenomenon. In the literal sense, what you see will be
limited by where you stand. Vantage points can offer more
or less to see. When we really want to see what's going on,
we try very hard to get a good vantage point; i.e., a
physical location that offers a good clear view of as
much of what's happening as possible. In the figurative
sense, perspective is getting behind a frame of reference
and looking at what we see through it. The frame of refer-
ence can be restrictive or expansive, allowing us to see
less or more accordingly. In the physical world the
more inclusive of the total phenomenon the vantage point
is, the more vantage points we can assume in the
course
of observing the phenomenon, the more we will see.
So it
is with the inner world. The more expansive
the frame of
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reference and the more frames of reference we can assume,
the more we will observe of a phenomenon.
[A] ny perceptual constancy refers back to the
positing of a world and of a system of experience
in which my body is inescapably linked with
phenomena. But the system of experience is not
arrayed before me as if I were God, it is lived by
me from a certain point of view; I am not the
spectator, I am involved, and it is my involvement
in a point of view which makes possible both the
finiteness of my perception and its opening out
upon a complete world. .
. (Merleau-Ponty
,
1962:
304) .
I would argue that the "finiteness" of perception
is the selected frame of reference. It narrows down what
will be seen. The point of view is something more
pervasive, a perception "opening out upon the complete
world." It qualifies what is seen. A frame of reference
selects what will be seen, while a point of view selects
how it will be seen.
[T]he way in which a person construes his relation-
ship to the phenomenal world is a function of his
point of view about it. That is, relationship is not
a given nor an absolute , but depends on a personal
perspective. It is also true that perspective can
shift, the only necessity of a person's humanity being
that he takes some stance in relationship to the
events about him (Carini, 1978: 9).
In some cases, the larger the frame of reference,
the richer the observation. In other cases, the ability
to shift from one frame of reference to another, and to
keep creating new frames of reference, enhances the quality
of the observation. In such processes, the individual
assumes an artistic role.
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Various authors characterize the role differently.
M. C. Richards, a potter and poet, calls it centering
.
Centering is "bringing into center all the elements of
our sensations and our thinking and our emotions and our
3ll the realities of our bodies and our souls.
. .
."
(1973: 36). Participating, in this mode, is a matter of
bringing things ^ to the observation rather than leaving
them out; a process of inclusion rather than exclusion.
"When we act out of an inner unity, when all of our
selves is present in what we do, then we can be said to be
'on center'" (36). This seems to describe observing with
an expanded frame of reference.
Piaget has used the word centration to describe a
tendency to focus on particular forms or aspects of forms
without relating that aspect to a larger field (Piaget,
1964) . Here the term describes a developmental character-
istic that matures into decentration
,
or an ability to see
the parts in relation to the whole. Egocentrism is involve-
ment in one's own point of view, unaware that other points
of view exist. This, too, matures into the capacity to
decenter, or the awareness of other points of view, other
perspectives, and the ability to shift from one's own to
those others.
Gestalt theorists have related this idea to
perceptual development, noting that visual perception also
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develops from centrated to decentrated vision (Arnheim,
1954)
. The capacity to decenter—intellectually, emotion-
ally, visually—would enable an observer to shift from one
frame of reference to another.
Attitude
. Schachtel describes the individual's role as a
dynamic between vision and attitude. Allocentric percep-
is the term he uses for an object-centered approach
to seeing. Subject-centered seeing, or autocentric per-
ception, emphasizes the person's sensations (painful or
pleasurable)
,
reactions to the sensations (avoidance or
seeking)
,
and awareness of the object's utility or lack of
utility. By contrast, allocentric perception decenters from
self and centers on object. Allocentric perception is a
lively visual exploration of an object, an exploration
that has behind it lively interest.
In allocentric sight the perceiver is turned
toward the object in an active and selective
attitude. . . . The eye not only singles out a
particular object among the multitude of objects
in the visible environment, but furthermore, while
looking at this object, selects and dwells on
particular distinctive features. ... In fact, the
act of interested selective visual focusing is
constitutive of the object: it makes what before
was part of the total field into a distinct object
for the perceiver, the object of active attention
(Schachtel, 1959: 105).
Allocentric perception is accompanied by an
allocentric attitude, which "is one of profound interest
in the object, and complete openness and receptivity
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towards it, a full turning toward the object which makes
possible the direct encounter with it and not merely a
quick registration of its familiar features according to
ready labels. The essential qualities of the interest in,
the turning toward, the object are its totality and affirm-
ativeness " (Schachtel, 1959: 220-221).
In Process and Reality
,
Whitehead uses the term
sympathy to denote an object-centered attitude; "that is,
feeling the feeling another and feeling conformally with
another" (1969: 188). In Adventures of Ideas
,
he describes
the attitude as one of concern . "The occasion as subject
has a 'concern' for the object. And the 'concern' at once
places the object as a component in the experience of the
subject, with an affective tone drawn from this object and
directed towards it" (1967a: 176) . This two-way connection
that attitude forges is also described by Maslow:
Concrete perceiving of the whole object implies . . .
that it is seen with 'care.' Contrariwise,
'caring' for the object will produce the sustained
attention, the repeated examination that is so
necessary for perception of all aspects of the
object (1968: 75-76).
Interest . "Interest . . . means to be among and in the
midst of things, or to be at the center of a thing and stay
^ith it" (Heidegger, 1972: 5). Attitude and interest are
closely related. Where the attitude is centered, concerned
with the whole object, the interest is likely to be
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centered as well. Schachtel calls this, naturally
enough, the allocentric interest
. "The act of interest
is total and it concerns the totality of the object.
Indeed, one is the function of the other" (Schachtel,
1959 : 221)
.
The experience of falling in love or the experi-
ence of being a parent serves to make many people aware
of the difference that depth of feeling makes in interest.
We are so interested in, and care so deeply for those we
love, that we become very knowledgeable about them. We
want to know all there is to know, and never tire of
seeing more. At the same time, love for a person produces
certain kinds of blindness, an inability to see something
that threatens an established global perception of the
person. The same is true of objects and events. The more
deeply interested in a phenomenon we are, the more fully we
will see it, even though we may also be blind to some of its
attributes
.
At the very least this kind of love produces
interest and even fascination, and therefore great
patience with long hours of observation . . . If we
love or are fascinated or are profoundly interested,
we are less tempted to interfere, to control, to
change, to improve. . . . That which you love, you
are prepared to leave alone (Maslow, 1977: 16-17)
.
Annie Dillard names the relationship between
attitude and interest innocence . "What I call innocence is
the spirit's unself—conscious state at any moment of pure
devotion to any object,
and total concentration
It is at once a receptiveness
(1974 : 82) .
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Whitehead characterizes the relationship as an
interplay between importance and interest.
The most ardent upholders of objectivity in
scientific though insist upon its importance. In
truth, 'to uphold a doctrine' is itself such an
instance. Apart from a feeling of interest, you
would merely notice the doctrine and not uphold it.
The zeal for truth presupposes interest. Also
sustained observation presupposes the notion. For
concentrated attention means disregard for
irrelevancies ; and such disregard can only be sus-
tained by some sense of importance (1968: 8-9).
Or, as Teilhard de Chardin says, "there is less
difference than people think between research and adora-
tion" (1975 : 275) .
Whitehead's notion of importance is key to the
matter of selecting. Importance is always relative, a
gradation of interest, and directed towards something.
What it is directed towards requires selection.
Now "selection" requires the notion of "this
rather than that." Thus intellectual freedom issues
from selection, and selection requires the notion
of relative importance to give it meaning. Thus
importance, selection, and intellectual freedom are
bound up together. . . (Whitehead, 1968: 7)
.
It is our sense of importance that guides the
selecting of phenomenon of interest, and it is the sense of
importance that sustains interest.
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Attention. Attention, in general, operates to "create for
Itself a field
, either perceptual or mental, which can be
'surveyed'. . ." (Merleau-Ponty
, 1962: 29). The attention
that enters into the art of observing is more intense than
a survey. Perceptual psychology describes it as the
figure becoming all figure and the ground, in effect, dis-
appearing
,
or at least not being importantly perceived
(Maslow, 1968: 74). Schachtel calls it focal attention .
"By 'focal attention,' as distinguished from other forms
of attention, I designate man's capacity to center his
attention on an object fully, so that he can perceive or
understand it from many sides
,
as clearly as possible"
(Schachtel, 1959: 251).
There are several qualities to focal attention that
capture the spirit of observing as well: (1) it is direc-
tional
,
focusing attention in a particular direction; (2)
it is particular
,
directed towards a specific object of the
world or object of thought; (3) it is participatory , an
active attempt to grasp the object; (4) it consists of
several renewed approaches to the object, much like shift-
ing frames of reference or varying the setting; and (5) it
is selective in the exclusionary sense, excluding all but
the object of attention from awareness (Schachtel, 1959:
252-253) .
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Reflecting is a mode of thought that pays this
of attention to an idea. "The exploring, wandering—
back-and-forth nature of focal, visual attention is also
characteristic of focal attention in thought" (Schachtel,
1959 ; 273) .
Language . As noted earlier, we do not have access to each
other's perceptions. " [P] erception leaves no visible
record. The only record it leaves is the experience of the
perceiver, which, outside of our own experience, is only
indirectly accessible to us" (Schachtel, 1959: 220). One
indirect indication of an observer's participation in a
phenomenon is language. Generally speaking, there is a near
symmetry established between the inner and outer land-
scapes, with language being the principal vehicle of an
ongoing translating process in both directions (Berger and
Luckman, 1967: 133).
Language, however, may be used in much the same
way that visual constants and labels are.
[W]ords are constantly thrown around on the cheap,
and in the process are worn out. There is a curious
advantage in that. With a worn-out language
everybody can talk about everything (Heidegger,
1972 : 127)
.
Our language becomes conventionalized by our
culture, patterned into standardized usage and meaning.
The result is that giving voice to our observations may
take the form of cliches, stereotypical phrases, and the
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familiar terms society gives to common experiences.
In this case, "language bars access to the world, obscures
the object.
.
." (Schachtel, 1959: 189). When we try to
call forth an observed object or event from our inner
landscape, we tend to recall it in the same language we
*9^^® to it at the time. The memory, too, becomes conven-
tionalized (Schachtel, 1959: 284).
The inexhaustible quality of the experience cannot
be captured by language alone. "We just do not have the
words adequate to convey some perceptions" (Combs,
Richards and Richards, 1967: 92). What words we do have,
though, have a capacity for profound meaning well beyond
the covers, or first layers of meaning, ascribed to them
in ordinary conversation. To find onself communicating
an observation in conventionalized language, to notice that
the words and phrases used sound trite, indicates a need
to invent fresh ways of stating the perception. "[L]anguage
realizes a v;orld, in the double sense of apprehending and
producing it" (Berger and Luckman, 1967: 153). The richer
the language used in the process of observing , the richer
the phenomenon becomes as a perceived object of both the
inner and outer worlds.
There is a kind of language that suits the nature
of observing very well. That is: language that is
evocative of experience. "[I]t is through the expressive
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power of his language and symbolizing that the observer
reflects and states meaning, and thus enriches his
thought" (Carini, 1978: 22). The enrichment of thought,
I sllows more of the phenomenon to stand forth
and be seen, enriching it.
The participating characteristic of observing
deeply involves the inner landscape. It makes sense to
search for words that will evoke that interior activity in
all its richness and vitality. As previously noted, a
crucial element in that activity is the coordination of
inner and outer perception. The relationship between those
two forms of perception is crucial to evocative language.
This is what poets do. "Poetry wells up only from devoted
thought thinking back, recollecting" (Heidegger, 1972: 11).
If evocative language is difficult for those of us who would
not call ourselves poets, it may be because stereotypical
perceptions get in the way, translated by conventionalized
language. "In the beginning, words are poetry, as percep-
tion is participation" (Richards, 1973: 85).
Artistry . The quality of observing, thus, is affected by
several factors. If there are standards of excellence
that distinguish artistic participating from narcissistic
and objective orientations, many could be derived from the
following qualitative aspects: (1) the ability to center
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in a way that enlarges one's frame of reference, (2) the
ability to decenter in a way that allows shifting from one
frame of reference to another, which assumes a level of
developmental maturity, (3) the capacity for allocentric
perception, which assumes the satisfaction of biological and
emotional needs, (4) the ability to relate to an object
through an attitude of receptivity to it and affirmative
concern for it, (5) the degree of the individual's interest
in the object and the degree of importance it has for the
individual, (6) the capacity for focal attention, and (7)
the use of evocative language.
It follows that individual variation in the art of
observing is the result of whether of not these qualitative
factors are present, and to what extent. "An individual
can perceive with varying degrees of intensity. The more
penetrating the perception, the more the individual becomes
one with the object" (Berman, 196 8: 30) . And so it happens
that our own observations vary from one occasion to the next
in quality, and much of our visual activity is not at all
observing. It seems, though, that the more one observes,
the more the qualitative factors become present and
available in the act of observing. Experience remains a
great teacher.
At any instant behavior will be limited by the
quality of a person's perceptions. Even if two
people have the same number of perceptions, the
perceptions available to each would vary greatly
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in quality, that is, in detail, richness, and
meaning. The artist and the novice looking at the
same picture might conceivably have the same number
of perceptions, but the quality of these perceptions
would be vastly different for the two observers
(Combs, Richards and Richards, 1976: 231-232).
The richness of the perceived world is dependent
upon the percipient, as the vitality of the inner landscape
is dependent upon the richness of an individual's thought.
When a lady complained to Whistler that she did
not see the world he painted, he is said to have
replied; "No, ma'am, but don't you wish you
could?" Both Whistler and the lady were really
referring to that activity—which in Whistler's
case was intenser than the lady's. Ought it to be
called a "mental" activity? Whatever it ought to be
called, it really is the percipient's own contribu-
tion to the representation. It is all that in the
representation which is not sensation (Barfield,
1965 ; 24)
.
Questing for Details and Meaning
Beyond the question of what observing i^, lies the
question of what it does . This is an intricate process we
have available. Why? Observing seems to be a human
tendency; a pattern of behavior notable to some degree,
on occasion, in all people. Are there, then, human needs
and values that observing satisfies? What purposes does
observing serve? What is the intent of an observant stance
in the world?
My research has uncovered two persistent aims of
observing. One is a quest for details, the other is a
The quest for details says that aquest for meaning.
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generality must be understood in relation to particulars.
Details express and make visible the richness of phenomena.
The quest for meaning says that particulars must be
understood in relation to a larger generality. "[M]eaning
addresses an underlying unity among persons, things, and
world which observing can make visible" (Carini, 1978:
17) . Observing may proceed in one direction or the other,
questing for details or questing for meaning. It may move
back and forth between the two. But it cannot be observing
if it attends to only one, to the exclusion of the other.
"Without generality there is no reasoning, without con-
creteness there is no importance" (Whitehead, 1967b: 53).
Detail . The accumulation of generalities is seeing without
the full characteristics of selecting and participating.
It is seeing not much, and not very well at that. A gen-
eral impression leaves most of a thing unknown to us, which
is a disconcerting feeling. "[A] total unanalysed world
does not lend itself to control" (Dewey, 1971: 14). We
call upon observing as a form of analysis that puts us in
control of our world; in other words, to clarify through its
details some object or event that is ambiguous. Without
the quest for details, there would be no such analysis.
Seeing would terminate with the visual sensation.
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[I]t accumulates in my mind as an extravagance of
minutia. The sheer fringe and network of detail
assumes primary importance. That there are so many
details seems to be the most important and visible
fact about the creation. If you can't see the
forest for the trees, then look at the trees; when
you've looked at enough trees, you've seen a forest,
you've got it (Dillard, 1974: 129).
Meaning . The pointless accumulation of details lacks the
characteristic of reflective thought. "Concentration of
attention on sheer qualitative detail can result in con-
sciousness of mere succession of such detail" (Whitehead,
1968: 108). There is no attempt to grasp the unity or
integrity of the phenomenon as a distinct entity, no
bringing to bear of the profundity of the observer's
experiences. Without the quest for meaning, seeing becomes
passive and detached, a visual activity. It isn't observ-
ing, because the details seen will not be perceived and
thereby related. "You can destroy meaning wholesale by
reducing everything to its uninterpreted particulars"
(Polanyi, 1962: 199).
[Plerception is just that act which creates at a
stroke, along with the cluster of data, the meaning
which unites them—indeed which not only discovers
the meaning which they have , but moreover sees to it
that they have a meaning (Merleau-Ponty , 1962: 36).
Analysis . Analysis "discovers in each quality meanings
which reside in it" (Merleau-Ponty, 1962: 5) . It proceeds
from particular to particular until patterns are discovered.
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"[T]he belief that, since particulars are more tangible,
their knowledge offers a true conception of things is
fundamentally mistaken" (Polanyi, 1967: 19). Patterns
among particulars suggest broader meanings than individual
details make available. Specific patterns may be connected,
overlapped, and expanded until an inclusive meaning is
arrived at. In any event, it is the larger meanings that
satisfy, and analysis of particulars is a way of finding
patterns that arrive at more profound meanings. One begins
with the pieces and tries to see how they fit together.
John Bleibtreu (1973) describes the apparent
ease with which the human eye and mind synthesize, rather
than analyze:
The human mind, working through the eye, is a
synthesizing instrument. When we look, for
example, upon a piece of cloth, we see a fabric
and not an ordered collection of individual
fibers. . . . Humans observed schools of fish,
flocks of birds, herds of antelope, and saw them
as totalities in much the same disinterested way
as one might view a cloud of insects around a
streetlamp on a summer evening (225)
.
Failure to analyze can leave the observer with an
uninforming generalization. Thus it seems that our
tendency to synthesize can be an obstacle to observing.
On the other hand, that synthesizing mind and eye may be
what enables a second kind of analysis. In the opposite
direction, analysis can be aesthetic. That is, it starts
with something given as a composition, and seeks to discover
the details within the whole that produce an aesthetic
effect.
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The distinction between logic and aesthetics
consists in the degree of abstraction involv-
ed. . . . The characteristic attitude of logical
understanding is to start with the details, and
to pass to the construction achieved. . . .
Logic starts with primitive ideas and puts them
together. . . . The movement of aesthetic enjoyment
is in the opposite direction. We are overwhelmed
by the beauty of the building, by the delight of the
picture, by the exquisite balance of the sentence.
The whole precedes the details. We then pass
to discrimination. As in a moment, the details
force themselves upon us as the reasons for the
totality of the effect (Whitehead, 1968: 60-62).
Annie Dillard suggests that, in fact, there are
two ways of seeing. Logical analysis is one way. "When
I see this way I analyse and pry. I hurl over logs and
roll away stones; I study the bank a square foot at a time,
probing and tilting my head" (1974: 31). The second way
of seeing she describes is akin to aesthetic analysis.
Vision synthesizes, and the envisioner takes it in whole-
sale.
[Tlhere is another kind of seeing that involves
a letting go. When I see this way I sway
transfixed and emptied. The difference between
the two ways of seeing is the difference between
walking with and without a camera. When I walk
with a camera I walk from shot to shot, reading
the light on a calibrated meter. When I walk
without a camera, my own shutter opens, and the
moment's light prints on my own silver gut. When
I see this second way I am above all an un-
scrupulous observer (Dillard, 1974: 31)
.
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Details and meanings
. Wherever it begins, observing
pursues its quests for details and meaning by moving back
and forth between the two; not just once, but repeatedly.
The process has been described as analogous to zooming in
and zooming out with a lens; to infinite detail, out
to infinite scope (Cuba, 1978: 4). It has also been
described as narrow vs. wide attending (Combs, Richards
and Richards, 1976: 239-240), and as rational vs. intuitive
awareness (Sagan, 1977: 157-158). In the movement between
one way of seeing and the other, a potential dichotomy
between the two ways is resolved. "It is merely a barren
game to ascend from the particular to the general, unless
afterwards we can reverse the process and descend from the
general to the particular, ascending and descending like
the angels on Jacob's ladder" (Whitehead, 1967b: 52).
The true method of discovery is like the flight
of an aeroplane. It starts from the ground of
particular observation; it makes a flight in the
thin air of imaginative generalization; and it
again lands for renewed observation rendered acute
by rational interpretation (Whitehead, 1969: 7).
This essential movement highlights the intellectual
qualities of observing. Through the quests for details
and meaning, observing acts as insurance against routine
or capricious activity, terms Dewey uses perjoratively to
describe meaningless experience. Questing for details and
meaning is a far cry from recognition, or the use of
stereotypical constructs, or autocentric perception.
121
Vision that goes questing knows the details of a
phenomenon mean something, knows that the meanings can
be approached through the particulars, and knows that
the particulars can be approached through a vision of the
overall composition.
The movement between details and meanings is a
process by which we become informed. Observing informs
action . It is therefore a route to learning. "All that
the wisest man can do is to observe what is going on more
widely and more minutely and then select more carefully
from what is noted just those factors which point to
something to happen" (Dewey, 1960: 146).
The two-way connection between observer and
phenomenon, to take in and be taken by, is vital to the
quest. Observing reveals details integral to both the
observer and the phenomenon, and illuminates meanings
reciprocal to both. Observing is the discovery of new
particulars and fresh patterns, no less for the observer
than the observed. "Observing in the full power of
vision is to discover what you recognize in the world, and
in discovering it to find a part of yourself and your
thought mirrored back through the world" (Carini, 1978:
17) .
Where this reciprocity is absent, the observer
is likely to feel a sense of boredom and depletion from
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the process of observing. Sustained or repeated observa-
tion tends towards impoverished rather than enriched
perception of both the self and the object (Maslow,
1968: 77). Neither yields any secrets, neither has an
element of mystery. By contrast, where the reciprocity is
present, observing is felt to be satisfying and
revelatory. Sustained or renewed observation leads to
a richness of perception that continues to reveal layers
of meaning and mystery for the observer and the observed.
"Inertia and restlessness both lure men away from
the discovery of meaning" (Wickes, 1976: 59). The result
is two-fold. Failure to discover meaning makes the inner
landscape an inner wasteland (Heidegger, 1972: 64). It
becomes impoverished without the richness of perception
accruing from the quests for details and meanings. And
failure to discover meaning impoverishes, in turn, the
phenomena of the physical world that the observer can and
will see. Richness and mystery become unavailable in both
worlds. "[T]he outer and inner world are to some extent
isomorphic and are dialectically related ('cause' each
other). . . " (Maslow, 1968: 111).
The dialectic process, whether with the outer or
the inner 'other,' is a ritual of communication,
a reciprocal interchange .... Taking-in-whatever-
happens-to-come-along and creative receptivity are
denizens of widely different worlds. . . . Synchron-
icity, the causal law by which things related in mean-
ing spring simultaneously into being, works best
in creative silence (Wickes, 1976: 63)
.
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It is not enough to merely see, inwardly or
outwardly, a detail or composition of details that suggests
a meaning. The same phenomenon could be an ordinary fact to
one person, an ineffable perception to another, a hint of
remarkable mystery to a third, and so on indefinitely.
"The receptive mind makes all the difference, shadowing
or lighting the original object" (Eiseley, 1978: 103).
Here is where the process of reflecting shows its essential
contribution to observing. To reflect is to move from
example, to composition of meanings, to further example,
to further composition, and so on. " [U] nderstanding
always involves the notion of composition" (Whitehead,
1968: 45). For details and meanings to be understood, as
well as seen, requires reflection.
Reflecting also captures the movement between inner
and outer perception, and between details and meaning.
This movement may occur over an extended period of time, as
Schachtel suggests in his discussion of global perception:
Allocentric interest in an object leads to an act
of global perception in which the object as a whole
is perceived. . . . (It) is often based on many
preceding acts of perception in which different
aspects and details of the object have been
explored. It can progress through various stages
,
global perception repeatedly alternating with atten-
tion directed to details (1959: 224).
Observers. Observers do this. I have noted in much of my
reading ho'« often practitioners of the art of observing
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a devotion to finding the very broadest meanings
of their work, and equal devotion to minute detail.
Loren Eiseley—anthropologist, naturalist—devoted
the greater portion of his life's work to reconstructing
the evolution of life on this planet by examining one bone,
one fossil, one artifact at a time. Annie Dillard
—
naturalist, writer— says, "I would like to see it all, to
understand it, but I must start somewhere, so I try to deal
with the giant water bug in Tinker Creek ..." (1974: 128).
In The Lives of a Cell (1974), Lewis Thomas—biologist
—
arrives at a discussion of the social behavior of living
beings in general by describing observations of a single
termite, then observations of groups of termites, then
observations of the social behavior of other insects.
Remember John Bleibtreu's example of our tendency
to see schools of fish and flocks of birds? He goes on to
say that until Konrad Lorenz and other scientists made it
their concern to distinguish individuals within such
collectives and to study those individuals intensively, a
tremendous amount of knowledge was unavailable. "The
ability to distinguish each individual provides the key
for the solution of a series of problems which we should
otherwise be unable to solve. . . " (Bleibtreu, 1973: 226).
"[Vjirtually all the major breakthroughs in thought
have occurred not from exhaustive, empirical studies
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replicated on large and carefully stratified samples,
but from intensive observation and reflection upon a few
cases" (Carini, 1975: 6). Such was the nature of Piaget's
research into universal stages of cognitive
development. Such was the now classic research done on
chimpanzees by Jane Goodall. And such was the approach
taken by the Plowden Committee, charged with the task of
assessing the state of primary education in England during
the 1960 's.
It is as if people who observe consistently as
part of their v;ork have discovered, each in his or her own
way, that a sharp focus is needed if one is to pursue both
the details and their meanings. Focal attention would seem
to dictate such an approach. There is an intense quality
to such attention, and the intensity must be rooted some-
where. It's like a kite anchored in the v/ind . The atten-
tion is riveted to something concrete in order to sharpen
the focus, while the intensity of interest and importance
is the string that reaches into many other, much larger,
phenomena. Margaret Mead, anthropologist, writes about
the process in her introduction to A Way of Seeing :
[I]t is not the details, as such, that matter,
but the relationships among them.. This is why,
I think, the life of a small primitive village,
studied intensively, so that one comes to know
0very individual from the newest baby to the oldest
grandparents, provides a perfect background for
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thinking about the problems of our complicated
world. Working on a small scale, anthropologistshave learned not to fragment experience, but insteadto see how each detail fits into the pattern of the
whole (1970: xi)
.
Polarities. Observing that moves between details and mean-
ings often uncovers apparent contradictions and incompati-
tiilities. Much of our learning and experience filters
these conflicts into dichotomies: objective/subjective,
true/false, always/never, beautiful/ugly, good/evil, to name
a few standard ones. Dichotomies seldom match what in
actuality we experience. Things seem to be not so much
this or that as they seem to be both this and that at the
same time, or polar opposites.
The quest for details and meaning is a journey among
polarities. For example, casual observation might see, i.e.,
notice, either the permanence of the flux in the contempla-
tion of a lively stream. True observation would see both
at once, seeking their unity. It's not that the stream
has some things that appear permanent and some things that
are apparently in flux. It's that all aspects of the
stream speak to the issue of permanence and flux, each in
its own way. "Unity is the belonging together of antagon-
isms" (Heidegger, 1961: 117). Time is the unified continuum
to which permanence and flux belong. Understanding how
one requires the other comes about through the movement
between details and meanings in a search for resolution.
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Polar opposites are but two extremes of the same
entity. In this discussion of observing, for example, it
can be seen how the quest for details can be an extreme
form of observing, say, a tree. Likewise, if the quest
for meaning were taken to its extreme, we might never see
a particular tree, but only encounter some universal essence
of tree-ness. The quest for meaning requires the quest for
details, and vice versa. They both belong to the continuum
of being observant.
Even though it may be true that in order to deter-
mine the essence "tree" in every respect, we must
pass through the particular, it remains at least
equally true that the elucidation of essence and
richness of essence is contingent on the radicalness
with which we represent and know the universal
essence "tree". • • (Heidegger, 1961: 67).
Imagination . Imagination provides the assistance needed
to consider aspects of phenomena as polarities rather than
dichotomies. Rational, linear thinking produces the
splits and conflicts that end up as dichotomies. Imagina-
tive thought brings them together again (Sagan, 1977: 183).
"[I]t is this impossible, fertile world of our imagination
. . .
which persists in seeking until what is sought is
seen" (Eiseley, 1978: 222).
The quest for meaning must be imaginative because
the meanings aren't part of the visible environment the
way the leaves and bark and roots of a tree are.
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Organization is not itself seen as are the lines
and colors of a drawing. It is not in itself a
line, shape, or a color. It is not an element
in the visual field, but rather the way in which
elements are appreciated.
. . . The plot is not
another detail in the story. Nor is the tune
just one more note. Yet without plots and tunes
details and notes would not hang together (Hanson,
1958: 13)
.
Likewise, inner perception must be imaginative
in order to compose itself into a symmetrical relationship
with the physical world.
Imagination arises from the effort, and ensuing
self-consciousness, of detachment. Where a leap
must be made, there is distance and space (Carini,
1978: 25).
We hold the phenomenon up to ourselves, and our-
selves up to it, while imagination leaps the distance. It
is a way of holding things still long enough for us to
comprehend them. When things vacillate or are too
quickly gone
,
they are confusing and unavailable to compre-
hension (Combs, Richards and Richards, 1976: 310-311).
Imagination is not a once-and-for-all“time
process. It is the sort of thought that returns again and
again to leap the distance. Sometimes the leap is an infer-
ence, a preliminary hypothesis about the relationship
between ourselves and the thing.
The making of inferences is neither scientific
nor unscientific. It is a technique of exploration
(Combs, Richards and Richards, 1976: 379).
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Imagination, thus, is exploratory on occasion. At
other times it is an ingathering, a bringing into under-
standing all the thought that one can recollect. The more
thought we have available
,
of our own and our contemporaries
and of others we have read, the more comprehensive imagina-
tion can be.
Our lives are the creation of memory and the
accompanying power to extend ourselves outward
into ideas and relive them. The finest intellect
is that which employs an invisible web of gossamer
running into the past as well as across the minds
of living men and which constantly responds to the
vibrations transmitted through these tenuous lines
of sympathy (Eiseley, 1978: 220).
The role that imagination plays is the difference
between seeing something beautiful and seeing something ^
beautiful. Without imagination, it would be seen as a
distinct entity. To see its beauty, though, requires
imagination, because beauty is not one of its physically
given attributes. The seer provides the beauty in the
seeing.
If I love Beethoven and I hear something in a
quartet that you don’t, how do I teach you to hear?
The noises are there, obviously. But I hear some-
thing very, very beautiful, and you look blank.
You hear the sounds. How do I get you to hear the
beauty? (Maslow, 1977; 47)
.
Impression . Observers must be able to see themselves
as others see them. They must be able to see the world
as others see it. They must have the capacity to put
130
themselves in another person's shoes, and reciprocally be
able to put the other in their own shoes.
This requires that he utilize his imagination
and creative abilities to the utmost of his
capacities while at the same time practicing
upon himself the most rigid personal discipline
^ith respect to his own prejudices and meanings
(Combs, Richards and Richards, 1976; 380).
The quest for meaning may be what generates in
each of us the quick personal impressions we tend to
struggle against. These fast registrations of impression
resemble hasty judgments, so we shift to the quest for
details, trying to analyze particular factors that
produced the impression.
Many of us distrust these impressions because
we suspect they are subjective. I would suggest
that it is wise to distrust an immediate impression
and self deceptive to carry it to a conclusion and
judgment . . . not because it is not "objective,"
but because the impression has not been sufficently
objectified . ... If the "impression" is rejected
or dismissed because it is "subjective" or emotional,
it is not really available to reflection. . . .
Impressions arise where the boundaries of my being
overlap those of another; therefore, they are an
entry to the understanding of the other (Carini,
1978; 51-52)
.
What is true of our perceptions of people is no
less true for our perceptions of things. The initial
impression suggests an avenue through which we can come
to understand the phenomenon and ourselves better, because
it speaks to the place where we and it overlap. If we
stop with the impression, reflection does not have a chance
to develop the details and meanings. The possibilities of
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relating it to other phenomena or to ourselves is cut
short. "It is interesting to note that the ability to
see and understand relationships among phenomena is gener-
ally what we mean by having developed a sense of maturity
or perspective (Eisner, 1972: 70).
Impressions may come from a preliminary noting
of composition among details, a meaning spontaneously
formed before the details were attended to. Sometimes
this produces a metaphor that helps us to understand a
phenomenon; we simply liken it to some quality or object
we are familiar with. Sometimes it produces a vague,
unsubstantiated idea that requires subsequent analysis.
We should become conscious of the fact that it is
analysis that allows us to penetrate into the nature
of an experience and which also prevents us from
mere generalization. Indeed, every generalization
in our human relationships carries the germ of
discrimination, for if we remain with generaliza-
tions we are apt to engage in discriminatory
attitudes. . . . The more we see differences, the
more we become sensitive to them (Lowenfeld, in
Brittain, 1968: 49).
Appreciation . Sensitivity to detail is often what we mean
by appreciation. The more we know about a thing—an
antique, a person, music, sailing—the more we appreciate
it. It can also be true that "the more detailed knowledge
we acquire of such a thing, the more our attention is
distracted from seeing what it is" (Polanyi, 1962: 331)
.
Generally speaking, though, the meaning of the whole is
132
intensified by an awareness of and sensitivity to its
details
.
In a pilot study conducted by this researcher, a
teacher observed two children in her class at least once
a week for a period of four months. I talked with her
periodically about the effects of observing. After two
months of observing the children she said to me, "I am
absolutely convinced that I would just adore every kid if
I observed them all the time. I tend to be much more
sympathetic towards the two I observe than I was before I
began observing them, or than I am now to the rest of the
children" (Dalziel, 1979). Sympathy, you'll recall, was
a term used to describe the attitude of an observer
participating in the phenomenon at hand.
Sensitivity to detail also contributes to
aesthetic appreciation in the arts.
In every analysis we start with the whole and
arrive at details. Without arriving at details,
that is without abstracting from the generality
and arriving at specific relationships, no form
of creation would be possible. It is this analysis
which we promote in our art classes when we
motivate our children to become more sensitive
to detail. . . (Lowenfeld, in Brittain, 1968: 48).
Nature, art, and people . Perhaps it is no accident that
people who are engaged in one way or another with the
natural environment, the arts, or other people, tend to be
keenly aware of the quests for details and meanings.
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Perhaps it is no accident that when most of us think of
occasions in which we ourselves felt observant, our ex-
amples fall within those three realms. Nature, art, and
people are inviting places for observing characterized by
selecting, reflecting and participating. There details
and meanings command our attention by virtue of being
richly available.
The natural realm is notable for changes in sky,
precipitation, and growth. It is equally notable for
abundance, complexity and variety. It has miniatures and
giants, the fragile and the durable. Our lives are
intimately bound up with all of that in our consciousness
of weather and seasons; in our travels to explore new
places; in our thirst for seeing outdoors, being outdoors,
and having something of the outdoors inside.
The social realm is as integral to our existence
as the natural realm is. We live in relation to others,
and thereby find others fascinating and important. "We
must therefore rediscover, after the natural world, the
social world, not as an object or sum of objects, but as
a permanent field or dimension of existence; I may well
turn away from it, but not cease to be situated relatively
to it" (Merleau-Ponty , 1962: 362). To Schachtel, "The most
important 'object' of perception in the life of most men
is other people. . . " (1959: 173).
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One of the attractive features of art is its
ability to provide a multi-sensory experience that vivifies
perception. It enlarges and intensifies experience (Weitz,
1976: 23). "Art exists that we may know the deliverance
of our senses as good. It heightens the sense-world"
(Whitehead, 1976b: 48)
.
Dewey says that works of great
art are distinguished by "their capacity to attract and
retain observation with satisfaction under whatever
conditions they are approached" (1971; 296).
Any artistic endeavor relies on observing as a
means of noting details and then communicating them through
harmonious composition. Oftentimes, in fact, it is the
artist who captures the resolution of dichotomies and
illustrates dissonance as unity (Maslow, 1968: 140). The
dancer does this with movement, the painter with brush and
paints, the musician with tonal quality and duration, and
so on. "An incredible amount of observation and of the
kind of intelligence that is exercised in perception of
qualitative relations characterizes creative work in art"
(Dewey, 1968: 50-51). When we experience art as an
audience member or critic, we try to notice whether each
detail has intensity of meaning, and whether the intensity
of the whole is magnified by the selection and arrangement
of details. "The powerful appeal of art objects comes from
the fact that . . . they excite the full range of
perceptual
proclivities" (Gardner, 1973: 69)
.
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Being observant . The quests for meaning and details are
essential to observing. They help to clarify a thin line
of difference between observing as an acquired skill, and
the art of being observant. Whether the subject matter
is as macrocosmic as nature, art, and people, or as micro-
cosmic as atoms, waterbugs, and bones, an observer searches
for particulars and generalities, for relationships among an
abundance of specifics, for unity within polarities, for
exemplars of universal ideas. "What is found depends upon
the vision of the seeker and the nature of his desire:
sight and discovery are strangely directed by inner choice
of that which is to be found" (Wickes, 1976: 54).
Among the deprived, there are, as Weitz says
(1976: 25)
,
not just the underdeveloped and the under-
privileged, but the underperceivers as well. In the course
of becoming observant, we become perceptually "rich." One
of the first steps towards becoming observant is acknowl-
edging that there has always been more than met our eye.
Observing, then, can begin with anything at hand. "In
passing from the visionary contemplation of an object to its
observation, we do make an affirmation . . . of something
which lies beyond what we had seen before" (Polanyi,
1962: 99). From there, being observant is an art that can
be practiced through as many media as there are phenomena.
"[C]hoosing wonder and experience, you choose which wonder
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will be your wonder, for the world is full of new wonders,
no matter how many you have already explored" (Wickes,
1976: 30).
This chapter has described many complex features
of observing. Embedded in the description are aspects of
observing that help to define the art and meaning of being
observant. For a closer look at what it means to be ob-
servant, the next chapter presents descriptive records of
three children who were notable observers during their
schooling. The chapter begins with a description of the
methodology used to study those records, then provides a
narrative analysis of the data on each child as an ob-
server. The purpose of the next chapter is to see where
the children's descriptive records help to illustrate issues
raised in Chapter 2, and where their records reveal addition-
al aspects of the phenomenon of observing.
CHAPTER III
DESCRIPTIONS OF OBSERVING FROM THREE CHILDREN'S
LONGITUDINAL RECORDS
Introduction
The purpose of this chapter is to investigate
observing through documentary records on three children
in a school setting. The three children chosen for this
study were selected because they were notable observers
in the classroom, and because extensive records were
available on each child. In the Prospect Archive there
are documentary collections on other children who were
notably observant in the classroom; the three children
selected for this study had the most extensive records.
This chapter describes the methodology used to study those
records, and analyzes the data on observing excerpted from
the children's records for purposes of this study.
The methodology section describes each of the
steps taken in carrying out the study of longitudinal
records, the purpose of each step, and the reasons for
carrying out each step in the way that's described. The
children's records are analyzed in three different ways in
the second section of the chapter. The analysis begins
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with a narrative on each child as an observer. The pur-
pose of those three descriptions is to highlight the
individuality of each child as an observer. The second
part of the analysis reviews the similarities among the
three children as observers. The purpose of the review is
to synthesize the children's individual records. The
third and final section of the analysis presents issues
raised by the children's records that did not come to
light in the scholarly review of the literature. The
purpose of this last section is to consider new perspectives
from the children's records on the questions of what ob-
serving is and what it does.
Methodology
The Prospect Archive . The Prospect Archive, housed at the
Prospect Center in North Bennington, Vermont, is a collec-
tion of data on children who have attended the Prospect
School during its 14-year history. The collection includes
weekly teacher's records on each child's involvement in the
classroom, semi-annual parent reports, staff reviews
(meeting held by school staff to review the experience of
an individual child in the school setting) , classroom
observations, and samples of the child's art and writing.
These materials have been organized into an archive of
records on more than 300 children, ages 4 1/2 - 14, who
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have attended the school.
The Archive names of the three children chosen
for this study are Misha, Sean, and Polly. Polly entered
the school at age 5, and is still attending it at age 10.
This chapter documents Polly as an observer through the
f^^st four years of her schooling
. Sean entered the school
at age 5, and is still attending it at age 13. This
chapter documents Sean as an observer through the first
five years of his schooling. Misha entered the school at
age 5, and graduated from it in 1977 at age 13. This
chapter documents Misha as an observer through all eight
years of her attendance at the Prospect School.
Each child has three basic files of records in the
Archive; (1) a file of written transcripts, such as the
teachers' weekly records and the semi-annual parent reports,
(2) a file of small work samples such as stories and small
drawings, and (3) a folder of large work samples such as
paintings and weavings. Each file is arranged in chrono-
logical order according to the date of the record.
The records on all three children presented in this
chapter include weekly teachers' records, semi-annual
parent reports, and samples of art and writing, from each
year of the child's attendance at the school. Polly's
records include, in addition, a staff review and parent and
child conference reports. Misha's records include, in
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addition, classroom observations, staff reviews, and a
lengthy final report, sent to her new school, profiling
ij^terests and activities. Sean's records include, in
addition, interviews with the classroom teacher, records
kept by auxiliary staff on Sean's reading, and a study of
his art work compiled by an intern at the school.
the records . The initial level of this inquiry
was to become familiar with each child's records. Written
records were read all the way through in chronological
order, then re-read to refine and retain a sense of the
child as an individual. Folders of work samples were
examined next, in chronological order. Particular pieces
that had been described in the written record, or for
which the context had been noted in the written record,
were then examined in more detail. Becoming familiar with
each child's records in this way was for the general
purpose of entering the data. That is, the records had
to be known at least globally before a means of getting at
the data on observing could be decided upon.
Focus. The second level of inquiry was to decide on an
approach to the records through the narrow focus of observ-
ing. Since observing is largely an internal process, its
indications are not often overt and direct. A means of
identifying some of the indirect indicators had to be
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designed. The review of the literature provided one such
design. Chapter 2 had described many abstract and in-
tangible features of observing in detail. Therefore,
topics discussed in Chapter 2 were listed as possible
indicators of observing to take note of in the children's
records. This list appears in Table 1, and includes all
of the headings and related issues discussed in Chapter 2.
For all the thoroughness of Chapter 2, it did not
discuss some obvious topics related to being observant, such
as science and drama. That fact became apparent when the
children's records were first reviewed. The children were
in classrooms well provisioned for seeing--through a
diversity of activities, with instruments and materials for
seeing more and better made readily available and integral
to the classrooms. If the topics covered in Chapter 2 had
been listed as the only navigational guides for charting
the children's records, considerable data might have been
left out that clearly related to observing. To insure
that it wasn't left out, and to open up the data to more
of the possible meanings of observing, a reflection on the
word "seeing" was included as an additional guide to
selecting excerpts from the children's records.
The process of reflecting on a word is quite
simple. All of the meanings and images associated with the
word are listed as they come to mind. Unlike stream of
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consciousness which proceeds in linear fashion from one
word or thought to the next without returning to the point
of origin, each meaning and image in a reflection on a word
refers back to the original word. For a helpful discussion
of the mode of thought on which this process is based, the
reader is referred to the section on "Reflecting" in
Chapter 2
.
The purpose of reflecting on a word is to open up
its several meanings, making the inquirer receptive to
the multiple appearances or forms the word might have in
various contexts. The contexts of a classroom or of a child
are so dense, for example, that the range of possible
excerpts relating to "seeing" is enormous. The reflection
on "seeing" prepared this researcher to be receptive to
those excerpts.
"Seeing" was selected as an appropriate word to
reflect on for two reasons. First, the material in Chapter
2 paid much attention to the visual aspects of observing.
The fact that the description centers primarily on the
sensory modality of sight, with the other senses in a
supportive role, is no accident. Observing is primarily
visual. Other words that seem related to those visual
aspects of observing are "looking" and "watching," but
this researcher had contrasted the meanings of those terms
with the meanings of observing and found them less sub-
stantive than the meanings of observing. Consequently,
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reflections on "looking" or "watching" would not help to
identify further indicators of being observant. The term
"vision" was also considered, but several of its meanings
so closely resemble those of observing that the term had
already been integrated broadly with the description in
Chapter 2. Seeing" provided a visual term that conformed
to the visual aspects of the description of observing, yet
did not overlap completely with what had been said in
Chapter 2.
The second reason for choosing the word "seeing"
was because it promised a balance of concreteness for the
more abstract topics of Chapter 2. The children's records,
after all, were very concrete and direct descriptions
of their involvements in classrooms, with real materials
and concrete experiences. I was looking for a word that
would open up more of the potential relationships between
the children's records on observing, and one that would
help me become more sensitive and more receptive to ex-
cerpts from the record that might help to inform me about
observing. Chapter 2 and Table 1 provided largely abstract
and indirect indicators of being observant, whereas a
reflection on the word "seeing" could open up more concrete
and direct indicators to be attentive to. The reflection
on "seeing" appears in Table 2.
The reflection on "seeing" was done by this
researcher. An initial draft was done on one occasion.
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with further thoughts added over a period of two days as
they came to mind. The ideal format for such a reflection
is to have a group of people reflecting on a word and
writing down their thoughts, sharing their written reflec-
tions aloud, with a chairperson summarizing the patterns
emergent from the collective reflection. When several
people reflect on a word in this manner, their individual
histories and thought help to reveal more of the richness
of memories and meanings associated with a phenomenon than
one person alone can provide.
Charting . The third level of inquiry was to prepare a
chart on each child as an observer. In the course of coming
up with the eventual approach to charting the children's
data, some approaches were tried that did not work. The
first approach, tried with Misha's data, was to chart the
data in two chronological columns: "observant of" and "not
observant of.
"
It was decided that any instances of chil-
dren asking for support or assistance might indicate areas
where they were not observant; anything they were interested
in and attentive to indicated their being observant. That
proved to be unworkable. There were few notations past
Misha's second year of schooling relating to her needing
assistance on anything, while according to my vague def-
inition—everything in the data seemed to relate to being
observant.
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A second approach, also tried with Misha's records,
was to chart her data in several different ways, including
a chart that contained all direct references to her being
observant. This produced, as well, a chart tallying her
activities in the classroom, one describing her art,
another describing her writing, and others containing
chronological catalogues of her involvement with drama,
people, projects and so on. This approach came very close
to doing a full-scale child study, and that was not the
intent of this dissertation.
The third approach was the one presented in the
Appendix: Coded Charts on Polly, Sean and Misha as Ob-
servers. It was clearly the child as observer that this
work needed to portray, so a single chart on each child as
an observer was prepared. Excerpts from the records
related to observing were extracted in chronological
order for each child. These excerpts describe sequentially
the child's activities, projects, work samples, interests,
and modes of engagement in the classroom over time. In
deciding which excerpts in particular seemed to relate to
observing, the lists in Tables 1 and 2 were used as guides.
If an excerpt appeared in the records that seemed to be
related to observing, but did not seem to directly match
any items on the lists, it was included in the charts
for
consideration as a potential additional facet of observing.
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In this way, the children's charts might reveal some
features of observing not revealed by the review of the
literature.
Iriitially
,
I tried to include comments on and sam-
ples of each child's work, such as writing and drawing, in
these charts. The charts were eventually refined to focus
only on the narrative records in each child's documenta-
tion. The verbal records revealed fairly direct indicators
of observing, while the samples of children's work had
many indirect indicators. To tease out more direct indi-
cators of observing from the samples of art and writing
would have required individual and comprehensive studies
of each piece of work, and the explication of an additional
methodology employed in the study of children's work.
Therefore, the decision was made to limit the contents of
the charts to excerpts from narrative records, such as
classroom observations, teacher's notes, interviews, staff
reviews and reports. The list of topics in Chapter 2 and
the reflection on "seeing" were helpful guides to select-
ing excerpts to include on the charts. The charts appear
in the Appendix to this dissertation so that other in-
quirers can review the excerpts from the records that were
chosen
.
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Coding. After each child's chart had been drafted, the
lists in Tables 1 and 2 were used to code the charts. A
left-hand column on each chart notes with code words the
indications of observing contained in the excerpts. The
code words conform to the lists presented in Tables 1 and
2 , with the exception of the words coded in parentheses
The excerpts coded in parentheses signify an interesting
recurring theme, or pattern, in that child's data that was
included for consideration as potentially an additional
feature of observing.
At first I tried to code each excerpt for all of
the possible connections it had with the lists in Tables
1 and 2. This proved to be unworkable as each excerpt
could then have had dozens of code words
,
and some could
have been coded with nearly all the words on the tables.
To simplify things, only one code word was used for each
excerpt or for discrete statements within an excerpt. That
one word was either the one that had the most obvious and
direct connection to observing or the one that encompassed
as many of the details in the excerpt as possible. The
coded charts have been included in the Appendix to this
dissertation so that other inquirers can examine the coding.
Documentation . After being coded, the charts were analyzed
to see what patterns they revealed. A narrative analysis
documenting those patterns is presented in the next section
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of this chapter. It should be remembered that this form
of documentation is not a complete study of the person.
The focus here is very narrow in comparison to a child
study, which would look at the records through several foci
Here the excerpts from the record and the resulting docu-
mentation pivot on observing, and do not attempt a full
P^^ofil© of activities or of the person.
Summary . At each step in the methodology, there is an
acknowledgment of the several polarities noted in Chapter 1
objectivity/subjectivity, point of view/neutrality, detach-
ment/engagement, details/impressions, judgment/description.
That is to say, in keeping with phenomenological inquiry
and the text of Chapter 2, this study does not choose
between either end of those respective poles. Rather, the
study carries out its reponsibility to accommodate and
balance both sides of each polar issue. On the side of
objectivity, neutrality, detachment, details, and descrip-
tion, the structure of the inquiry and the thoroughness of
each step maintain conventional research standards for
such work. On the side of subjectivity, point of view,
engagement, impressions, and judgment, the study admits
the extent of my own presence as the inquirer.
The narrative analysis that follows was derived
from the preceding description of steps in the methodology
All dates in the ensuing text of this chapter refer
reference through which to participate, and apparently
chose the process of shifting frames of reference as a
mode of engagement with drama.
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Excerpts from the record:
10/17/77: in her play is a storekeeper turned into
a phantom - but she remains good and
attacks the bad phantom - then she is
the police who takes him to jail
10/31/77: went to the big room and was both a
mother and an old lady
11/7/77: she kept stepping out of her role to
explain action to the audience so that
they would understand what came next
5/15/78: was the Hero and the Teller both
6/5/78: more composed when acting than when
narrating
6/78: is the storyteller and the mother eagle
in our class play
Polly's record is also striking for the appreciation
she expresses from an early age. Appreciation shows up in
her sense of wonder, her sensitivity to feelings, and her
responses to other people's work.
Excerpts from the record:
11/7/75: very appreciative of others
1/76 : Polly is very aware and appreciative
of other children and makes generous
and complimentary comments about them
to me
6/76 :
4/25/77:
she is appreciative of and sensitive
about feelings and things of feeling
quite caught up in the mural - lots of
admiration
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6/77: she expresses excitement, enthusiasm,
and wonderment about almost anything
that swims into her world - likes to
share her feelings for whatever has
caught her very directly - she is
always sensitive to the way people
are feeling in the stories she reads
1/9/78: Polly is very intense and filled with
wonder; expresses wonder at the work
of other children; Polly shows a great
interest in feelings, both projecting
her own feelings and imagining those of
others
Appreciation draws Polly toward the aesthetic anal-
ysis of which Whitehead spoke; that is, her view of the
world is of complex totalities. She sees the whole setting.
the whole story, the whole set of relationships, the whole
object. The record indicates that Polly's aesthetic
approach has presented some advantages and some difficulties
for her during the early years of schooling.
Excerpts from the record:
5/2/75: has taught herself to read
10/24/75: drawing - some very interesting ones of
houses in a village
1/76:
1/12/77:
3/21/77:
her pictures are usually of a scene
rather than of one thing
made a complex house out of lunch pails
for rabbit; made a town with Lucy and
Virginia in floor blocks with houses
and school and library
started a sawdust and glue landscape in
preparation for a model wigwam
sometimes confuses herself by thinking
something is more complex than it really
is
6/77:
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10/24/77
:
blocks - developing a complex living
arrangement for all the zoo animals
1/9/78: she needs to know things fully - some-
times looks for more than is there;
it seems that with numbers she looks
for more, for something she feels is
missing; she is vulnerable in her vision
of life as complex and difficult to
comprehend
6/78: is quite perceptive about conveying the
total story and in general is a person
for whom "story" is important; seems to
me to see the occurrences of her life
as a series of stories
There are two counterpoints to Polly's aesthetic
sense. One is a love of the miniature. Working on a small
scale, Polly can grasp the many particularities of an object
or event. As an accompaniment to this scaling down, and
perhaps because of it, Polly has an eye for detail that
has developed over time. Greater detail has appeared in
her building, drawing, and writing. Furthermore, she often
adds detail within the finiteness of her own projects
through embellishment or elaboration, providing "more to
see" through her own efforts.
Excerpts from the record:
10/18/74: sewing - tiny precise stitches
1/76 : she likes to put personal touches on
her work; likes to work with small
things - in this as in sev;ing she is
refining her sense of detail
2/20/76: drawing growing in detail - beautiful
interior of a ship
3/12/76: drawing - growth of detail
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6/76:
S/23/11
1
S/e/11
i
she has a delicate approach and
^ppi^sciates small, fine things; draw-
ings continue to grow in detail -
^^iting can be quite meticulous in
drawing a verbal picture
has finished the main part of the
wigwam and is now embellishing it with
great pleasure; spent one day with
Virginia and Lucy in the blocks
embellishing a marble shoot
lots and lots of mouse (little castles
and tunnels) ; made a canoe for her
Indian scene
9/12/77; made a little house scene with tables,
chairs, people; made a large maze for
the gerbils in blocks
1/9/78: likes to play with small replicates of
reality
The art of variation, the ability to shift frames
of reference, the sense of appreciation, the tendency
toward aesthetic analysis, the awareness of complexity, the
love of small scale, and the eye for detail are all facets
of Polly's observant stance in the world. She is observant
through both eye and ear, and perceptive of the world in
general through visual and auditory attentiveness.
Excerpts from the record:
4/30/76: lovely song books - drawings and own
sounding out of chords to the songs
11/8/76: Polly is the mother in the play: "Dear,
we need cigarettes and a turkey." The
tone is incredibly accurate
9/19/77: has begun a story with dialogue - has
an ear for conversation
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6/74: Sean has made several small construc-
tions this year which were remarkable
for their delicacy. One was a house
boat. He glued small pieces of wood
for the table, glued on even smaller
pieces of cloth for coverings for a
chair, and used the tiny seashells as
bowls for the table
12/13/74: wonderful house in big blocks - little
rooms, ladder, pillows; terrific
maze/map - large - with names of places
taken from an atlas
6/75: He continues to be meticulous in his
work, taking his time, paying attention
to small and unusual details
11/25/75: because of his incredible skill with a
pencil, his figure stands out just so
clearly; he made a scene inside a shoe-
box and chose to make medium size, not
teeny, model figures - I think so he
could include the detail
2/22/76
:
He's copying from books, too. That
minute kind of copying - e.g., detailed
representations of planes - is some-
thing he really likes
Along with detail being a feature of Sean's produc-
tions in the classroom, it is a characteristic of the
materials and media he chooses to employ. Sean's record
indicates that he is drawn to various classroom provisions
that lend themselves to detail: stories (1/30/72), jigsaw
puzzles (1/30/72), mazes (11/3/75), pencil (11/25/75), India
ink (6/74), tracing (11/27/72), constructions (4/26/76),
model-making (1/76), postage stamp collections (11/30/73),
seeds (5/15/75) , and maps (11/30/73)
.
Sean uses several approaches to the investigation
and expression of detail: tracing, copying, repeating, and
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varying. His interest in copying and tracing is a continu-
thread in the record. An indication of both repetition
and variation came very early in the record when he drew
Herman Munster several times and in different ways (10/1/71)
.
Repetition is in evidence when he discovers finger weaving
and does a whole lot (11/6/72 )
,
and when he learns to write
his name and practices it endlessly (5/10/74) . The art of
variation fills Sean's record.
Excerpts from the record;
5/8/72: drawing - a baby with a sore thumb and
a broken leg, and a baby with no hands
who turned into a spaceman
3/22/74: big magnet - picked up lots of differ-
ent things with it including a chair
4/26/74: played a marble game which I made as
well as making marble chutes
10/25/74: sewed three felt caps and began a felt
crown; poured plaster in his foot and
hand casts and then decorated the foot
one to look like it was a garden in
winter
11/74: musical instruments; playing and making
whistles; harmonica
12/13/74; saxophone a lot
3/7/75;
4/18/75:
5/19/75:
6/75:
guitars; harmonica
made up a recipe by himself
Sean took immediately to my suggestion
of drawing on a long skinny piece of
paper - suggesting about a dozen
different things we could do with it
has tried a variety of experiments with
batteries and lightbulbs, including the
construction of a lighthouse
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10/3/75: There are some contrasts in the
drawing. For example in the house
sketch the line was light and
quick, while other drawings --
especially of person's faces - are bold,
full
10/20/75: lots of balsa wood models (some pretty
nice variations)
11/19/75: Sean undertakes a third painting, his
most complex yet
11/25/75: With the fold paintings he produced full
and rounded figures and then a few days
later produced a painting of absolutely
static and rigid squares. He turned
from that painting and did the most
delicate line painting of an airplane
in pink clouds with a red ground under-
neath. It was floating on a huge paper
and he drew it on with a fine brush.
The variety of modes and the ease and
deliberateness with which he employs
them is astonishing.
1/19/76
:
quite interested in the variations of
tie-dye - did it twice and watched and
helped once
2/22/76: he will use different kinds of paper,
paint, different consistencies of paint,
deliberately; he has drawn himself, as
himself, in a lot of situations
4/5/76: making a boat with lots of "new" varia-
tions
Sean's observant eye seems to be particularly drawn
to matters of time. His drawing and writing, for instance,
often turn on the themes of alternate disaster and rescue.
And the sense of timing associated with comics recurs as
references to Sean's sense of humor. From the slowness of
things that undergo gradual transformation, to the quickness
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of things that convey speed, Sean's view of the world
seems to be one of timing. His work is often cast in
terms of rhythm and sequence, and he himself is described
in time-related words.
Excerpts from the record:
1/30/72: is a whiz at puzzles
5/8/72: drawing - a baby with no hands who turn-
ed into a spaceman
12/11/72
:
floor blocks - an entire village was
deliberately constructed
5/30/73: he also enjoys watching things grow
and making a terrarium for a salamander
to live in; he is also beginning to
make little jokes in his drawings
11/16/73: carved his pumpkin very carefully, some-
thing which he has been waiting to do
for a long time
11/30/73
:
sewed a puppet, beautiful stiches which
he took a lot of time with
1/25/74 : telling a long adventure story about a
deer and a boy and the deer became a
deer boy and was magic; painted a lovely
picture of a house in a very black
night
4/5/74: magnet and fishing pole
6/74: is drawn to crafts such as tie-dye and
batik and has shown patience with these
processes; has spent a very long time
on each of several India ink drawings
10/25/74: looks at you with a silly face to try
to make you laugh while you are dis-
ciplining him and it is sometimes
hard to resist
11/1/74: rockets
11/8/74: rockets, helicopter model
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5/15/75: eager to go through seeds and do some
planting
6/75: his most recent book is full of very
"snazzy" race cars
8/75: drawing is dynamic (may make rocket
going off the page, etc.)
10/3/75: in the house sketch the line was light
and quick while other drawings - are
bold, full; there is also a sense of
rhythm and humor
11/3/75: quite fascinated with maze; enjoyed
being timed on it
11/19/75: pendulum painting - he watches, smiling
and expectant, as Francesca swings the
pendulum and a narrow yellow elipse
appears on the paper - Sean chooses
red and very deliberately sets the
cone in a circular motion - Sean's
body rotates as the cone moves - "It
gets smaller and smaller"; "It looks
like a rocket going up through the
stars"
11/25/75: he's awfully quick - quick silver,
mercurial; he's awfully quick to see
the point at group
2/22/76: very alert to changes in crystals -
Sean keeps a close check on it
4/16/76: he painted so boldly - a simple design,
but demonstratinq such sureness
4/26/76: quickly grasped the potential of current
Th0 records indicate that Sean's approach to objects
and events is one of logical analysis. He is interested in
parts, the relationships among parts, and the composition
of parts in forming a whole. This shows up in his early
les and constructions, his laterinterest in jigsaw puzz
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interest in games of logic, his ability to create look-
alikes and strikingly realistic representations, his
grasp of structure and the steps in a process, and his
fascination with disguises.
Excerpts from the record:
10/1/71: drew Herman Munster several times -
once made dots and then followed them;
Herman Munster was a very good like-
ness; made a little paper basket -
knew just what to do
5/30/74: he has worked long hours on complicated
jigsaw puzzles
9/11/72: still intrigued with the cut-outs
9/25/72: did some more large cut-outs, and also
made quite formal structures with the
plasticene
11/6/72: doing pictures showing only parts of
objects and people
2/26/73: very much enjoyed paper dipping and took
considerable care with it
3/5/73: enjoyed demolishing record player, and
finding the magnets inside
10/5/73: made a nice stuffed dummy that looks
just like him
5/10/74
:
took apart orange juice squeezer
6/74: Sean has shown an interest in card
games and games of strategy
9/13/74: working on his wood scrap house which
is on a large piece of cardboard with
all the rooms marked out
10/18/74: dressed up and made himself up like a
clown - looked very authentic
11/1/74: clown costume and chalking his face,
clovm nose
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11/25/74: He loves my drawings but is forever
correcting them. Saying "Why didn't
you make all the lines touching each
other?" and "Put all the monkey's fur
in not just some of it." He traces over
my drawings and makes them look better
to him, filling things in, darkening
things
3/14/75: wore a wig frequently
4/75: making and wearing a vest, still wear-
ing the wig
4/18/75: made up a recipe by himself
6/75: dramatic interests continue to grow,
particularly an interest in dress-up
and disguises
9/15/75: recognized that no matter how many
times you split a rock the pieces would
still have "insides"
10/3/75: a sense of space; he likes Tangrams and
design cubes; he minds if his clothes
aren't "right" or if something gets
torn; (writing) he has a sense of form
10/6/75: dittoed a maze; tangrams still a big
attraction
10/27/75: made a scene for his balsa wood models
11/75: made an articulate and accurate Pilgrim
figure
11/25/75: likes logic games; when he's involved,
what he does is so clear and so articu-
late - it's so incredibly straight-
forward; lately he's been doing battles
and ships, and there is just a sense of
structure; the Pilgrim figure he's been
doing is like that - of all the kids he
was most aware that we were trying to
get something authentic and he was
most clear on how to go about doing
that without being fussy or picky; he
really does like games of logic; Sean
likes to take things apart and inquire
into parts
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1/76: he shows great interest and skill in
cooking ; has been attracted to minia-
ture model making; shows an increased
ability for prediction and control;
he has also taken substantial interest
in games of logic such as chess and in
mazes
1/5/76: made a TV with squiggles: "They don't
have a cable" - made antenna, cord,
and plug for wall
3/29/76: in discussion of the cookies served
for snack, Sean is eager to contribute
suggestions of their ingredients:
sugar (but not brown sugar because the
cookies aren't brown inside)
The grasp of detail, the awareness of time, and
the tendency toward logical analysis are all facets of
Sean's observant stance in the world. He is observant of
the objects and events in his environment through an
attentive eye, a perceptive ear, and an animated inner
world that his whole body displays.
Excerpts from the record;
1/72: listening to records a lot; listening
to stories
1/30/72
:
Sean is capable of long concentration
and fine observation; he visits upstairs
- to watch older children as they work
on their projects; there are days when
he would be happy to hear stories all
morning - very absorbed in the stories
3/30/72: he has spent hours at a time upstairs
with Jessica just trailing along or
watching the older kids
5/7/72; wanted to go and watch square dancing
5/30/72: played Concentration - stuck with it
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11/20/72: likes to trace
1/8/73: still silly, but responsive to eyes
and suggestions
4/30/73
:
enjoyed trip to my house and was very
explorative; made a house for salamander
in bottle
3/15/74: watched D'Ari (parrot)
3/22/1 A: watched chess
4/26/74: really enjoyed looking for wildflowers
in the woods
10/29/74: "scary things are the ones you might
see" - (wide eyes)
12/5/74: Sean's visual sophistication is truly
amazing. He was watching me draw a
page in Hal's book, guessing what
everything was long before it was
completely formed, correcting my
perspective and joking
3/13/75: (reading) his expression is excellent
A/3/15: he's been drawing eyeballs lately so
we decided to put one of the cover of
the book and call it Sean and Monroe,
Private Eyes (or eyeballs)
4/10/75: prism - watching the little spinning
lights dance and scurry - he said they
were "looking for hiding places in
the shadows"
S/15: he will pick up on any sign of a smile
9/23/75: eyes are large and dark, and hold a
quality of watchfulness - as teacher
seats herself, Sean looks over at her
closely, solemn, eyes intent (a very
focused gaze)
10/3/75: his eyes are extraordinarily expressive
of his feelings - his voice is also
expressive and inflected; he could
articulate vis”a“vis Charlie Chaplin
the sadness of clowns
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10/3/75: as a reader, he's also caught with
the sound and inflection of the words —
and he is expressive in his reading
11/18/75: comment at discussion from Sean re
dragonfly wings: "His wings look like
a net"
11/19/75: Sean glanced sharply at T.B. (intern)
sitting in the teacher's chair - plainly
noting, but not commenting to teacher's
absence; (pendulum painting) Sean's
body rotates as the cone moves
11/25/75: he uses his body so much it's hard
to know if he said anything or just
looked it
Misha . Misha's record is rich in examples of the observer's
quest for meaning and for relationships among details. The
quest for meaning and relationship is illustrated through
Misha's strong interest in social relationships; through
the development of her role as a leader; and through the
projects and activities she undertakes that have to do
with settings, such as drama and small worlds. These
situations allow Misha's exceptional grasp of totalities
to be expressed.
Excerpts from the record:
10/3/69: most important are her friendships
2/4/70: (stuffed animals) has made some very
unusual things for them - like a night
table and a bed out of wood for her
teddy bear
5/14/70: she is so involved in her friendship
with Val that she minds Val ' s business
9/30/70: She likes to be the boss
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1/20/71: loves - playing house and directing
plays
9/25/71: leading in a play
10/1/71: did several plays: on school, on
shopping (choosing), cat-mother-daughter
3/6/72: took director's role in Ara ' s play
3/30/72: doing a lot of dramatic work
11/3/72: building with Dienes blocks for gerbils
12/1/72: made a house with Phoebe and Lillian -
out of a cardboard box - with furniture,
etc
.
1/12/73: "mascot" of the "Tissues" - a rock and
roll group - making costumes (much
tissue paper, etc.) - rehearsing
numbers - performed - she accompanying
song with occasional woofs and being
led around room on a leash
3/23/73: Cinderella - rehearsals and performance
- nice - amusing performance on her
part - less confusing consciousness
of the audience - more getting into her
role than I've noted in her previous
dramatic efforts - and she was effective
at the same time as enjoying herself;
made a small world in a little sand tub
with Phoebe and Katrina - camels, etc.,
out of paper - desert scene
4/13/73: set up magazine stand with Evelyn to
sell their special magazines -
operated it for a couple of mornings
6/1/73: movie - she was police sergeant's
secretary
10/26/73: elaborating the paper doll small world
with blocks and drawing on them, add-
ing furniture, chatting away about
their uses and placement
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11/6/73: Misha always wants to know what's going
on. She will sometimes ask what
transpired in conversations T. has with
other children when it has nothing to do
with her at all
12/14/73: working on a play - "The Magic Apple" -
she has old man (main role) - granted
wishes - nicely phrased lines
12/21/73: floor blocks - series of little low
houses peopled by wood scrap figures
1/11/74: floor blocks - maze for mice with Dora
- tissue paper covering holes - traps
2/8/74: running a post office and then a
library with Dora; setting up a diarama
with Dora
2/15/74: worked on an apartment along with Dora
- in a cardboard box with wood, etc.,
scraps ~ wallpapered - color coordinated
3/29/74: practicing for circus - as ringmaster
6/74 : She has worked on a number of plays
with friends - often playing a major
role both in acting and organizing
10/4/74: making miniatures of clay - table set-
tings (tiny plates, etc.); she and
Louise each made little swimming pools
6/7 5: has rehearsed and shown several plays
with friends - taking more interest
this term in costuming characters;
has also been part of informal small
world play
11/7/75: her activities have a social quality
about them - will work next to someone
who is doing something else
11/11/75: playing charades - enjoying that
3/12/76: people asked her to be the person to
take complaints and issues for group
meetings while the other part of the
group will be in Boston
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3/26/76
:
she still asks for help when the
help amounts to little more than
standing near her - one feels
like a backdrop
6/76: One of the aspects of trips that Misha
likes (this is true in the classroom
also) is that they can be small group
affairs. She prefers the privacy and
personal quality of small groups and
becomes much more vivacious and par-
ticipative than in the larger group;
there is the sense that she knows the
underlying principles of how numbers
can be manipulated and recognizes that
there is a coherent system of numbers,
regardless of the particular form of
operation. This grasp has enabled
her to pick up new processes quite
easily
9/17/76; working well in design and seems to
really enjoy it
10/25/76; play is strong, continuing interest;
Misha was largely responsible for the
Halloween party - suggested games, got
things organized - loved it and was
very pleased that it went well
12/13/76: 'play is the thing'; play - wonderful
performance - really commanded the
courtroom with her presence, from all
aspects - making up, etc.
12/76: Misha has emerged this year as a very
strong person in group. She initiates
as well as responds to discussions,
is very strong in decision-making
situations and has been instrumental
in getting a number of group projects
going; she is very good at setting up
word problems and drawing upon a variety
of operations for solutions
3/7/77; taken responsibility as director of
movie — with help (she was quick to
add) ; organized it beautifully
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4/12/77; she is well respected, responsible,
holds a central role, others rely on
her; she has the trust of others; needs
small group projects and interaction
not large scale enforced activity;
there must be the chance for expression
through small group conversation; she
generalizes well in numbers
5/6/77: it is important to note - she does not
let go of a position she feels is
absolutely essential to the quality
of the film - keeps a fine sense of
' totality'
6/77: Misha has a powerful and clear percep-
tion of the totality and components of
any situation; she is sensitive to form
and to appropriateness of behavior,
dress, and expression according to
time and place; she is now an acknowl-
edged leader in virtually all class
activities; Misha has a capacity to
size up situations; dramatics is an
ever-present and ever-growing interest
and strength for Misha. As a form, it
is ideal for her in that it has a struc-
ture through which a group can present
a whole and complete human situation;
(dancing and sports) she is intent on
observing the forms and she is
remarkably quick to pick them up; there
is a quality of wholeness to her work, a
sureness of detail that suggests the
story is integrated before she starts
to write; a thumbnail sketch is harder
than a report that allows her to pull
together a lot of details; has a
natural grasp of the relational; she
loves the idea of infinity and of hypo-
thetical forms that can't be touched or
made (geometry)
Misha's record also provides examples of the
observer's movement between details and wholes. Often
leading in or taking charge of a play, Misha is able to
convey her own character clearly and to manage the
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coherence of the overall production. Her development as
a writer, too, is along the lines of creating convincing
characterizations and overall setting or atmosphere through
a carefully related wealth of detail. The facility of
movement between parts and wholes is expressed in her choice
of materials and activities throughout her schooling, and
in the later years through her approach to mathematics.
Excerpts from the record;
2/74 : worked on plays with others - often
giving very amusing characterizations
3/15/74: did a play with Louise and Dora - The
Witch's Wish - she was the wizard -
changing Louise from a donkey to a
turtle - amusing - nicely done
2/75: Misha has written lengthy, fairly involv
ed stories, often with lots of details,
nice narrative touches, and making good
use of fairy tale conventions
11/21/75: her creative writing is rich, continuous
and self-sustaining; writing on a more
analytical level
11/25/75; built a maze with Dinah
1/9/76
:
involved in highly exciting, engaging
project to decorate the soundroom -
design of constellations for the ceil-
ing; exploration with the microscope,
some prism work
1/23/76
:
most caught up with aerial map at N.
Bennington railroad station
3/12/76 she sanded carefully and was careful
not to shellac it until she checked
how it would look
5/7/76: nice concentration in academics - seems
really to enjoy the formality and the
structures; she is becoming more formal
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5/7/76
(cont
.
)
5/17/76
6 /76 :
12 / 76 :
6 / 10/ 77 :
as the year goes on because she
has moved into a very "organic"
manner - her number sense is
really fine and she can transfer
factual information from one form
to another very easily (fractions to
decimals, to percentages)
worked with geometry and loved it - she
asked excellent questions and had
figured out how to solve volume, area,
etc. - she was very curious as to
why formulae and how they worked - she
did it all graphically and it was
exciting
Misha speaks and writes well; she is
able to clearly state or write an idea
or opinion; the most ideal working
situation for Misha is a parallel one
where the project is shared, but the
particular responsibilities are clear
for each person; her approach to word
problems is not necessarily systematic,
but involves leaps of understanding -
she needs and wants to understand how
and why something is done and gets
frustrated and annoyed when she doesn't
and will stop. Yet, her grasp of math
seems intuitive and it is necessary to
define or explain in a number of ways
until it "clicks" for her. The depth
of her understanding and grasp seems
quite deep because of the excellent
quality of the questions she asks -
they are insightful and thoughtful and
not always easy to answer because of
their complexity
Her vocabulary is full and her imagery
is exciting - she creates and carries
mood very well
edited, spliced film - she was delight-
ed; they really worked hard, consistently
at editing; results were greatly
satisfying
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In the play, her own role as the judge
at the trial placed her in a position
to create the atmosphere and maintain
the pace during the total action of the
play and to be able to prompt others
of the cast if assistance should be
needed; a general interest in and
attentiveness to form, detail and
pattern; a particular ability to use
line in order to convey a sense of a
total figure; her present writing is
heavily invested in description -
character sketches, setting the scene,
and creation of atmosphere.
Given Misha's early, continuous interest in social
relationships, it is not surprising that the record reflects
sympathy and concern for people in general. Misha's inter-
est in people is comprehensive. Her sympathy for animals
is also evident in the record, both in her attentiveness
to classroom pets and in her frequent writing and drama
theme of anthropomorphic animals. She is drawn to the rest
of nature as well, expressing an interest in plants and
the outdoors. The quality of concern is one of the mani-
festations of Misha's participation in objects and events.
Excerpts from the record;
2/13/71: (during a nervous time) played with
Reggio (collie)
,
petted and talked to
him for about a half-hour
11/2/73; involved with burial and funeral of
rabbit
2/27/74
:
enjoyed watching tree chopping; Misha
worked on separating the baby guppies
from the adults
3/29/74: looking for lost Middle School rabbit
with Dora
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4/26/1 A: made garbage picks and picked up
garbage around the yard
2/14/75; made lists of types of horses and
where they came from using encyclopedia
- did some research on horse
2/28/75: map of elephant trails for cork ele-
phant she made
6/75: Misha has continued to write long
stories filled with lots of detail.
These are most often about
anthropomorphic animals
11/7/75: she helps Dinah with her temperature
readings
11/15/75: still very involved in weather report
with Dinah
12/5/75: care of gerbils has become very
important - she and Rosa take care of
the cage
12/20/75: moved away from Dinah who was in a bad
.mood
1/17/76: involvement in solar project minimal -
she is doing it because Dinah is her
friend and they started together
3/19/76; gerbil wedding with Rosa - totally
absorbed - loves to play with gerbils
4/16/76; played with gerbils a lot - made a
habitat for them outside - she is
extremely affectionate with them - pet
names and talking to them; went on
walk to McCullogh woods - got very
involved in identifying flowers and
looking for things - a lot of excite-
ment about finding things, looking
under leaves, moss, etc.
5/17/76; she is very attentive to plants and
gerbils
6/76: Misha likes adults - seeks them out
^
for both support and conversation; it
is easy to be attentive to her because
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she is extremely engaging, charming
and amusing to be with; (book on
astrology)
. There were a number of
3 and 4 person discussions on this as
well as about systems of description,
the meaning and/or validity of typology
of persons and personal characteristics
lots of discussions initiated by Misha
- around kidneys, boarding schools,
etc.; supportive of Kip - initiating
conversation with him, asking him
questions
enjoys a certain social exchange,
especially through humor, ideas,
ethical problems; she has a keen
psychological eye
She is unusually aware of other
person's feelings and of underlying
meaning; Misha is more than usually
affected by the atmosphere surrounding
her, and especially the tone or mood
of any adults upon whom her own
activities depend; she is generally
interested in typologies; her own
sensitivity toward and insight into
people is highly developed for a person
her age
In keeping with Misha's grasp of details and
meanings, she often shows direct indications of an animated
inner landscape. Her love of mystery and the mystical, her
interest in magic and the element of surprise, her
notable imagination, and her attentiveness to transforma-
tion-of-matter experiments in science, form a coherent
pattern of someone who enjoys creating novel compositions,
relating known compositions, and attending to the thought-
provoking within the experienced and the perceived. Misha
seems able to keep herself open to the new meanings that
6/76:
(cont.
)
11/15/76;
4/12/77;
6/77;
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might emerge from previous perceptions, and new perceptions
that can add to previously held meanings.
Excerpts from the record:
5/18/70: prolonged interest in making her own
mystery box
1/20/71: if the discussion is of something
personal - dreams, fears, experiences
with something - her contributions
are very good
12/10/71: played magic tricks with Katrina
1/30/72: lately seems involved in "magic" tricks
4/3/72: dictated very long imaginative story -
wishes
5/8/72: was involved in The Ghost storytelling
10/27/72: science experiments with Loretta
2/16/73: made a crystal garden
3/2/73: worked on a play (mystery)
3/23/73: she and Phoebe in lengthy session -
telling dreams
11/6/73: Rorschach test given at age 6 :
responses described as comparable to
those of an adolescent; suggest a
well-controlled and developed use
of fantasy
2/74: She enjoys stories about animals,
witches, and ghosts
6/74: has read horror stories. The Furious
Flycycle, The Little Princess, and
Three Hannah - which she especially
enjoyed
1/76: }70 l'uctant to work on writing assignments
that call for drawing on information
from sources other than her own
imagination
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11/29/76: has talksd a lot about her dreams -
sharing with Rose their 'flying'
dreams
12/76: she also spends a lot of time in small
group conversations discussing topics
from the occult to diseases
1/17/77: likes to see the chemistry experiments -
but has not yet engaged in any
6/77: This fall, Misha took an active role in
developing a mystery play "The State
of Louisiana vs. Meridith Shark or Who
Killed Scarlett Black"; her taste for
the exotic and for the macabre happening
within an ordinary setting is well
suited to her descriptive style and her
ability to keep a situation ambiguous
until the denouement. There is nearly
always an element of surprise in Misha's
writing; she loves the idea of infinity
and of hypothetical forms that can't
be touched or made (geometry) ; in
discussions at school, Misha often
introduces or builds on ideas that
address states of inner being; dreams,
feelings, states of consciousness. She
is generally interested in typologies
and constructs for exploring inner
experience; Misha's interest in
science to date has largely been ob-
servational and aesthetic or a fascina-
tion with immediate effect and the
exotic; these fit into her larger
interest in surprise, change, the unusual
and the macabre.
The quest for meaning, the facility of movement
between the details and the overall of a situation, the
interest in people and nature, the abiding sense of mystery,
and the liveliness of inner world participation are all
components of Misha's larger pattern of being observant.
Very early on she was noted for consistent watching. Later,
her observant stance in the world found expression as
both
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a keen psychological eye and a keen outer eye.
Excerpts from the record:
1/21/70: has gone back to just sitting and
watching others for the first hours
4/29/70: she seems a bit tired and wants mostly
to watch other children
11/13/70: if she checks, if two words are the same
on two different pages, she holds one
finger on one, one on other, and looks
back and forth until she’s sure they're
the same
10/8/71: a lot of watching square dancing and
wrestling
1/21/72: watched the chicken some - careful not
to get too close
1/30/72: Misha's activities are interspersed
with a considerable amount of watching,
often deliberate on her part - "Can I
walk around a little before I choose?"
2/7/72
:
likes to watch Paula, Phoebe and
Loretta a lot
10/6/72: watching with Phoebe while Lillian and
Evelyn play "birds" etc.
10/12/73: making a yarn octopus - spent a large
part of one morning going through large
jar of buttons to select eyes for the
doll
11/6/73: sometimes a mimic of adults; there is
a lot of watching
11/16/73: making a calendar - lift up windows
for days
11/21/73: making wire glasses
3/15/74: watching a waterworks game
50a: research on Loch Ness monster “ each
an account by a witness
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4/12/77: she is an observer, which enables her
some distance
6/77: From the time Misha entered school, it
has been consistently noted in the
records that she is an observer,
particularly of other people; her
manner of entering a new situation is
one of polite watchfulness; given
her naturally introspective, evaluative,
and observant nature, Misha is capable
of insightful questions and observa-
tions - and also of shrewd and pointed
ones. Indeed, recently turning her
glance inward she asked - "Do you think
I am shrewd?"
Summary . While all three children are observers, the
uniqueness of each child is evident in the preceding
analysis. Even when the record describes their involvement
in similar activities, Polly, Sean, and Misha engage in
those activities with different nuances of meaning.
Different aspects of the activity are important to each and
call forth observation. It is worth noting, too, that the
availability of longer spans of records on Misha makes it
possible to see some durable patterns in her involvement
more clearly. The more years’ records are available, the
more excerpts relating to a particular theme are contained
by the collection, and the more variations on that theme
become evident. That is part of what makes individuality of
the child stand forth; the finer specification and accrued
details in a great many excerpts relating to a particular
theme
.
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The extensive charting done with Misha's data
presented a conflict once the approach of this chapter was
determined. Sean's and Polly's records could be reviewed
with fairly fresh eyes and an open mind to bring out the
individuality of each child as an observer. Those eyes were
no longer so fresh, nor was the mind so open, when reviewing
Misha's records yet again. The result was that Polly's and
Sean's charts contained a rich diversity of information that
could be related to observing in many different ways.
Misha's chart at first stuck pretty closely to the most
direct indicators of being observant and had to be refined
to include some of the less direct indicators. In such
cases, my recommendation would be to have a back-up child,
one whose records can be used for the trial and error stage
of devising an approach to charting. That child's data
could then be included or not included, depending on the ex-
tent to which the researcher can stay open to its several
meanings
.
Similarities Among Misha, Sean, and Polly
Closeness/distance. All three children expressed a desire
for a best friend from the earliest days of their school-
ing. Polly's wish for a close attachment is reflected in
the excerpt at age 5, "sometimes seems a little lonely.
Through the four years of records on Polly presented in
Chapter 3, excerpts reflect her efforts to create
peer
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relationships that complement her own complexity and
intensity, illuminated by the 2/2/78 child conference note:
"no one gives her the intensity of response she wants and
she wants a best friend." At the end of that year the
record notes, "While she has plenty of 'friends' from the
outside point of view, virtually no one is able to give
her the sustained intensity of response that means 'friend'
to her" (6/78)
.
Sean had a best friend, Barry, during his very
first year in the school. Sean was troubled by Barry's
relationships with other children and found it difficult
to establish his own attachments to others. Barry left the
school when Sean was 7, in mid-year, and at the end of the
year Sean still missed him (6/74) . As the records follow
Sean through age 9, excerpts portray him as both friendly
and aloof (10/3/75, 11/25/75), with a preference for working
alone on his projects and in academics.
Misha had close attachments throughout her eight
years in the school. In her early years, Misha's best
friend was the focal point of her activity, although she
was generally friendly with everyone and enjoyed working
in small groups. Whenever a best friend left the school,
Misha would soon develop another close attachment. The
intensity of Misha's attachments diminished over time, so
that during the Middle School years the record no longer
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portrays Misha as fixated on, hovering over, or always
keeping tabs on a best friend. By early adolescence, she
was capable of gracefully moving in and among several
relationships (6/76).
The polar opposite of attachment in relationships
is distance. The record illuminates this polarity in all
three children. They were each described at various
points and under various conditions as appreciative of
privacy. Sean was also described as holding himself aloof
from his peers, even as he was friendly and cooperative.
Misha was "involved and distant at the same time" (9/20/76).
Following her all the way through age 12, the records
increasingly refer to the issue of privacy as one that
Misha needed provision for in the school environment.
Given the tendency toward intensity in relation-
ships, it is interesting to note that Polly, Sean, and
Misha all enjoyed relating to adults. Polly's record, at
age 5, also noted her attachment to older children who
occasionally helped in the classroom. The three children
presented in this work were available to adults and sought
them out for conversation and support. All three enjoyed
personal, exclusive attention from adults. Polly was
noted as taking an interest in any adults who entered the
classroom (4/24/78). The relationships these children
had with adults were mutually helpful, good humored and
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affectionate. Polly especially found it easy to slip
into a teaching role herself, while Misha and Sean showed
this characteristic from time to time in relation to being
helpful or being concerned about the class as a whole.
Adults were viewed by all three children as capable of
interacting with the intensity and complexity of thought
that was sometimes difficult for Polly, Sean, and Misha
to find in a peer.
Artistry . In all three charts the children's work is
described as being beautifully done. Their products were
remarkable in quality, the care with which processes were
executed was notable, and the attention to personal details
contributed to the aesthetic effect of the whole. Particu-
larly with reference to handcrafts, the records indicate
that Misha, Sean, and Polly stamped both process and product
with an artistry. "All the work of the hand is rooted in
thinking" (Heidegger, 1968; 16). The union of observant
eye and reflective thought emerges as artistry in what
these children set their hand to.
Focus . The ability to stay focused appears in general
terms in the three charts in the notations of how long
and how carefully the children attended to an activity or
project. All three were often involved in rather compli-
cated projects that commanded their attention over a
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considerable period of time. In more specific terms,
Polly "worked and worked and worked" on a crochet project
(1/24/77)
,
and was described as "extremely focused" on
another project (3/1/77). Sean was noted as "capable of
long concentration" (1/30/77) at age 5, and his record
continues to support this through age 9. Misha's capacity
for concentrated, focal attention appears specifically in
the excerpt from 10/10/74, when she was engaged in making
a stuffed turtle, and recurs throughout Middle School in
reference to her writing and her work in academics. It
is present indirectly throughout her record, especially
in reference to the dictation and writing of long stories,
the elaboration of small worlds and the direction of
plays
.
Listening . Chapter 2 makes the point that observing is
not exclusively visual. It is interesting to note that
these three children who were clearly observers in the
classroom all "had an ear." Misha was "sometimes a mimic
of adults" (11/6/73) , included a lot of dialogue in her
writing (6/23/75) , communicated her dramatic characteri-
zations powerfully (12/13/76) , and enjoyed rhymes and
plays on words (6/77) . Sean was noted as a very expressive
reader (3/4/75) , and as being "caught with the sound and
the inflection of the words" (10/3/75) . Polly was drawn
to music and poetry (12/76) , had "an ear for conversation
9/19/77 )
,
and could produce an incredibly accurate
tone in her dramatic characterizations (11/8/76)
.
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Language . Polly, Sean, and Misha enjoyed language. The
records portray all three children as taking a special
interest in listening to stories and in writing their
own. All three were very conversational with their
teachers. There is a striking correspondence aimong the
three children's records in the notations about the quality
of their contributions to group discussions.
Polly
12/76: Polly participates well at group
times, both as a describer, ques-
tioner and problem solver.
11/7/77: She continues to be active and central
at group time, her drive toward clarity
and understanding contributing much
to the refinement of the group's
thought
.
Sean
5/30/73: His participation in group meetings
remains strong. He asks good
questions and displays an inquiring
mind in finding answers.
6/74: At group times - Sean is able to con-
tribute comments which are both
thoughtful and unusual
Misha
2/74: Misha contributes observations,^
opinions and pieces of information
in group discussions.
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2/75; Misha has been strong in group
discussions. She participates a gooddeal - offering solutions to
questions or problems, information
and anecdotes.
Following her all the way through Middle School,
the record indicates that Misha's strength in discussion
continued to develop. At ages 11 and 12, she joined
specific discussion groups frequently and often initiated
small group discussions around topics of interest. She
preferred the kind of dialogue and exchange that occurred
in small group conversations, both the informal conversa-
tions as an accompaniment to work and the more formally
structured discussion groups.
Perspective . Polly's, Sean's and Misha's records consis-
tently refer to matters of perspective. This includes
Polly's love of the miniature and small replicates of
reality, Sean's interest in model-making and minute
copying, and Misha's engagement with small worlds and
diaramas. All three children had an interest in construct-
ing buildings, habitats and pathways for the pets that were
part of their classroom environment. Misha's stories about
anthropomorphic animals often employed an animal's perspec-
tive of size in the descriptions of setting and sequence
cf events. Sean would correct the perspective in drawings
done by a teacher with whom he worked.
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Reflection
. Polly "displays sophistication and inventive-
ness in trying new things" (1/76), and "makes good connec-
tions between one series of thoughts and discussions and
another" (6/77)
.
This reflective quality, enhanced by
Polly's sensitivity to feelings, is fully revealed in the
1/9/78 excerpt noting that she had set up a studio in a
chicken coop where she played therapist with kids and
helped them with their problems.
Sean is noted as liking "to be engaged in thought"
and as having "a capacity for deep reflection" (10/3/75)
.
His memory for story details was noted early, and at age 9
he enjoyed writing recapitulations of group meetings which
he seemed to retain vividly (1/76). He, too, "displayed
considerable invention" (1/30/73) in the activities he set
his hand to, and was noted as having an "extraordinary
imagination" (6/75)
.
Misha's stories are described as drawing from her
considerable imagination. She expressed strong opinions
(3/26/76), could clearly state an idea or opinion (6/76),
and was capable of both logical and aesthetic analysis
(6/76, 12/76). She was a superb questioner, liked to
think, and needed reflective time (4/12/77, 6/77).
It is interesting to note that both Misha and Polly
were considered informed group members. They both relied
on the teacher to keep them informed about news and events
190
concerning the class as a whole. Polly, additionally,
likes information and is filled with it" (1/9/78). Per-
ceptual psychologists note that people who have developed
a rich and extensive perceptual field are typically well
informed (Combs, Richards and Richards, 1976: 265).
Summary
. For such a small sample (3)
,
there are a
striking number of similarities in their records as ob-
servant children. Also, given the fact that these records
were collected holistically rather than for the
express purposes of this study, it is interesting to note
how many connections there are to the features of observ-
ing described in Chapter 2.
New Perspectives
Anticipation . The characteristic of anticipation is
present in the charts on all three children. It emerges
most clearly, though, in the excerpts from Polly's record.
The pattern of anticipation is full and multi-faceted in
her documentation. The discussion on personal constructs
in Chapter 2 barely touched upon the issue of anticipation
There it was simply noted that we individually construe
the here and now in terms of a grasp of present experience
a reconstruction of past experience, and a prediction and
anticipation of future experience. To give substance to
this feature of observing, the pattern of anticipatioon
from Polly's records is presented here.
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Excerpts from Polly's records on anticipation:
5/7/76
:
afraid of being left out of things
6/76: She relied on the adult to keep her
up-to-date on what was going on in
terms of news and events about school
and children
10/18/76: asks worrying type questions - Is this
right? What should I draw?
12/76: discussed Polly's ambition to measure
up; her capacity for worry
10/24/77: doesn't understand that some writers
mention some thing or person and
then explain, so she gets upset that
she's not understanding when she is
10/31/77: lately has been jumping into the teach-
ing role inappropriately with uncommon
vigor
11/7/77: always wants to know "why" before the
author is ready to tell her; she often
asks questions about the story I am
reading to the group immediately before
the paragraph that will answer it; this
desire for fullness and anticipation
was noticeable in one of her plays in
which she kept stepping out of her role
to explain action to the audience so
that they would understand what came
next; grasps all the structures and
expectations for the group and worries
sometimes when she sees other people
not living up to them; she sometimes
explains to me what she is trying to
convey before I read her work, so that
I can tell her whether it is clear
1/9/78:
1/9/78:
did paper marbeling with Abby and enjoy
ed not only the result, but the fact
that they were pioneering the process
for the rest of the group
An inordinate sense of responsibility
leads her to check up on kids and
teachers
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2/6/78:
2/13/78:
2/27/78:
3/27/78
6/78:
Th© play was about a robb©ry with
murder which happened at a hospital;
the murderer gets in by feigning
illness, but the plot is overheard by
sn attendant; but ~ no one believes
him, the consequence being that the
guard (of the safe) is killed but the
alarm goes off and the criminals
apprehended - the attendant remarking
"I told you so"
a tendency to criticize sooner than
is necessary
Polly remains jumpy; anticipating too
much, interrupting, trying to manage
too much
absent - but called on Monday to say
she misses me, worries about Lola, and
"be sure and take care of the class
Jessica"
concerns this term have accelerated
her tendencies to need to know every-
thing that is going on around her and
indeed to interfere in others'
activities as a "monitor"
Humor . Many writers, especially naturalists, describe the
process of observing and their own observations with
considerable wit. Yet the literature did not directly
reveal humor as one of the features of an observant stance
in the world. Polly's record notes that she has a sense
of humor, though she finds it difficult to laugh at herself
(remembering that the record only follows her from age 5 to
age 8). Misha's dramatic characterizations were often noted
as amusing. She also had a lively wit and humor that
emerged fully in small group discussions, and that often
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appeared in her writing in the form of funny twists and
surprises. It is Sean who best illustrates the capacity
for humor. The range of settings through which his humor
expression/ and the depth of his comic ability/ are
presented here as a pattern of his being in the world.
Excerpts from Sean's records on humor:
9/24/71: great sense of humor/ laughs at
himself; loves stories - catches
funny bits that others miss
5/12/72: by turns the innocent trail babe
weak and dependent/ defiant and
demanding/ laughing hysterically
at my attempts to discipline him - being
naughty is a great joke
5/30/73: beginning to make little jokes in his
drawings
10/5/73: made a nice stuffed dummy that looks just
like him
10/18/74
:
sewing a clown's hat/ dressed up and
made himself up like a clown - looked
very authentic
10/25/74: still clowning/ looks at you with a
silly face to try to make you laugh
while you are disciplining him and it
is sometimes hard to resist
11/1/74: clown costume and chalking his face/
clown nose
12/6/74: dressed up as a clown
3/4/75: really gets the joke and laughs; keeps
on pointing out funny details: "Look
at the look on his face!"
3/7/75: clowns in the big room
8/75: Has a good sense of humor but can feel
pressured to play the clown when
disciplined; teacher must be careful
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8/75
(cont
.
)
9/10/75:
9/22/75:
10/3/75:
that facial response in discipline
situation is serious; he will pick up
on any sign of a smile; sense of humor
IS used to best advantage in dramatics
had to be asked to leave group several
times for bright-eyed joking that
couldn't stop
Sean was intrigued with Charlie Chaplin
he could articulate vis-a-vis Charlie
Chaplin the sadness of clowns; he has
a gay expression - but I think that
gaity is somewhat misleading; he most
definitely gets the point and the
humor (reading)
11/25/75: friendly and clowning
1/76: is especially appreciative of books
with humor
3/29/76: Sean: "Hmmmm. Me teaching the
teacher." This is clearly a pleased
little joke
Standards . The discussions on artistry, in this chapter
and in Chapter 2, allude to a connection between observing
and certain ineffable standards. In more direct fashion,
Polly, Sean, and Misha clearly set standards for their work;
or, to put it another way, their work clearly speaks to a
standard of excellence. It is Misha who best illustrates
this issue. Her concern for standards is as rich and
multi-faceted as is Polly's pattern of anticipation and
Sean's pattern of humor. The standards Misha's record
r-0 f©rs to include her own internal standards of excellence
,
the external standards that structure the quality of
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experience for everyone in the class, and the ethical
standards that govern behavior for all persons. To
substantiate this feature of observing, the pattern of
standards from Misha's record is presented here.
Excerpts from Misha's record on standards:
11/30/73: worked on a Christmas play with Louise,
Dora, Phoebe, Katrina and Loretta -
at end of 45 minute period she was
vociferous about it being "lousy" -
Dora said the same thing but only Misha
did not want to at least show it to me -
she gave in - and as Santa Claus, was
its most amusing character when loudly
prompted by Louise to Hoi Hoi Hoi
12/5/75: Misha is very selective with materials
and colors - she knows what she wants
and is particularly sensitive to
texture
2/4/76: she is extremely careful with these
boxes - she has put three coats of
varnish and sanded in between - a lovely
job and she seems very pleased with
her work - she sanded carefully and
was careful not to shellac until she
checked how it would look
4/2/76
:
At weekend carwash she did some sitting
which angered others
4/16/76
:
will do a lot of experimenting with
colors and mixing; she is very definite
about what she likes and considers
a 'success'
4/30/76
:
working with Rosa is interesting - she
and Rosa argue incessantly - they are
both strong in their opinions and do
not compromise very easily - However
they share the desire to do things well
and according to very clear standards
that they hold for themselves; Misha
is very able to say what she likes and
doesn't but not always able to explain
exactly why “ but usually comes to it
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4/30/76
(cont
.
)
when talking to her
6/76: She is extremely definitive about what
she wants, how it ought to look, and
in this very high standard there can
be an argumentative and stubborn
quality that seems to over-reach the
question of standards
9/10/76: certain skepticism about boys settling
down - many questions about consequences
of behavior
3/7/77: enjoyed Big House and discussion (som.e
concern that kids would behave them-
selves - not touch things, etc.)
4/12/77: enjoys a certain social exchange, es-
pecially through humor, ideas, ethical
problems; her sense of rightness
is very important; she can be adamant
about standards and is able to live up
to them except when it is really not
worth it; the standards she holds
are the best; she wants all those
around her to have the best; in a sense,
she's working on herself until it be-
comes the best; the fact that she might
be making a transition to a new school
is important; It will have to be good,
that will mean something to Misha; She
has said she's glad she's not average;
Her manner is a bit elitist at times;
excellence, pride, propriety; the issue
of standards, not arbitrary structures,
is important; Misha loves structure,
standards
5/6/77: Although it is hard for her to get
criticism because she wants it to go
so well - she has been excellent at
discussion; It is important to note that
she does not let go of a position she
feels is absolutely essential to the
quality of the film - keeps a fine
sense of the 'totality'
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5/20/77: on trip - whenever she had to wait
this is boring" always said at precise
moment to be heard the most clearly
6/77 : She is sensitive to form and to
appropriateness of behavior, dress
and expression according to time and
place; Misha has a capacity to size
up situations; Misha holds very high
standards and she is extremely critical
of herself. In keeping with this, she
has high expectations of others and of
situations; Misha finds badly-managed
or ill-planned ventures irritating,
uncomfortable and embarrassing (see
4/2/76 and 5/20/77) ; There is a concern
for the loss of personal dignity that
sloppiness or laziness connotes for her
Summary . The fact that each of only three children studied
presents a new nuance of meaning in the art of being observ-
ant is fascinating. All three sections of this analysis
—
the individual child as an observer, the similarities among
children, and the new perspectives on observing each brought
to light—are quite remarkable in terms of the smallness of
the sample. To a certain extent that can be attributed to
the richness of the longitudinal data that was available
on each child, both in quality and in quantity. With that
fact in mind, the analysis nonetheless raises some interest-
ing research questions, and contributes to the conclusions
this holistic description of observing makes possible. The
next chapter will describe some possible integrations of
the material presented in Chapters 2 and 3. Conclusions
and recommendations for further research will be discussed.
CHAPTER IV
CONCLUSIONS AND IMPLICATIONS FOR FURTHER RESEARCH
Conclusions
The holistic description of observing presented
in this dissertation clarifies several key issues. First,
the complexity of the phenomenon as revealed here clarifies
the difference between our ordinary usage of the word
"observing," and the actual process of being observant.
The distinction rests in the observer's degree of involve-
ment in the act of observing. Carried to its fullest
potential, observing is a comprehensive mode of engagement
with the world, one that fully involves the person and the
world. By way of analogy, the sentry's job is not merely
to watch, but to be watchful. In the same sense, the ob-
server's job is not just to observe, but to be observant .
Second, the essence of observing— selecting, re-
flecting, participating, questing for details and meanings
—
clarifies what it means to be observant. Being observant
means being engaged with the world by inquiring into it in
a particular way, along the lines of its essential features.
The essential features, in other words, make observing a
mode of inquiry. It is not just one among several processes
used in carrying out some other mode of inquiry. It
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a mode of inquiry. Being observant calls for visual and
thoughtful immersion in objects and events, and cultivates
that immersion as a manner of knowing the world. Accord-
ingly, observing should be construed as a mode of inquiry.
Third, the records on Misha, Sean, and Polly clarify
the issue of universal and unique aspects to the phenomenon
of observing. This study introduces the notion that being
observant in general includes being observant of something
in particular. Misha, Sean, and Polly are observant; their
manner of being in the world and inquiring into it is to
be observant. Within the structure of the phenomenon of
observing, Misha, Sean, and Polly show substantial common-
ality to each other and to the description set forth in
Chapter 2. They also illustrate considerable variation in
the content of the world that has personal importance
—
that calls forth observing most fully—and in the specific
details and meanings each derives from being observant.
The preferred mode of engagement with the world for all
three children is being observant. Yet, their quests are
unique and personal, and the manner in which their quests
are stated varies with each child.
Those three clarifications lead to the conclusion
presented schematically in Table 3. Every person has the
capacity to be observant. At the same time, the extent to
which a person is observant in general, and within a
particular set of circumstances, depends upon the extent
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TABLE 3
DIMENSIONS OF BEING OBSERVANT
High
Low High
Low
Horizontal dimension . Overall health and maturity of the organism:
physical, psychological, emotional, intellectual.
Vertical dimension. Regions of experience and meaning:
areas of permeability, interest, concern, attentiveness,
openess.
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to which person and world are interactive.
The person represents one dimension of being
observant. We know, for example, that the more emotion-
ally mature (Schachtel)
, self-actualized (Maslow)
,
thoughtful (Heidegger)
,
and physically well (Merleau-
Ponty) persons are, the more observant they will be and
the richer their perceptions will be. The complex
integration of those factors dictates the overall health
of the organism in general and at any given time.
Therefore, people can be more or less observant relative
to their organismic state of being.
The world represents another dimension of being
observant. That is, what we are observant of is shaped by
individual, social, and cultural orientations. Each
realm of experience helps to fashion what we will be
observant of—both in general, as a participant in a
certain time and place; and in particular, as an individ-
ual with a unique destiny and unique patterns of involve-
ment with the world. Misha, for example, is particularly
attentive to standards. That does not diminish her
capacity to be observant of her experience in general; it
is simply that region of experience to which she is most
attentive.
Accordingly, a hypothetical situation can be
described for each of the four quadrants in Table 3.
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Quadrant A represents a situation in which little compels
the observer's vision. The person is healthy in every
respect of the word, but is situated in an evnironment
that obstructs or discourages reflective vision. I think
of many schools in this regard, for their cinderblock
walls, uniform furnishings, barren rooms, absence of
windows, and lack of occasions for observing. There are
many parallels in th adult world, too; waiting rooms,
factories, municipal buildings, and so on.
Quadrant B represents a situation in which both
person and world are impoverished. The person has such
compelling physical or psychological demands on his/her
existence that observing calls for inner resources that
are not available, and the surroundings in which s/he finds
him/herself don't offer much to call forth reflective
vision even if the person had the inner resources to
observe. Those who live amid constant poverty, famine,
and disease know this impoverishment well.
Quadrant C represents a situation in which by
training or by inclination something in the world compels
observation in spite of the observer's state of being.
An astronomer takes her turn at the telescope the night
a comet is due, despite an impending divorce and a bad
case of the hives; further, divorce and hives are forgotten
in the act of being observant. The very young child may
not have yet reached the age of logical abstraction, yet
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stretches belly-down on the ground for hours studying an
ant colony; further, s/he can symbolize the details of the
observation in an elaborate dramatization with peers.
Quadrant D represents a situation in which both
the setting and the observer contribute the fullness of
their being to the observation. It is a matter of being
observant in all the ways described in this work, while
attempting to penetrate the integrity of the setting in
its entirety. This form of observing is the epitome of the
art. Therefore, it represents what observers can move
towards through their experiences with observing, rather
than what any given observation must be.
Of course, things are not that well-defined in real
life. The quadrants are illustrated here as separate
entities for purposes of clarification. All people have
probably found themselves in each type of situation at
different points in their experience, as well as encounter-
ing situations that fall somewhere in between the described
quadrants. The point is that being observant has at least
the two dimensions of person and world, and those two
dimensions help to describe the art and meaning of being
observant. Carini (1978) formulates this conclusion in
another way;
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[F]or any given person, the power to
recognize specific realms, aspects, and
dynamics of the world varies, and ... it is
more strongly realized in some than in
others. This is noticeable in the orientations
of young children toward certain events of the
natural world as it is revealed in play, and
although less overtly, in the play and vocational
choices of adults. It is in these objects and
mediums that the gift of vision has its greatest
potential for its realization
. . . What draws
forth the eye in its great power . . . are those
things where the seer is present in the seen,
and where the seen is prefigured in the vision
of the seer ( 14 )
.
Implications for Further Research
This dissertation has provided a conceptual
framework for articulating the meaning of observing in
education and research. Within that framework, several
studies are now possible, each of which would elaborate
on and further clarify the phenomenon. The eventual
contribution of such studies would be to make observing a
more available and a more informing process to educators
and researchers, and to make it more integral to their
practice.
Educating observers . What is meaningful to educators and
researchers, in light of this study, is being observant.
That is, the most informed use of the process of observ-
ing is one that cultivates all of the essential features
as a comprehensive mode of inquiry. In particular, this
study suggests that the education of teachers, artists.
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naturalists, anthropologists, researchers, and any other
persons for whom observing is integral to their work,
include a focus on the art and meaning of being observant.
When teachers observe children in classrooms, for
example, it seems important to embed that practice in an
understanding of what observing is and what it does.
Otherwise the observations would be done as mechanical
seeing awaiting the application of some form of thought.
/ when qualitative researchers include observing
their repertoire of data—gathering processes, it seems
vital that they know observing as a mode of inquiry.
Otherwise the data would be gathered and then a mode of
inquiry would be tacked onto it. The nature of the data
gathered, and the mode of inquiry employed, is not likely
to be consistent with the features of observing under
those conditions. Inconsistencies in current practice
—
such as dichotomizing objective and subjective data, or
trying to get primarily holistic data to answer primarily
atomistic questions—are the result of such misunderstand-
ings about the phenomenon of observing.
In short, where prevailing practice separates the
act of observing and the thought of the observer, there is
a reduction in the capacity to be observant. It makes
sense to educate people in fields of inquiry that use
observing, in the art and meaning of being observant. The
206
extent to which that informs their practice is worth
studying and contrasting to training in particular
methodologies of observing.
Child studies
. Misha, Sean, and Polly each brought to
light a different nuance within the pattern of being
observant. More child studies are needed to investigate
the possibilities of other nuances, and the extent to
which the nuances already brought to light are likely to
appear as leitmotifs among other persons who are
observant. How many other observers share Sean's affinity
for humor, or Polly's tendency to anticipate, or Misha's
concern for standards?
Further, it would be interesting to have longi-
tudinal studies that followed observant children into
adulthood. Does being observant lead to certain career
choices? How does the child's particular nuance within
observing find expression in maturity?
Biography and autobiography . Perhaps in conjunction with
child studies, it would be helpful to tap the knowledge
and experience of adults who have chosen a career to which
observing is integral. It is often very difficult to
tease out thoughts about observing from the current
literature by observers in various fields of inquiry.
Interviews could provide direct accounts of observing from
those who observe. A study of biography and autobiography.
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particularly ones attentive to childhood as well as
maturity, could also reveal more insights into the
phenomenon of observing.
Child vs. adul t observers
. It may or may not be a fruitful
line of research to explore the issue of child vs. adult
observers. Each time in the lifespan presents certain
advantages and certain disadvantages in light of what
we now know of the phenomenon. It may, however, be
f^^itful to articulate those differences so as to work with
rather than against them in educating persons in the art
and meaning of being observant.
Educational settings
. The more knowledgeable about observ-
ing one becomes, it seems, the more aware of settings
conducive and not conducive to observing one becomes.
Environmental design can either obstruct or allow observ-
ing (Alexander, 1977). Certainly Misha, Sean, and Polly
were in a school setting that allowed the free expression
of their tendency to be observant. Classroom materials and
activities supported it, the physical environment supported
it, and the psychological environment in terms of the
structures established for using the space and materials
supported it. What happens to observant children in
school settings that are not conducive to observing? What
happens to teachers who want to observe their children
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when the physical and/or psychological environment of
the classroom and school discourages observing? What
happens to relatively unobservant people when they are
placed in a setting that encourages observing? How
influential could the setting alone be in educating
persons in the art and meaning of being observant?
Research in education . This study illustrates the po-
tential of phenomenological inquiry for investigating
other educational issues. Education has an abundance
of methodologies, including methods of observing, that
are primarily derivative from philosophies of teaching
and learning. Not often are methodologies derived from
their source: the phenomenon itself.
For example, most of the existing methods of
teaching reading are based on widely divergent philosophies
of teaching and learning. Some are derivative from a
particular aspect of the process of reading, such as
decoding or context; others are derivative from a particu-
lar aspect of learning, such as repetition or variation.
In either case, that singular aspect is presented as the
essential feature of the process. Reading, however, is a
complex process that cannot be mastered by an emphasis on
one of its features. The same is true of learning.
Learning any content or process, including reading, cannot
conform to a single philosophical or theoretical point of
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view about learning. When a phenomenon is rich in
potential meaning, that meaning is diminished by selecting
liniited frames of reference through which to undertake
its study, and fragmentation of the phenomenon is the result.
This study was conducted as a phenomenological
inquiry. The approach was consistently helpful, interest-
ing, and satisfying. Phenomenology worked well on behalf
of the aim of presenting a holistic description of observ-
ing, and enabled this researcher to achieve a sense of
breadth and depth with the topic. This study has shown that
phenomenology can be applied as a method of research to a
primarily abstract and intangible process. To investigate
a pheonomenon, any phenomenon, as a whole entity, from
many different points of view, to build a rich collection
of data on the phenomenon, and to "let the data speak for
itself," is very revealing and informative. As Maslow
says
,
Facts don't just lie there, like oatmeal in a
bowl; they do all sorts of things. They group
themselves, and they complete themselves; an
incomplete series "calls for" a good completion . . .
( 1977 : 114 ).
Letting the data speak for itself is in no way a
passive process. One has to regard the data over time
and circumstance, with considerable devotion, in order
for patterns to begin to take shape, and for the overall
coherence of the topic to emerge.
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The recommendation here is to study educational
concerns holistically. Whatever we want to help our
children become as a result of their schooling—readers,
writers, independent thinkers, mature social/moral
beings, creative persons, etc.—can be approached and
studied holistically. Specifically, scholarly research
from many fields of inquiry, combined with studies of
longitudinal records on children who show an abiding
interest in the phenomenon at hand, yields a comprehensive
and informative description of the issue. Let the
methodologies follow from such a holistic understanding
of the phenomenon itself.
Cross-cultural, cross-disciplinary studies . Both the
content and the process of this research raise the issue of
the universal human biases, or frames of reference, that
occur in the act of observing. One way to test out the
extent to which certain frames of reference are universal
and others are socially or culturally determined would be
to engage in cross-cultural observational studies, in which
some observers of a phenomenon were native and others were
foreign. For example, would native and foreign observers
of children in a classroom produce different documentations
of their observations, or would they be strikingly similar?
The interdisciplinary approach provides another possibility
for the investigation of universal vs. particular biases.
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If the same phenomenon—be it a child in a classroom or
a tree—were observed over time and in different settings
by a physicist, an artist, a biologist, and so on, what
would be the correspondence among their respective
collections of observational data? The idea of conducting
phenomenological research by having several people observ-
ing the same phenomenon is, in fact, strongly suggested and
supported by this work. It is a natural means of bringing
many frames of reference to bear. The more frames of
reference, the more meanings the data can reveal.
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APPENDIX - CODED CHARTS
SEAN
Excerpts from the Record: The Observer
(hximor)
people
language
language
re flection
drawing
quests
seeing
insides
pe ople
ear
quests
people
watching
language
memory
drawing
copying
Age 5
9/24/71 great sense of humor, laughs at
himself; likes to have adults right
there with him; loves stories -
catches funny bits that others miss
10/1/71 loves to be read to; made signs -
very thoughtful about what the
signs f;hould say; drew Herman
Munster of Frankenstein several
times - once made dots and then
followed them; Herman Munster was
very good likeness, drawn stylistically;
puzzles, poleidoscope; made a little
paper basket for his mother - knew
just what to do
1/72 follows me everywhere if he has
nothing absorbing him; listening to
records a lot; makes faces with
plasticene; listening to stories
1/30/72 (parent report) Sean is capable of
long concentration and fine observation
is a whiz at puzzles and gets better
at it all the time . . .
He has one close friend he plays with
and with whom he visits upstairs
occasionally to build with blocks,
use the magnet set, or watch older
children as they work on their projects
. . .He loves being held and read
to; there are days when he would
be happy to hear stories all
morning. He is very absorbed in the
stories and Ccin re-tell stories he has
heard only once with many details . . .
He draws quite well and is especially
skilled at copying another drawing
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people 3/30/72 He depends so much on the physical
attention contact and nearness and exclusive
quests
S'ttention of adults; when he does
become involved it's very good;
puzzles mainly have held his
attention but also cooking -
process and painting; he has spent hours
at a time upstairs with Jessica
watching just trailing along or watching the
older kids; he adores being read to
language 5/1/72 asking for lots of stories but
also went to library again to
collect books to look at
language
watching
5/8/72 asking for lots of books to be read
out loud; wanted to go and watch
drawing
square dancing; drawing with magic
marker: a baby with a sore thumb
and broken leg, and a baby with no
hands who turned into a spaceman
(humor) 5/12/72 by turns the innocent trail babe
weak and dependent, defiant and
demanding, laughing hysterically
at my attempts to discipline him -
being naughty is a great joke; though
focus
a few moments of really nice
involvement and independent activity -
blocks
focus 5/30/72 played concentration - stuck with it
quests 5/30/72 (parent report) He has worked long
hours on complicated jigsaw puzzles;
models
language
building rockets and houses with the
big blocks has been a favorite
activity; he often asks to have stories
read aloud to him in the morning
or listens to the record player
or cassette player; Sean has made
several nice clay models and models
in plasticene
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insides
Age 6
9/11/72 still intrigued with the cut-outs
process 9/18/72 some work in sand, some on potter's
wheel
repeat
clarity
9/25/72 built several times with floor blocks,
decorative buildings; really got
into paper marbeling; did some more
large cut-outs, and also made
quite formal structures with the
plasticene; drawings suddenly
become more structured and articulate
repeat
drawing
perspective
11/6/72 discovered finger weaving, and did
a whole lot; also into drawing -
doing pictures showing only parts of
objects and people
tracing 11/20/72 likes to trace
tracing
(standards)
11/27/72 has done a lot of careful tracing
and drawing; did some good gluing
and painted carefully
repeat
focus
12/4/72 has traced several times, and played
estimations with Barry a long time
tracing
perspective
detail
12/11/72 has done tracing; got involved with
big blocks and with floor blocks
,
in which with Barry an entire
village was deliberately constructed
pictures are more and more elaborated
figures and faces
drama
arranging
1/2/73 overall a lot of dramatic play; has
enjoyed cleaning and arranging
furniture a lot
eyes 1/8/73 still silly, but responsive to eyes
and suggestions
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imagination 1/20/73 (parent report) He has set his hand
to a number of activities and
displayed considerable invention
in most of them; his block building
clarity usually combines clear form with
decorative qualities, even when
detail used as a city or road; his paintings
are remarkable for their clarity
of form; drawings - have developed
the same clarity that his other work
reflection has; Sean has developed great
concentration in his drawings and
inner landscape will often draw for great periods
of time ... He makes valuable
contributions to discussions
process 2/26/73 very much enjoyed paper dipping
and took considerable care with it;
(standards) worked on floor block bridge;
model periodically distressed as Barry
people breaks new relationships
analysis 3/5/73 enjoyed demolishing record player
insides and finding the magnets inside; has
nature
(variation)
enjoyed being outdoors very much
quests 3/26/73 has been working on puzzle a lot
with Barry
models 4/2/73 made a castle out of floor blocks
consciousness 4/30/73 enjoyed trip to my house and was very
see-through explorative; made a house for salamander
in bottle
nature 5/21/7 3 highly involved with toads - catching
them and their food
process 5/30/73 (parent report) drawing - has become
quite sophisticated; he also enjoys
watching things grow and making a
terrarium for a salamander to live
in . . . His stories remain complex
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complexity and exciting and indicate that
he is aware of himself as a
writer. He is also beginning to
(humor
)
make little jokes in his drawings
. .
His participation in group meetings
remains strong. He asks good
reflection questions, and displays an inquiring
mind in finding answers . . .
His irritation this spring is
closeness caused in part by his closeness
to one particular friend who is no
longer so close to him. Sean
people is finding it difficult to make
new relationships as this one fades.
Age 7
closeness 9/21/73 stays mainly with Barry and cries
when they are not allowed to play
together because of silliness
drawing 9/28/73 spooky picture drawing as well
as a man in a bathtub and a boy
on a swing
model 10/5/73 made a nice stuffed dummy that
looks just like him
perspective 10/12/73 beautiful little blocks with Barry -
road, house, and then an airport
runway - all the blocks laid down
flat the whole length of block area;
seems to get along well without
people Barry indoors (when Barry is
absent) but outside seems lonely
windows 10/19/73 beautiful window picture
focus 10/26/73 did the great big round loom for
light three days in a row and made the
process weaving into a hat; batteries and
model bulbs; hammered and painted a
little "beach"
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process
(variation)
nature
11/2/73 wove on a large back and forth
loom; weighed the huge mica;
animals
people
11/9/7 3 He does not seem too interested in
all the activity going on in big
blocks in which almost all the
other boys are involved. He played
with the city pieces with Francesca
after I separated him from Barry
.
Out in the yard if he doesn't
have Barry to play with he finds
it very hard to find other people
and is afraid to ask people to
distance
let him join in their games and at
times it is as though he is using
his rudeness and silliness to cover
up that fear.
(standards) 11/16/73 carved his pumpkin very carefully,
something which he has been waiting
to do for a long time
drawing
maps
11/30/73 monster murals and drawings; very
interested in looking through maps
in the encyclopedias; sorted
arrange postage stamps; sewed a puppet,
beautiful stitches which he took
(standards) a lot of time with
(privacy) 12/14/73 sometimes I asked Sean to sit in
the painting room and for a little
while he seemed to appreciate the
(standards) privacy; sewing a Christmas stocking
with beautiful stitches; doing the
quests puzzle of the US
language 1/25/74 telling a long adventure story
about a deer and a boy and the deer
art
became a deer boy and was magic;
painted a lovely picture of a house
in a very black night
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model 3/1/74 (after being away over a month)
he built a fort in little blocks
details using cloth and draping it, and he
hung a cowbell by it
miniatlore 3/8/74 used the little cars on the rug;
enlarge finished sewing his huge tie-dyed
pillow
focus 3/15/74 worked the whole week on a boat:
using wood, cloth, shells for
bowls, sand in a sandbox made
details with craft sticks - worked
nature every day; we had it for discussion
self-consciousness but Sean started to cry because
he thought everyone was laughing
at him; looked at the parakeet;
watched D'Ari (parrot); made wire
people for his boat; hates to be
singled out - very embarassing
models to him; carved soap - little cars
focus 3/22/74 lots and lots of finger weaving;
(variation) big magnet - picked up lots of
different things with it including
watching a chair; puzzles; drew; watched
chess
(variation) 4/5/74 magnet and fishing pole
focus 4/26/74 was able to get involved (very)
with the plaster and plasticene
(variation) molding; played alone in little
blocks; very interested still
in marbles and brought his in,
played a marble game which I
made as well as making marble
chutes; really enjoyed looking
nature for wildflowers in the woods
repeat 5/10/74 leanred how to write his last name
and practiced it endlessly; took
insides apart orange juice squeezer - very
analysis interested in that and in the rockets
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process (parent report) Sean shows a capacity
for deep involvement with materials;
has worked with magnets and batteries;
is drawn to crafts such as the
tie-dye and batik cuid has shown
patience with these processes; he
has spent a very long time on each
of several India ink drawings;
Sean has made several small
detail
constructions this year which were
remarkable for their delicacy.
Cne was a house boat. He glued
small pieces of wood for the tcible
,
glued on even smaller pieces of
cloth for coverings for a chair,
and used the tiny sea shells as
bowls for the table . He worked
nature
on this over a period of a week
and was extremely pleased with the
result; Sean also likes going on
walks and enjoyed looking for
wildflowers in the woods . . .
people
Sean had a very good friend in the
group, but this boy moved away
at Christmas time, and I feel that
Sean still misses him very much; when
people very involved with material, Sean
seems to feel that the presence of
another child is an intrusion;
Sean likes to sit and talk with
Icinguage
other children; he is always eager
to talk about something he has
seen or done and is often the one
reflection
to initiate a conversation; at group
times, too, Sean is able to contribute
coirments which are both thoughtful
and unusual; Sean maeks an ranusually
great attempt to be friendly to the
adults around him . . . Sean takes
drawing
great care with his drawing; he draws
cinimals, people, cars, war scenes,
houses, all with great deliberateness;
language he likes to talk about his pictures,
too, and his stories have a nice.
logic
descriptive touch to them . . . Sean
has shown scxne interest in card games
and games of strategy
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attention
model
nature
perspective
drama
(humor)
drama
repeat
drawing
details
(humor)
drawing
inner landscape
eyes
(anticipation)
(humor)
models
SEAN
Age 8
^/^3/74 still likes lots of conversation
needs a lot of attention; working
on his wood scrap house which is
on a large piece of cardboard with
all the rooms marked out; went on
a walk - made a beautiful mushroom
sculpture, caught a toad and made
^
it a house; Tailor and Mouse still
his favorite song after all this
time
9/20/74 put on a play in the big room with
Julian for everybody
10/18/74 sewing a clown's hat, dressed up
and made himself up like a clown -
looked very authentic; likes going
to the big room for plays
10/25/74 sewed three felt caps and began
a felt crown; drew airplanes with
Gaines, as well as a lovely drawing
of boys playing in a yard; poured
plaster in his foot and hand casts
and then decorated the foot one to
look like it was a garden in winter;
still clowning, looks at you with
a silly face to try to make you
laugh while you are disciplining him
and it is sometimes hard to resist
10/29/74 (reading record) very expressive
drawings; talked about scary things -
"scary things are the ones you
might see" - wide eyes
10/30/74 (reading record) had a great sense
of what would make a good picture
and what wouldn't (to illustrate
a word)
11/1/74 clown costume and chalking his
face, clown nose; model; carved pumpkin;
rockets
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models 11/8/74 rockets, helicopter model
drawing
details
11/25/74 (reading record) He loves my drawings
but is forever correcting them.
Saying "VJhy didn't you make all the
lines touch each other?" and "Put in
all the monkey's fur not just some
of it." He traces over my drawings
and makes them look better to him,
filling things in, darkening things
mvisic
perspective
11/74 musical instruments; playing and
making whistles; harmonica; drawing;
rockets; making Winkie - a little
doll whom he played with and made
a house for
(anticipation) 12/5/74 (reading record) Sean's visual
sophistication is truly amazing.
He was watching me draw a page in
Hal's book, guessing what everything
was long before it was completely
formed, correcting my perspective
and joking
eyes
(humor)
12/6/74 God's eyes; dressed up as a clown
music
pe rspective
maze
map
12/13/74 saxaphone a lot; wonderful house
in big blocks - little rooms,
ladder, pillows; terrific
maze/map - large - with names of
places taken from an atlas
language
(humor)
3/4/75 (reading record) His expression is
great and he really gets the joke
and laughs. Keeps on pointing out
funny details. "Look at the look
on his face!"
music
light
see/hear
(humor)
3/7/75 guitars, lighthouse, bulbs, typewriter,
tape recorder, filmstrips, interested
in whales, harmonica, clowns in
the big room
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language 3/13/75 (reading record) his expression is
excellent
3/14/75 wore a wig frequently; monster
drawings; electric bell; played
guitar
eye 4/3/75 He's been drawing eyeballs lately
so we decided to put one on the
cover of the book eind call it
Sean and Monroe, Private Eyes
(or eyeballs)
light 4/10/75 Sean and I had a great time playing
with cind talking about the prism.
Discussing light refraction and one
subtle blend of colors in the rainbow.
Watching the little spinning lights
dance and scurry. He said they were
"looking for hiding places in the
shadows .
"
people 4/75 making and wearing a vest, still
wearing the wig; still needs a
friend
(privacy) 4/18/75
process
took a large carton and converted
it into a little house for himself -
chairs and rugs; sits in it during
story time; liked the balloon
experiments - rockets and
inflating; made up a recipe by
himself
nature 5/15/75
process
(reading record) eager to go
through seeds and do some planting -
read a lot of seed packets and
labeled what he planted
drawing 5/19/75
frames
imagination
(reading record) Sean took immediately
to my suggestion of drawing on a
long skinny piece of paper -
suggesting about a dozen different
things we could do with it . Settled
himself in a monster parade.
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drawing 6/4/75 (reading record) Tomi Ungerer,
people
Ihe Tinderbox" frcxn A storybook -
so fascinated by all the pictures.
humor
Sean asked "Who had done the pictures
,
what's his name? How old is he?
Does he live around here? Boy he's
neat. He must be a funny person."
art
So I read him the description on
the back flap, also photo of him.
Sean is enamored.
(privacy) 6/75 (parent report) still needs a lot
model
of privacy ... He has built model
trucks and has tried a variety of
experiments with batteries and
process lightbulbs, including the construction
music
of a lighthouse; He is still very
drawn to music - the guitar.
watching
tape recorder, listening to
records, and enjoyed watching
drama
filmstrips; His dramatic interests
continue to grow, particularly
(standards)
an interest in dress-up and disguises;
he continues to be meticulous in
detail
his work, taking his time, paying
attention to small and unusual
nature
details, and being genuinely proud
of the things he makes . . . likes
to look through books about
whales, the sea, reptiles and
snakes, and frogs . . . Sean has
been drawing a lot - his most
drawing recent book is full of very
"snazzy" race cars . . . Sean's
imagination extraordinary imagination and
visual and verbal sophistication
have continued to show up in all
the work I have seen him do;
produces a great deal of expressive
work.
(humor) 8/75 (staff review) Has a good sense of
humor but can feel pressured to
play the clown when disciplined;
teacher must be careful that facial
response in discipline situation is
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drama
drawing
(humor)
eyes
eyes
reflection
insides
(humor)
art
eyes
eyes
ear
design
artistry
distance
9/10/75
9/15/75
9/22/75
9/23/75
10/3/75
serious. He will pick up on any
sign of a smile; Sense of humor
is used to best advantage in
dramatics; loves to act and dress
up; Drawing is dynamic (may maike
rocket going off the page
,
etc
.
)
Age 9
had to be asked to leave group several
times for bright-eyed joking that
couldn't stop
still gets bright-eyed; during
group recognized that no matter
how many times you split a rock
the pieces would still have "insides"
Sean was intrigued with Charlie
Chaplin
(observation) eyes are dark and
large, and hold a quality of
watchfulness ... As teacher
seats herself - Sean looks over
at her closely, solemn, eyes
intent (a very focused gaze) -
Sean's eyes in fact large and
spaced - but focus and largeness
of iris give appearance of close-set-
ness and depth
(interview with Sean's teacher) His
eyes are extraordinarily expressive
of his feelings. His voice is
also expressive and inflected;
does flat designs and puzzles; he
could articulate vis-a-vis Charlie
Chaplin the sadness of clowns . . .
Sean has no close associates
except Hal
,
but that is more because
he holds himself aloof than because
others don't approach him; his
interests determine his involvements
with other kids; he has a great capacity
for specific involvement and for
concentration . . . There are somefocus
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drawing contrasts in the drawing. For
example in the house sketch the line
was light and quick, while other
drawings - especially of person's
faces - are bold, full; There is
design
language
a considerable amount of geometric
painting - full pages, deep tones.
I guess color stands out to me as
reflection
critical, and a sense of space; he
likes Tangrams and design cubes too
. . . He is strong in discussion
and group meeting. He likes to be
engaged in thought, and he is
thoughtful and observant. For
example, in the discussion about
reflection
rocks - he concluded that you
can "never get to the inside of a
rock" . . . He is serious about his
(standards)
interests and has a capacity for
deep reflection. He has a gay
expression - but I think that gaity
is somewhat misleading. He certainly
doesn't mind being alone; I should
also mention his pride - He cares
a lot about his clothes and being
neat. He minds if his clothes
(humor)
aren't "right" or if something
gets torn . . . (reading)
He most definitely gets the point
and the humor. As a reader, he's
also caught with the sound and
language inflection of the words - and he
is expressive in his reading . . .
writing (writing) He can write without a
visual stimulus, and he has a sense
of form. For example, he wrote this
dialogue using the words in his
spelling vocabulary:
I have a house.
And where do you think I got
this house?
Do you think I stole it?
No. I bought it.
There is also a sense of rhythm and
humor
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maze
design
10/6/75 dittoed a maze; tangrams still a
big attraction
appreciation 10/20/75 was extremely responsive to the
house and sculpture that D. made
(more awe than some others) - lots(variation) of balsa wood models (some pretty
nice variations)
model 10/27/75 made a scene for his balsa wood models
maze 11/3/75 quite fascianted with maze; enjoyed
being timed on it
language 11/18/75 (observation) comment at discussion
from Sean re dragonfly wings: "his
wings look like a net"
eye 11/19/75 (observation) Sean glanced
sharply at T. B. (intern)
sitting in teacher's chair -
plainly noting, but not commenting
to teacher's absence • • .
(pendulum painting) He watches.
participating smiling and expectant, as Francesca
swings the pendulum and a narrow yellow
ellipse appears on the paper - Sean
chooses red and very deliberately sets
the cone in a circular motion;
the spiral of paint extends far
across the page; Sean's body rotates
as the cone moves; He watches
intently, lips parted "It (circle)
language gets smaller and smaller"; "It looks
like a rocket going up through the
(variation) stars" - Sean undertakes a third
painting, his most complex yet,
an inner red spiral, which he
manages to surround neatly with a
blue circle, then imposes yellow and
white ellipses
detail 11/75 made an articulate and accurate
clarity Pilgrim figure
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distance li/25/75 (interview with Sean's teacher)
(humor)
Friendly in an aloof sort of way,
friendly and clowning; likes logic
games; v^en he's involved, what
he does is so clear and so
logic articulate - it's so incredibly
straightforward; lately he's been
doing battles and ships, and
there's just such a sense of
structure. The pilgrim figure
he's been doing is like that. Of
all the kids he was most aware
analysis
that we were trying to get something
authentic and he was most clear on
clarity
how to go about doing that without
being fussy or picky. Because of
his incredible skill with a pencil,
his figure stands out just so
clearly. It's beautiful. He
really knows what he wants to do
(variation)
and he likes what he produces
.
With the fold paintings he produced
full and rounded figures and then
a few days later produced a painting
of absolutely static and rigid
squares . He turned from that
painting and did the most delicate
line painting of an airplane in
pink clouds with a red ground
underneath. It was floating on a
huge paper and he drew it on with a
fine brush . The variety of modes
and the ease and deliberateness
with which he employs them is
astonishing. (What is his palette?)
It's not color - it's shape and
form . . . Sean also became involved
models
logic
in balsa wood models. He made a
scene inside a shoebox and chose
to make medium size, not teeny,
model figures - I think so he could
include details . . .
He really does like games of logic;
group meeting - his comments are
pertinent; he's aloof: there's
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reflection
envision
(cinticipation)
re flection
participation
analysis
dependency and withdrawal there
at the same time; he's awfully
quick - quick silver, mercurial;
he's awfully quick to see the
point at group - to grasp verbally,
that is; (math) he needed that visual,
manipulative step; he likes to gather
information and ideas; he anticipates
a lot, too - I guess he projects
both backwards and forwards. Ihere's
a curious, poignant quality to his
anticipations - "Guess what Jessica,
we ' re going to New York - if my
mother gets the money." Both a
fairy tale quality and an awareness
of reality; there's a constant
state of anticipation, of what the
future holds. There's also a real
reflective quality ... He uses
his body so much it's hard to know
if he said anything or just looked
it . . . Sean likes to take things
apart and inquire into parts
process 1/76
(variation)
model
logic
(anticipati on
)
(humor)
writing
memory
reflection
(parent report) He shows great
interest and skill in cooking;
has painted quite a bit and shown
an increasing flexibility of style
and approach to his subjects . He
has been attracted to miniature
model making; shows an increased
ability for prediction and
control; he has also taken substantial
interest in games of logic such as
chess and in mazes; attitude towards
his academic work is serious and
eager; is especially appreciative
of books with humor . . . (writing)
Now writing with great fluency; is
capable of writing stories, descriptions
of objects, and recapitulations of
group meetings which he seems to
retain vividly; writes with forcefulness
and individuality; drawing continues
skillful and flexible; contributions
at group times are both lively and
thoughtful
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windows
some windows (elcdsorate cind careful)
;
got carried away with furniture for
perspective
Little Bears - made a TV with
squiggles: "Ihey don't have cable" -
made antenna, cord, and plug for wall
model 1/12/76 extremely intrigued with planet
theme - elaborate drawings of
arrange
Saturn, Jupiter and Mars; started
a scrap book - animals and humorous
drawings
(variation) 1A9/76 quite interested in the variations
of tie dye - did it twice and
watched and helped once
focus 2/22/76 (interview with Sean's teacher) He
does his academic work alone and
drawing
prefers to. He concentrates
hard on that. He paints a lot of
things - big faces. He's also
drawing from life - D'Ari (parrot)
,
copying
and the pre-Columbian head. He's
copying from books too. That
minute kind of copying - e.g.
detailed representations of planes
- is something he really likes.
How I think of it is representing
something back to yourself that
you'd like to know. He does
(anticipation) calculate the effect ... Sean
is also social with his work - likes
language a lot of comment; he will use
different kinds of paper, paint.
(variation) different consistencies of paint,
deliberately . . .Very alert to
process changes in crystals - Although it's
Simon's project, Sean keeps a close
check on it . . . (writing) The themes
are generally diasasters - fire,
explosions - but notably descriptive
writing writing continues. Examples:
This is a desert and a man is living
on it and his home is burning
down and he died.
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self-consciousness
Once upon a time there was a
fire and there was some people
in it but there was some firemen
and the firemen took the people
out of the house to the hospital
and the house burned down but the
people lived.
(starter phrase) When Sean went
sailing on the ocean a big . . .
whale picked him up on his tail
I might eat you he said Please
do not eat me and the whale did
not eat him and they were friends
and they did not fight and they
will eat raw fish because they
do not have a frying pan and they
lived happily ever after
Sean, historically, has done a lot
of self-portraiture . He has drawn
himself, as himself, in a lot of
situations
.
arrange 3/15/76 quite involved in cleaning up
area - equally involved in keeping
sink spotless - job for the week;
language teaching D'Ari (parrot) to talk
focus 3/29/76 (observation) He keeps his head quite
close to the work (paper mache)
,
and concentration is deep - his eyes
don't wander to any of his neighbors'
work and he doesn't heed the conversa-
tion . . . (last year's teacher
comes over to ask Sean to ccme down
later and show her how he made draw
(humor)
reflection
strings for a bag) Sean: "Hmmitim.
me teaching the teacher" This is
clearly a pleased little joke . . .
In discussion of the cookies served
for snack, Sean is eager to contribute
suggestions of their ingredients:
sugar (but not brown sugar because
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(variation)
the cookies aren't brown inside) . . .
Sean; Did you see me teach
Diana? observer; Yes How did you
learn to do it? Sean: I experimented
I figured it out
.
4/5/76 making a boat with lots of "new"
vari ations
process 4/16/76 (interview with Sean's teacher) His
interests are varied and center
(variation)
aromd process. Lately he's been
building a boat with five other
boys - Sean was the first to depart
from slats and include other material.
detail
He put in lots of gadgets
,
bits
,
bottle caps, nails, cartons . . .
(stone soup) Not quite sure if it
was a joke or a magic stone . Really
looked "looked" not altogether sure whether
I was just following through with
the story . . . The jar he made
design (covered with paper mache) he
painted so boldly - a simple design,
but demonstrating such sureness . . •
(privacy)
He asked for a special place to
sit and read - a little desk in
the corner . . . (writing)
writing
self-consciousness
Generally, he writes about himself -
usually some disaster, but some
humor - There continues to be
a lot of hospitals, ambulances,
fires
focus 4/26/76 worked for days on the boat - came
out with detailed, well constructed
detail structure - only one who realized
he should put a "hitcher" on for
tying string to - Had a good time
reflection
complexity
floating the boat - quickly
grasped the potential of current
6/76 (parent report) His projects are
becoming increasingly complex,
necessitating some careful planning
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APPENDIX - CODED CHARTS
MISHA
Excerpts from the Record: The Observer
people
Age 5
10/3/69 most important are her friendships
attention 10/21/69 (parent conference) Misha does
come on strong, and can be very
demanding at times when she is
anxious about losing your attention
watching 1/21/70 has gone back to just sitting and
watching others for the first hour
miniature
reflection
people
watching
closeness
focus
mystery
people
2/4/70 (stuffed animals) has made some
very unusual things for them - like
a night table and bed out of wood
for her teddy bear
2/20/70 (parent report) has much to share
at group times; Misha has a very
sociable orientation and prefers
to work in the company and support
of others rather than alone
.
Friendships are very important to
her now
4/29/70 she seems a bit tired and wants mostly
to watch other children
5 /14/70 she is so involved in her friendship
with Val that she minds Val's
business
5/13/70 prolonged interest in making
her
own mystery box
6/15/70 (parent report) Her friendships
are rather limited in number but
she is extremely popular with both
boys and girls. Her friendships are
very important to her
I
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(hiimor)
attention
quests
people
looking
miniature
drama
inner landscape
people
people
nature
inner landscape
model
distance
1969-1970
9/7/70
9/30/70
10/21/70
11/13/70
11/20/70
1/20/71
2/5/71
2/13/71
2/26/71
Stories, Books and Poems:
The Purple Cat
The purple cat goes in and out the
window. When you put a Valentine's
card near the window. He will smile
and break the window.
Age 6
very responsive to humor; enjoys
personal exclusive attention
Misha mostly works with Val and
Paula. She likes to be the boss.
(parent conference) has a "fixation" on
Val but Paula quickly moving in - doing
things with both or either
if she checks, if two words are the same
on two different pages, she holds one
finger on one, one on other, and looks
back and forth until she's sure they're
the same
sewed a pillow and made a pair of
pants and a shirt for her teddy bear
(parent report) loves - playing house
and directing plays; in discussion, she
is largely and "lengthily" anecdotal but
if the discussion is of something
personal - dreams, fears, experiences
with something - her contributions are
very good; has trouble getting in to any-
thing if she is alone
talking a lot to me when she has a chance
(during a nervous time) played with
Regio (collie)
,
petted and talked to him
for about a half hour
worked alone on a birdhouse; alone more
often these days
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drama
people
closeness
6/10/71 (parent report) favorite activities
dramatic play, usually of the domestic
There has been a definite
shift in friendships — the dependence
and bossiness she was involved in
with her one-time constant companion
only springs up occasionally.
She has a number of other children
she is happy to work with, both
younger and older than herself
drama
mimic
9/25/71
Age 7
leading in a play; restless in
discussions - mimicking the adult
drama 10/1/71 did several plays: on school,
on shopping (choosing)
,
cat-mother-
daughter
watching 10/8/71 a lot of watching square dancing
and wrestling
drama 10/22/71 in a play
drama
watching
10/28/71 got involved in a play with Phoebe,
Loretta and Paula - through watching
drama 11/5/71 in a play with Phoebe; playing
school in the book comer
mystery 12/10/71 played magic tricks with Katrina
drama 1/14/72 involved in a play
perspective
watching
distance
1/21/72 built some small structure for
Gus ; watched the chicken some -
careful not to get too close
watching 1/24/72 watched the yam for a while
watching 1/30/72 (parent report) Misha's activities
are interspersed with a considerable
amount of watching, often deliberate
on her part - "Can I walk around a
little before I choose?"; lately she
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people
seems involved in "magic" tricks;
Her activities seem dependent on the
choice of her associates; her
distance
relationships to her peers, while
friendly and cooperative, do not
seem to go very deep
watching 2/7/72 likes to watch Paula, Phoebe, and
Loretta a lot
quests 3/6/72 took director's role in Ara’s play
drama 3/30/72 doing a lot of dramatic work
imagination 4/3/72 dictated very long imaginative story -
wishes
drama 4/10/72 lots of dramatics
drama 5/4/72 still doing lots of dramatic work
imagination 5/8/72 was involved in The Ghost storytelling
watching 10/6/72
Age 8
watching with Phoebe while Lillian
and Evelyn play "birds" etc.
process 10/27/72 science experiments with Loretta
perspective 11/3/72
glass
building with Dienes blocks for
gerbils; glass plaque
model 12/1/72 made a house with Phoebe and Lillian -
out of a cardboard box - with
furniture, etc.
watching 1/12/73 watched wrestling; "mascot" of
the "Tissues" - a rock and roll
drama
group - making costumes (much
tissue paper etc) - rehearsing numbers
performed - she accompanying song
with occasional woofs and being led
around room on a leash
process 2/16/73 made a crystal garden
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drama
mystery
3/2/73 worked on a play (mystery)
drama
drcima
self-conscious
miniature
inner landscape
model
dreima
movie
movie
closness
closeness
eyes
miniature
logic
3/16/73
3/23/73
3/20/73
4/13/73
5/18/73
6/1/73
9/14/73
10/5/73
10/12/73
10/19/73
10/26/73
Cinderella play rehearsals - she is
one of the step sisters - with creaky
knees
Cinderella - rehearsals and perform-
ance - nice - amusing performance on her
P^t - less confusing consciousness of
the audience - more getting into her
role than I've noted in her previous
dramatic efforts - and she was effec-
tive at the same time as enjoying
herself; made a small world in a little
sand tub with Phoebe and Katrina -
Ccimels, etc., out of paper - desert
scene; she and Phoebe in lengthy
session - telling dreams
making a totem pole out of colored-on
wood scraps
set up magazine stand with Evelyn to
sell their special magazines - operated
it for a couple of mornings
movie rehearsals
movie - she was police sergeant's
secretary
Age 9
tight with Dora - pulls on her
She persists in sticking right with
Dora - keeping very close tabs on her
when they are separated
making a yarn octopus - spent a large
part of one morning going through large
jar of buttons to select eyes for the
doll (I'm not sure what she was doing
here - what was taking her so long)
finished making yarn octopus - started
making a hat for it
quiet, responsive and very enthusiastic
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analysis
mini ature
drama
perspective
about the attribute block game at
group, something like "I love
these!"; drawing and cutting out
paper dolls - dramatic play - with
Dora - elaborating the paper doll
small world with blocks and drawing
on them, adding fumitiare
,
chatting
away about their uses and placement.
This was carefully put away in a
shoebox in D.'s closet
perspective 11/2/73
inner landscape
miniature
involved with burial and funeral
of rabbit; making clothes for
her yam octopus - cape
,
tie
,
-
nice
watching
mime
imagination
quests
people
closeness
11/6/73 (staff review) in 71-72, in a.m.
,
Misha would ask if she could just
watch before choosing. Jessica
reports "deliberate watching" and
suggests it as her mode; In her
own modality of watching, Misha
did fine; Sometimes a mimic of
adults; There is a lot of watching
. . . Rorschach test given at age
6: responses described as comparable
to those of an adolescent; suggest
a well controlled and developed
use of fantasy; Responses to
C.A.T. have themes of competency
and balance . . . Misha always
wants to know what is going on.
She will sometimes ask what transpired
in conversations T. has with other
children when it has nothing to
do with her at all. Has had feelers
out to social expectations since
she was 5 or 6 . . . Presently,
and in the past, Misha has maintained
close, continuing and exclusive
relationships. This year she has
been very exclusive in her relationship
with Dora; She will drop activities
involving other children in mid-stream
in order to be with Dora - virtually
every involvement seems to hinge
on being with Dora
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watching 11/9/73 watched wrestling (chit chatting
with Janet all the while) - but
went right to Dora when she arrived -
almost as though she left Janet
in mid-sentence
windows 11/16/73 making a calendar - lift up windows
for days
glasses 11/21/73 making wire glasses
drama
(standards)
11/30/73 worked on a Christmas play with
Louise, Dora, Phoebe, Katrina and
Loretta - at end of 45 minute
period she was vociferous about it
being "lousy" - Dora said the
same thing but only Misha did not
want to at least shew it to me - she
gave in - and as Santa Claus, was
its most amusing character when
loudly prompted by Louise to Ho! Ho!
Ho!
drama 12/14/73 working on a play - "The Magic
Apple" - she has old man (main
role) - granted wishes - nicely
phrased lines
perspective 12/2 1/73 floor blocks - series of little
low houses peopled by wood scrap
figures
perspective
frame
1/11/74 floor blocks - maze for mice with
Dora - tissue paper covering holes
- traps; started making a picture
frame out of wood
watching
poem
1/18/74 watched wrestling; short poem
about a pig - rhyming - fortune
teller
drama 1/25/74 did a play "Three Little Pigs" for
group I
watching
drama
miniature
2/8/74 watched wrestling; running a post
office and then a library with Dora;
setting up diarama with Dora
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model 2/15/74 worked on an apartment along with
Dora - in a cardboard box with
wood, etc. scraps - wall papered -
color coordinated
watching 2/27/74 enjoyed watching tree chopping; Misha
worked on separating the baby
guppies from the adults
perspective 2/28/74 sewed fish net for baby guppies
reflection 2/74 (parent report) Misha contributes
inner landscape observations, opinions and pieces
of information in group discussions;
She enjoys stories about animals,
witches and ghosts; She has built
with floor blocks occasionally -
drama in the interest of dramatic play -
and has also worked on plays with
(humor) others - often giving very amusing
characterizations
drama 3/15/74 did a play with Louise and Dora -
The Witch ' s Wish - she was the
wizard - changing Louise from a
(humor) donkey to a turtle - amusing -
nicely done
watching 3/15/74 watching a waterworks game
looking 3/29/74 looking for lost Middle School
rabbit with Dora; practicing for
quests circus - as ringmaster
drama 4/12/74 worked on a play; wanted an Easter
miniature diarama - rabbits out of blown
eggs
,
etc
.
drama 4/26/74 rehearsing circus with Phoebe,
Katrina, Loretta and others; worked
quests on a play; made garbage picks and
picked up garbage around the yard
drama 5/3/74 play - "The Shoemaker and the Elves"
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drama
model
perspective
5/10/74 play with Dora, Yvette, Katrina
and louise; fixing up her cardboard
box apartment with Dora; planning
a raft with Dora; blocks for Jericho
(pet) with Dora
miniature
model
5/31/74 sewing some clothing for her little
bear; worked on her apartment along
with Yvette
quests
mini ature
6/74 good as ringmaster for the group's
circus; built a bunkbed for her
little bear
drama
quests
writing
inner landscape
6/74 (parent report) She has worked on
a number of plays with friends -
often playing a major role both in
acting and organizing; She was the
ringmaster in the group's circus;
Misha continues to write long
stories which are sometimes rather
mundane; Has read horror stories.
The Furious Flycycle
,
The Little
Princess
,
and Thee Hannah - which
she especially enjoyed
reflection 9/18/74
Age 10
Strong in group discussions, partici
pates a great deal. Where last
year she was definitely becoming
stronger (surer) here, there was
still some holding back if she
felt unsure whether her answer
was "correct," her contributions
apt or not. She is more willing
to put forth suppositions
.
miniature 9/19/74 little bear house - gluing wood
and sewing with Janet in the alcove
- worked steadily
miniature 10/4/74 making miniatures of clay - table
settings (tiny plates, etc.);
she and Louise each made little
swimming pools
focus 10/10/74 the patterns and stuffing appealed
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interest
interest
details
interest
details
map
reflection
writing
details
MISHA
12/16/74
1/31/75
2/14/75
2/28/75
2/65
2/75
to Misha cind she made a
beautiful stuffed turtle - she
concentrated for a long time on
the project and didn't stop until she
was finished — she seemed very
pleased with it
book of drawing of horses - labeled
- pinto, black stallion, etc.
looked up horses in encyclopedia
(interested in) - wrote out info
made lists of types of horses and
where they came from using
encyclopedia - Did some research
on horses - chose the Morgan and
Clydesdale - wrote about using
encyclopedia - Seemed to enjoy
using the encyclopedia - Encyclopedia
of horses - spent lots of time
pouring through these making lists
map of elephant trails for cork
elephant she made
(parent report) Misha has been
strong in group discussions. She
participates a good deal - offering
solutions to questions or problems
,
information, and anecdotes. She
is much more willing to try out
ideas - to hypothesize - or to offer
information that she is not absolutely
sure of than in the past . . . Misha
has written lengthy, fairly involved
stories, often with lots of details,
nice narrative stouches, and making
good use of fairy tale conventions
.
She has written, along with a
friend, two long stories about
two bears and their adventures.
These stories were successful and
provided much enjoyment to the rest
of the group . . .
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drama
She has worked on a number of
dramatic plays with friends -
quests
adapting familar stories - and
is often dominant in these situations
mystery
witness
details
research on Loch Ness monster -
2 paragraphs - each an account
by a witness
reflection 6/75 (parent report) Misha has continued
to be active in group discussions -
offering speculations and solutions
drama
as well; Misha had continued to be
active especially in - dramatics -
She has rehearsed and shown several
plays with friends - taking
more interest this term in
miniature
writing
costuming characters. She has
also been part of informal small
world play . . .
Misha has continued to write long
stories filled with lots of detail.
These are most often about anthro-
pomorphic animals
.
drama 6/23/75 (staff reveiw) dramatic play
interest has gone up and down -
this year up; Misha has not had
quests lead roles, but led in organizing
and working out; She has roles
critical to the process generally . .
detail (writing) long stories, detail,
dialogue which is easy for her to
write at length
(humor)
Age 11 - Middle School
10/1/75 lots of pleasant joking
quests 10/10/75 got somewhat bored with knitting;
Kept asking, "What can I do?";
She gives the distinct impression
that she really does not like having
focus "nothing to do" , although it is not
easy for her to find things to do
for herself at these points
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focus 10/17/75 after some embroidery, was at a loss
for something to do again; unhappy
and displeased that she could find
nothing to do and that no suggestions
were helpful
barometer lo /20/75 helped with barometer
instruments 11/7/75 she helps Dinah with her temperature
readings; a certain cimount of
people
wandering, conversing; note that
in a.m. she'll comment, question
focus
anyone on rug - plain available;
playing charades; thoroughly engaged
with a very long piece of writing;
Misha is very concentrated during
academics, her writing, and during
the rest of the day does a certain
amount of waindering, conversing -
Her activities have a social
quality about them and she will
work next to someone who is doing
something else. Does not like to
be alone during activities.
drama 11/11/75 playing charades - enjoying that
instruments 11/15/75 still very involved in weather
report with Dinah; (class dinner
quests dance) very vocal in planning -
Truly invested herself in ideas
language 11/21/75 opting to join specific discussions;
Her creative writing is rich,
continuous and self-sustaining;
writing on a more analytical level
maze 11/25/75 built a maze with Dinah; Their
involvement with the maze led
others to engage in maze building
focus 11/29/75 seems between projects as is Dincih
- looks for teacher to start her;
langucige continues to be very conversational
with me
257
MISHA
focus
(standards)
nature
perception
model
microscope
light
model
quests
people
map
12/5/75 looks to teacher to start projects;
started a San Bias applique -
picked beautiful colors - Misha
is very selective with materials and
colors - She knows what she wants
and is particularly sensitive to
texture; Misha seems very happy doing
this applique but wants and needs
a lot of support and help with
every step; care of gerbils has
become very important - she and
Rosa take care of the cage
12/20/75 moved awy from Dinah who was in a
bad mood
1/9/76
1/12/76
1/13/76
1/17/76
1/23/76
involved in a highly exciting, engag-
ing project to decorate the sound-
room - design of constellations for
the ceiling; exploration with the
microscope; some prism work
helped in the soundroom -
constellations on ceiling
(jacks) she had never played before
and she wanted to learn - she
didn ' t pick it up immediately and
got quite annoyed with Rosa because
she was trying to hurry her; seems
to like to learn with room around her
and nobody rushing her; ran into
trouble with the soundroom project
- there is an alternative but Misha
seems to have lost her enthusiasm
involvement with solar project
minimal - she is doing it because
Dinah is her friend and they started
together
when here, helping with
constellations; most caught up with
aerial map at N. Bennington railroad
station
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focus 1/76 (parent report) Misha tends to work
on one thing intensely for a period
of time, and when she stops
something, she does not return to it
again - it is a total drop;
will engage in games similarly -
play me game consistently for a
period of time, and then will move
writing
on to another game . . .
Reluctant to work on writing assign-
ments that call for drawing on
information from sources other
people
than her own imagination - Misha
writes prolifically and well . . .
She can move easily in the total
group and makes contact with many
people; she also likes adult contact
and will engage in conversation,
express her feelings, and will
particularly seek adults for
suggestions in activities
(standards) 2/4/76 (making candles) she has very high
standards and is clear about what
she likes and doesn't like
artistry 3/12/76 busy with box - starting another
bigger one; used the jig saw for
the first time and did really well;
(standards) She is extremely careful with
these boxes - she has put three
coats of varnish and sanded in
between - A lovely job and she
seems very pleased with her work;
She has finished the rug (did
a bautiful job) , completed a
beautifully and carefully done
wooden flower box from uniform
pine scraps; She sanded carefully
and was careful not to shellac it
until she checked how it would look;
people she seems to get 'guff from
Jule's (brother) friends but they
(notably Margie) were the people
who asked her to be the person
to take complaints and issues for
group meetings while the other part
of the group will be in Boston;
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She also teases and jokes and
often is giggling as she complains
about someone
focus 3/19/76 she liked days without other group;
nature
gerbil wedding with Rosa - totally
absorbed - loves to play with gerbils
people 3/26/76 she still asks for help when the
help amoiints to little more than
inner landscape standing near her - one feels like
a backdrop; expresses strong
opinions
(standards) 4/2/76 at weekend carwash she did some
sitting, which angered others;
colored a lot of eggs - very
concerned to choose the right
colors
interest 4/9/76 wonderful on trip (NYC) - I don't
think I've ever seen Misha so
complexity
vibrant and vivacious; She sparkled
with pleasure that was infectious;
The ferry trip was the high point
for her although she loved Chinatown
too; The museum (Metropolitan)
:
she liked the arms rooms; Her
body was very lively also - playing
on the ferry, running in the
streets; her whole person was
enlivened
60a "New York" report on what they did
during trip:
seeing
Museum; armory room and costume
room. Jr. museiam "where you could
listen to artists speak on the
phone - display where there were
pictures and buttons and it says
'is this picture water color or
wood cut' and you can press the
button for what you thought it was
- If you were right it would light up
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perspective Cn the ferry we passed the Statue
photography
of Liberty and we could see the
skyline - I took a lot of pictures
of the Statue of Liberty; (restaurant)
(hijinor)
There was a singer who thought she
had a beautiful voice, but she
didn't really; (back on ferry)
We could see the lights of the city
and we could see the lights around
the Statue of Liberty; There was
this thing, ].ike binoculars, where
clarity
you could put a dime in and you
could see things close up cind
we could see the Statue of Liberty's
face clearly"
perspective 4/16/76 played with gerbils a lot - made
a habitat for them outside - she
concem is extremely affectionate with them -
(standards)
pet names and talking to them; dyed
eggs - will do a lot of experimenting
with colors and mixing; she is
very definite about what she likes
- and considers a 'success '
;
nature
went on walk to McCullough woods
- got very involved with identifying
flowers and looking for things - a
lot of excitement about finding
things, looking under leaves, moss,
etc
.
(standards) 4/30/76 working with Rosa is interesting -
she and Rosa argue incessantly -
They are both strong in their
opinions and do not compromise
very easily - However, they share
the desire to do things well and
according to very clear standards
that they hold for themselves;
Misha is very able to say what she
likes and doesn't but not always
able to explain exactly why - but
usually comes to it when talking to
her
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logic
nature
logic
quests
artistiry
people
people
people
distance
closeness
language
5/7/76 nice concentration in academics
- seems really to enjoy the formality
and the structures; she is becoming
more formal as the year goes on
because she has moved into a very
organic" manner ~ Her number sense
is really fine and she can transfer
"factual" information from one form
to another very easily (fractions
to decimals to percentages)
5/17/76 she is very attentive to plants and
gerbils ; worked with geometry
and loved it - she asked excellent
questions and had figured out how
to solve volume, area, etc. - she
was very curious as to why formulae
and how they worked - she did it all
graphically and it was exciting
6/4/76 working on puppet and doing a
beautiful job; I am trying to back
off a bit from her demands
always to be next to her when she
is working, both in academics and
in activities
6/11/76 worked on puppets; has been extremely
demanding the last week or so - she
wants to do things
,
but wants
constant company also
6/76 (parent report) She has always
seemed at ease in the group and
with individual students in the
group, although these relationships
have not been particularly close
or intense; Early in the year,
Misha established a tight bond with
one other girl - They worked on
projects together and were inseparable
until this girl left. There was
concern that this would be a
difficult loss for Misha, but it
seemed to have a minimal effect
on her and she gracefully became
a part of a small group . . .
Misha speaks and writes well;
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language
clarity
writing
she is cible to clearly state or
write an idea or opinion; Her
writing is personal and self-generated
Misha likes adults - seeks them out
for both support and conversation.
She is very eager and insistent
people
that adults are readily available
to her and does not like them to be
far removed from where she is
working - be it in academics or
activities. Misha will seek
advice from adults by aisking
questions and soliciting opinions
even though she knows what she
really wants to do - It is easy
to be attentive to her because
(standards
)
she is extremely engaging
,
charming,
and amusing to be with . . .
She is extremely definitive about
what she wants
,
how it ought to
look, and in this very high standard
there can be an argumentative and
stubborn quality that seems to
over-reach the question of standards;
The most ideal working situation for
quests Misha is a parallel one where the
project is shared, but the particular
responsibilities are clear for
each person . . . One of the
aspects of trips that Misha likes
(this is true in the classroom also)
(privacy) is that they can be small group
affairs. She prefers the privacy
and personal quality of small
groups and becomes much more
vivacious and participative than
in the larger group. This was
delightfully shown on the NYC trip
where her energy and vigor emerged
full blown ... (a book on
reflection
astrology) There were a number of
3 and 4 person discussions about
meaning this as well as about systems of
description, the meaning and/or
validity of typology of persons and
personal characteristics . . .
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aesthetic
analysis
quests
complexity
(anticipation)
(standards)
focus
design
distance
closeness
photography
photography
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6/76
9/10/76
9/17/76
9/20/76
9/27/76
10/5/76
(parent report, cont'd) There is the
sense that she knows the underlying
principles of how numbers can be
manipulated and recognizes that
there is a coherent consistent
system of numbers, regardless of
the particular form or operation.
This grasp has enabled her to pick
up new processes quite easily - Her
approach to (word) problems is not
necessarily systematic, but
involves leaps of understanding -
She needs and wants to understand
how and why something is done and
gets frustrated and annoyed when
she doesn't and will stop. Yet,
her grasp of math seems intuitive
and it is necessary to define
or explain in a number of ways until
it "clicks" for her. The depth of
her understanding and grasp seems
quite deep because of the excellent
quality of the questions she asks -
they are insightful and thoughtful
and not always easy to answer because
of their complexity
Age 12
certain skepticism about boys
settling down - many questions
about consequences of behavior;
started on a project after moderate
patience in choosing - very careful
about project - concentrated
working well in design and seems to
really enjoy it
involved and distant at the same
time
likes the photography
liked the photography
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drama 10/25/76 play is strong, continuing
quests
interest; Misha was largely
responsible for the Halloween
reflection 11/15/76
party - suggested games, got
things organized - loved it and
was very pleased that it went well
lots of discussions initiated
meaning
by Misha - around kidneys.
boarding schools, etc.; supportive
concern
of Kip - initiating conversation
with him, asking him questions
inner landscape 11/29/76 has talked a lot about her dreams
quests
- sharing with Rosa their 'flying'
dreams; taking her role in the
windows
play very seriously - seems to
love it! ; worked on Advent
artistry calendar - did a beautiful, careful
drama 12/6/76
job
hard at work on the play
drama 12/13/76 'play is the thing'
;
play -
reflection 12/76
wonderful performance - really
commeinded the courtroom with her
presence, from all aspects - making
up, etc.; evening - even better per-
formance - ready to star again;
loves discussion
(parent report) Misha has emerged
analysis
this year as a very strong person
in group. She initiates as well
as responds to discussions, is very
people
strong in decision-making situation
and has been instrumental in
getting a number of group projects
going (the Halloween party, the
game of murder and the play,
for example) . She is accepted
quests
and respected by the group as a
person with good ideas and as someone
who takes the responsibility to carry
quests
the idea through - She also spends
a lot of time in small group
conversations discussing topics from
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(humor) the occult to diseases. This
logic
informal exchange is very inportcint
and is also the setting where her
humor and wit are the most lively
. . .
She is very good at setting up word
problems and drawing upon a variety
writing
of operations for solutoins . . .
She has written a number of long
stories on her own while
inner landscape
classroom writing has focused on
short stories such as myth based
on the Indian theme
,
and descriptive
work around the senses, color,
and movement. Her vocabulary is
full and her imagery is exciting -
she creates and carries mood very
well
details
76a "It was an icy cold winter night.
A small dimly lit log cabin
rested quietly on top of a huge
snowy mountain. In the cabin
there was a small, warm fire
crackling away. A kerosene lamp
ready to go out, in the one window.
The window had a tom rag to
serve as a curtain. There was a
meaning small wooden table that stuck
out from the darkened corner so
quests only half was visible with a rickety
chair at the end. There was a small
language stack of wood sitting next to the
fireplace . In the fireplace was
artistry a huge pot full of some type of
soup. It was too dark to see.
visibility A small pot of coffee was near
the coals. There was a small bowl,
a spoon and a cup on the floor
near the coffee. A faint clicking
sound came from one of the corners
of the room that was more visible.
In the comer was a woman in a rocking
chair with a black shawl pulled
tight around her skinny shoulders.
She had on a limp worn dress that
covered her legs . Her shoes were not
visible because of the darkness. Her
brown hair was in a bun, her face was
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hardly visible but you could see
that she was not a very attractive
woman - ugly if anything. Her
eyes were focused on her knitting,
she had a still even pace as if
she could go on forever.
The silence was solid and deep
. .
.
"
seeing 1/17/77 likes to see the chemistry experiments
but has not yet engaged in cmy
quests 2/28/77 prime mover in getting us to
the movie ; loved it
(standards) 3/7/77 enjoyed Big House and discussion
(some concern that kids would
behave themselves - not touch
quests things, etc.); taken responsibility
movie as director of movie - with help
(she was quick to add) ; organized
analysis it beautifully this afternoon; liked
geometry
quests 3/18/77 disgruntled about movie; does
movie not want to do script; feels put
upon - too much responsibility
movie 4/4/77 working on movie - wooden animals
,
shopping for costumes
,
mansion
people 4/12/77 (staff review) She has a very social
quality; enjoyes a certain social
humor exchange, especially through humor,
ideas, ethical problems; likes
discussions with adults and in the
(standards)
quests
group situation, but she gets unhappy
when it is not possible; She is
well respected, responsible, holds
a central role , others rely on
her; She has the trust of others;
With some of the children she can
get exasperated, disdainful, but
her feelings are expressed
straightforwardly; she is direct
with adults; She expresses annoyance
but not anger; Responsive to new
ideas which come up in the group;
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artistry
Her projects are accompcuiied by con-
versation, discussions, especially
shared group projects
. . . Her
work with hcindcrafts is excellent
- wide interests, a nice sense of
design work
. . . Her sense of
(standards)
rightness is very important;
she can be adamant about standards
(privacy)
and is able to live up to them
except when it is really not worth
it . . . She must have private time
to read; Misha has to have physical
privacy; Needs small group projects
and interaction not large scale
enforced acitvity; There is a
modest, discrete manner; There must
be the chance for expression through
small group conversation; There
mvist be minimal chance for invasion
self-conscious
of her physical privacy . . .
Heavy, gives the impression of
being heavier than she is; her
manner of dress is to cover herself
reflection
up; self-conscious; she likes physical
activities - dancing - but doesn't
like to be watched doing them;
Likes to think; she needs reflective
language
quality
time - asks good questions ; She has
a fine use of language
,
especially
through dramatic statements
;
She is an observer, which enables
her some distance ; She loves luxury
,
a sense of fineness; She generalizes
well in nimibers . . . The standards
(standards) she holds are the best. She
wants all those around her to have
the best. In a sense, she's working
on herself until it becomes the best
(until then she's covering it up) . . .
The fact that she might be making a
transition to a new school is important
It will have to be good, that will
mean something to Misha; She has
said she's glad she's not average;
Her manner is a bit elitist at times;
excellence, pride, propriety . . .
Misha loves structure, standards. She
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(anticipation)
has asked "Why don ' t we have more things
that we have to do?" Misha has often
suffered a setback when anticipating
a change (or undergoing) - such as
perception
inner eye
(standards)
perspective
going to her father’s in California;
she is relaxed once she gets there . . .
She has a keen psychological eye . . .
The issue of standards
,
not arbitrary
structures, is important; maybe she
could be placed with an older
age group - She has long had a
double perspective
movie 4/29/77 working like a beaver on script -
directing; mansion excellent direction,
really helping a lot
movie 5/6/77 handling herself with great sense of
responsibility and commitment on
film; Although it is hard for her
to get criticism because she wants
(standards) it to go so well - she had been
excellent at discussion; It is
quests
important to note though that
she does not let go of a position
she feels is absolutely essential to
the quality of the film - keeps
a fine sense of the 'totality'
;
poetry loved poetry
movie 5/20/77 movie; on trip - whenever she had to
wait "this is boring" always said
at precise moment to be heard the
most clearly; was not very sensitive
to things (like cooking and cleaning)
that had to be done, electricity being
out
movie
(standards)
5/27/77 movie - got discombobulated , frustrated
at points; I stepped in when all 25
of the cast were there - too
many people were suggesting, giving
advice - she couldn't organize it;
Misha has done a remarkable job on
the movie ; When involved in sports
,
is wonderful “ she is more and more
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self-conscious
active direct in the manner of
participation - increasing trust in
her own capacity - loves it 1
!
movie 6/10/77 edited, spliced film; completed
Thursday - she was delighted; They
really worked hard, consistently
at editing; Results were greatly
satisfying
people
(final report) From the time Misha
entered school, it has been consistently
noted in the records that she is an
observer, particularly of other
people. She is unusually aware of
perception
other person's feelings and of
underlying meaning; In keeping with
the distance that observing requires
Misha has a powerful and clear
perception of the totality and components
(standards) of any situation . . . She is sensitive
to form and to appropriateness of
behavior, dress, and expression
according to time and place
.
Therefore, her manner of entering
a new situation is one of polite
watching watchfulness . A typical example of
her watchfulness was her quiet demeanor
during her first year in Middle
School as a younger member in a
group composed of many vigorous
and dominant persons. This year she
has emerged as a moving force in her
own right. An always respected person
by her peers, she is now an
acknowledged leader in virtually all
class activities . . . Misha has a
perception capacity to size up situations; Misha
holds very high standards and she is
(standards) extremely critical of herself. In
keeping with this, she has high expec-
tations of others and of situations;
reflection
Given her natiirally introspective
,
evaluative and observant nature , Misha
is capable of insightful questions and
observations - and also of shrewd and
pointed ones. Indeed, recently
turning her glance inward she asked -
"Do you think I am shrewd?"- • •
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(standards) (final report, cont'd) Because
(privacy)
Misha does hold herself to high
standards within the group, she also
needs periods of privacy in order
drama
to let down and relax . . .
Dramatics is an ever-present and ever-
growing interest and strength for
Misha. As a form, it is ideal for
her in that it has a structure through
which a group can present a whole amd
complete human situation. Misha
is a capable actress and she takes
parts according to the requirements
of the play - not in order to star.
However, given her talent for forms,
organizing
,
and her deep grasp of
human meaning, and her critical
standards, it is not surprising that
she usually sees herself as the
director or stage manager. Other
members of the group readily accord
her this position in recognition of
her reliability and talent. In
that role, Misha is outspoken and
demanding but not manipulative or
bossy. Her desire is not for position
or ascendancy, but to make certain
that things turn out right. This
fall
,
Misha took an active role in
developing a mystery play "The
State of Louisiana vs. Meridith
Shark or Who Killed Scarlett Black,"
that was produced in December . She
is presently the director of a movie
set in the Victorian era and
perspective
staged in the Park-McCullough mansion.
In the play, her own role as the
judge at the trial placed her in a
position to create the atmosphere
and maintain the pace during the
total action of the play and to be
able to prompt others of the cast if
that assistance should be needed.
In the current production, she has
taken full responsibility for all
the intricate details that surround
movie-making . . •
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perception
(final report, cont'd) Misha is
more than usually affected by the
atmosphere surrounding her, and
especially the tone or mood of any
adults upon whom her own activities
(standards) depend; Misha finds badly managed
ill-planned ventures irritating,
uncomfortable
,
and embarrassing
. . .
Misha's introspective nature, her
distance restraint and her personal dignity do
not lead to many intimate relationships
,
and she certainly is never implusive
in choosing friends; She expects
expertise and serious intellectual
commitment from adults; Overall there
artistry
is a quality of distance
,
tempered by
affection and liking in all of
Misha's relationships
. . . Misha
has a talent for handwork and design;
a general interest in and attentive-
writing
ness to form, detail, and pattern;
a particular ability to use line in order
to convey a sense of a total figure;
has usually chosen pencil or pen and
ink; employs deep and vibrant colors . .
(dancing and sports) She is intent on
observing the forms and she is
remarkably quick to pick them up . . .
Misha has an unerring sense of drama
and climax; Her present writing is
heavily invested in description -
character sketches, setting the scene,
and creation of atmosphere. There is
a quality of wholeness to her work,
a sureness of detail that suggests the
story is integrated before she starts
quests to write; Her taste for the exotic and
for the macabre happening within an
ordinary setting is well suited to her
descriptive style and her ability
to keep a situation ambiguous until
the denoument. There is nearly always
an element of surprise in Misha's writing;
A thumbnail sketch is harder than
a report that allows her to pull
together a lot of details; Her talent
for the descriptive makes observational
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6/77
poetry
imagination
inner landscape
meaning
people
aesthetic
process
(standards)
aesthetic
(final report, cont'd) writing
vivid and clear; has a natural
grasp of the relational; play
with words amd phrasing always
Misha; dictionary, thesaurus
or any word book is fascinating ; Given
her own taste for metaphors and images,
poetry has been an important dis-
covery . . . She loves the idea of
infinity and of hypothetical forms
that can ' t be touched or made
(geometry) ... in discussions at
school, Misha often introduces or
builds on ideas that address states
of inner being: dreams, feelings,
states of consciousness. She is
generally interested in typologies and
constructs for exploring inner
experience; her own sensitivity toward
and insight into people is highly
developed for a person her age . . .
Misha's interest in science to date
has largely been observational
and aesthetic or a fascination with
immediate effect and the exotic -
These fit into her larger interest
in surprise, change, the unusual and
the macabre . . . Misha is a skilled
observer; characteristically embarks
on her projects after a period of
watching and planning; There is a
concern for the loss of personal
dignity that sloppiness or laziness
connotes for her . . . Her own talent
for observing and her interest in
people make literature and the
aesthetic in general the preferred
mode
APPENDIX - CODED CHARTS
POLLY
Excerpts from the Record: The Observer
273
Age 5
quests 9/20/74 mushroom walk; likes collecting
(variation) 10/11/74 paper bag little man
artistry 10/18/74 sewing - pillows and bean bags -
tiny, precise stitches
(variation) 10/25/74 lots of clothespin dolls
(variation) 11/8/74 sock dolls
eyes 12/6/74 really liked making God' s eyes
process
people
nature
12/13/74 sewed a little pocketbook; liked
water (bubbles)
;
really goes to the Middle School
girls when they come
;
caterpillars
(variation)
quests
process
closeness
people
2/75 (parent report) loves to weave and
has tried different kinds of God's
eyes . . .
she very much likes to play in the
sand and water and likes to use
the funnels and tiibes - pouring,
mixing, concocting . . .
has become very attached to one of
the older girls who occasionally
helps with activities
filmstrips 3/7/75 looking at filmstrips
process, langiiage
inner landscape
4/18/75 making little books; likes to cook;
very talkative;
sometimes seems a little lonely
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quests
copy
5/2/75 has taught herself to read; spent
a lot of time with A. copying over
the entire text of Martin K. Mooney
Will You Please Come Home
glass
light
nature
people
6/75 (parent report) used stained glass;
liked using the batteries and light-
bulbs; used the toy animals - played
often with the live animals . . .
Whenever girls from the Middle School
came upstairs to help out, Polly
tended to monopolize their time
quests
people
copy
9/12/75
Age 6
wanted to know why she wasn't with
A.; likes to be responsible for thing
and helpful; comes to find me a lot;
drew/wrote/copied from a book
quests 9/19/75 likes to be in charge of things
(variation)
attention; sympathy
10/10/75 pressing leaves, vegetable printing;
pressing flowers and berries into
clay; likes attention and sympathy
drama 10/17/75 finger puppets
(variation)
drawing
10/24/75 weighing rocks; drawing - some very
interesting ones of houses in a
village; weaving on a round loom;
finger puppets; finger weaving;
painting rocks
nature 10/31/75 planted crocuses
appreciation 11/7/65 weighing rocks with water; very appre
ciative of others; round loom weaving
hand puppets
quests
process
11/14/75 liked to organize everyone; crystal
garden; drawing and writing in many
small books; weaving
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quests 11/21/75 paper bag mask; finding out kids
favorite colors and animals
(variation)
process
12/13/75 sock doll, embroidery, pulleys,
asking kids their favorite foods
artistry 1/76 (parent report) She likes to put
personal touches on her work and
displays sophistication and inven-
tiveness in trying new things . . .
process likes to cook, has made crystals,
planted bulbs
,
and has worked with
pulleys; playing house and farm is
a favorite activity; she likes to
miniatvire
make up plays . . .
likes to work with small things -
in this as in sewing she is refin-
detail
appreciation
ing her sense of detail . . .
Polly is very aware and appreciative
of other children and makes generous
and complimentary comments about
them to me . . .
drawing Polly draws a good deal and the sub-
ject matter is broadening: houses,
girls, villages, penny candy machines,
whales, barns, designs. Her pic-
tures usually are of a scene rather
than of one thing. Recently she has
been drawing a series of Mrs. Jaw
interest
and a girl in a boat . . .
Polly takes a lively interest in
everything that goes on in school,
and she is finding many ways to be
curious cind involved at the Scime
time
(variation) 2/13/76 cloth weaving, finger weaving; clothes
pin dolls and shoebox house; tele-
detail phones; doll from paper bag/paper
folding; detailed drawings; spool
doll
1
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detail
insides
2/20/76 drawing growing in detail - beauti-
ful interior of a ship
(variation) 3/5/76 spool doll; God's eyes mobile
process
poetry
3/12/76 burning experiments; drawing -
growth of detail; reading poems
by Roethke ; surveys
exaggerate
enlarge
3/19/76 (parent conference) some pressure or
tenseness in terms of singing a
song louder than she needs to in
order to be seen; painting with big
paint brushes
3/26/76 made a robot; liked the outdoor fire
repeat 4/2/76 baked bread; paper tube rocket; fin-
ger weaving; started a robot; fort
(store) outdoors; sewed another small
pillow
ear 4/30/76 lovely song books - drawings and
own sounding out of chords to the
songs ; little blocks ; fort in woods
;
baked rolls, straw weaving; surveys
memory
drawing
clarity
(anticipation)
5/7/76 drawing - of where she was bom and
used to live; afraid of being left
out of things
meaning
artistry
appreciation
(standards
)
6/76 (parent report) Having a fort meant
a great deal to her and it made her
both angry and confxised when being
in her fort did not mean the same
thing to other children . . .
Polly's craftwork is really beauti-
ful. She has a delicate approach
and appreciates small, fine things.
Her leaf printings were especially
well done. She made a leaf book -
with not only the prints, but the
leaves on which she had painted . .
Ill
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nature did some experiments involving fire
and burning; helped in the garden,
planted flower seeds indoors
. . .
expressive arts dramatic play a favorite activity;
very participative in movement -
clarity
stretching, rimning
,
miming - has
a nice quality to her movements
. . .
Appreciated explicit explanations of
detail
language
all that was requested of her . . .
Drawings continue to grow in detail
and personal style - (writing) can
be quite meticulous in drawing a
verbal pictiure ; reads with expres-
sion cind interest . . .
appreciation
inner landscape
poetry
quests
(anticipation
)
She is appreciative of and sensitive
about feelings and things of feeling
and enjoyed peotic language and
description very much - An active
and informed group member - She re-
lied on the adult to keep her up-
to-date on what was going on in
terms of news and events about shcool
and children; she also trusted the
(privacy)
adult to help her guard her own pri-
vacy and the privacy of others
(standards)
quests
(cinticipation)
Age 7
10/18/76 asks worrying type questions - Is
this right? What should I draw?
drama 11/8/76 Polly is the mother in the play:
ear "Dear, we need cigarettes and a
turkey," The tone is incredibly
accurate
process
eyes
11/22/76 watched the hot and cold water demon-
stration; chose to make turkey stuf-
fing preferring to be alone; tired
eyes
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eyes 11/29/76 tired eyes
(standards)
(anticipation)
12/76 (parent conference) discussed Polly's
ambition to measure up; her capacity
for worry
(standards) (parent report) She sets herself high
standards (usually in response to
the work of some older friend) and
tries hard to live up to them -
language
inner ladnscape
determination to do well . . .
Polly participates well at group times,
both as a describer, questionner
and problem solver. She is showing
a willingness to "guess" when she
isn ' t sure - in other words
,
to
speculate . . .
process In general, seems to end up in the
kitchen even when she's supposed to
be elsewhere . . .
poetry
music
participation
Polly seems to have an affinity for
poetry and also for singing
. . .
She writes lengthy stories with con-
siderable action and point to them.
The drawings accompanying them also
are full of action and spirit; some-
times enjoys assignments containing
memory questions about group meeting
repeat
nature
1/3/77 several God's eyes; engaged with the
animals
perspective
models
1/12/77 made a complex house out of lunch
pails for rabbit; made a town with
Lucy and Virginia in floor blocks
with houses and school and library;
nature played with guinea pig a long time
perpective
models
1/17/77 terribly enthusiastic about the solar
system mural - making the planet
Earth and also Jupiter
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focus 1/24/77 worked and worked and worked on a
crocheted hat and finished it
perspective 2/7/77 made a mouse house one day
focus 3/1/77 extremely focused on the granny
square pillow
mystery
3/14/77 made cinnamon biscuits with Lucy,
expressing mystification all along
the way; made a cardboard pyramid;
made little collages
model 3/21/77 started a sawdust and glue landscape
in preparation for a model wigwam
(standards)
repeat
perspective
4/11/77 pesters people to make them do the
"right" thing and doesn't understand
why they snap at her and gets her
feelings pretty much hurt; did
burning experiments; did blocks with
Abby (a building for animals
,
with
hatchways to keep the alligators
from the others
)
appreciation 4/25/77 quite caught up in the mxiral - lots
of admiration
intensity 5/2/77 doesn't seem to understand her own
intensity which puts people off and
gets her feelings hurt
nature 5/15/77 some involvement with the mice
detciils
5/23/77 has finished the main part of the
wigwam and is now embellishing it
with great pleasure; spent one day
with Virginia and Lucy in the blocks
embellishing a marble shoot
perspective
repeat
6/6/77 lots and lots of moiose (little cas-
tles and tunnels); made a canoe for
her Indian scene - quite involved
with the face painting
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wonder (parent report) She egresses excite-
focus
ment, enthusiasm, and wonderment cdxjut
almost anything that swims into her
world - but equally has a persistence
in following through on something
once she has engaged with it; is
inner landscape
less likely to have unrealistic es-
pectations; likes to share her feelings
for whatever has caught her very
directly, and can sometimes be
perspective
demanding in her need for a sympa-
thetic ear . . .
She uses the blocks to make marble
shoots, towers and scenes for the
language
animals - Polly periodically spends
time building houses for the mice
,
the guinea pig, or the rabbit and
enjoys watching and talking about
them. (Actually Polly enjoys talk-
ing about everything.)
model
details
Her major projects this spring have
been a model wigwam which took a
lot of patience and energy on her
part before it began to take shape.
process Once the major structure was com-
plete, she enjoyed embellishing it
very much; She likes to cook, plus
intensity
general helping out in the kitchen . .
Her own intensity is sometimes hard
for other people to sustain, and
then her feelings get hurt; It is
hard for Polly to understand that
sometimes people need a rest from
her intensity . . .
reflection
inner landscape
She makes good connections between
one series of thoughts and discus-
sions and another; has enjoyed
biography, adventure fantasy, and
stories about how people change and
feel. She is always sensitive to
the way people are feeling in the
stories she reads . . .
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drama She has been in several plays and is
very active in the Pocahontas play.
She had a potential here for carry-
ing the action, but confuses herself
conplexity
sometimes and gets mixed up . . .
Polly's drawing and writing continue
to be lengthy, complex, full of
quests
feeling and action . . .
Sometimes confiases herself by thinking
something is more complex than it
really is
nature
Age 8
9/6/77 mice and gerbils; watching Virginia
quests
watching
and Rosa with the guinea pig; ex-
tremely active at group meeting,
full of questions and speculation
about the caterpillar
perspective
miniatxire
enalrgement
9/12/77 made a little house scene with tables,
chairs, people, etc.; made a Icirge
maze for the gerbils in blocks
ear
language
9/19/77 Has beg\in a story with dialogue -
has an ear for conversation
writing 9/26/77 the story turns out to be about a
boy needing friends
,
having a minor
conflict with a sister over same,
and resolving rather nicely
frames 10/17/77 in her play is a storekeeper turned
into a phantom - but she remains good
ctnd attacks the bad phantom - then
she is the police who takes him to
jail
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perspective 10/24/77 blocks - developing a complex living
complexity
arrangement for all the zoo animals
;
doesn't understand that some writers
(anticipation
)
mention some thing or person and then
ejq)lain, so she gets upset that she's
not understanding when she is
frames 10/31/77 went to the big room and was both a
mother and an old lady - began a
complexity
(anticipation)
story for her based on the play
(an old man with jewels) which she
elaborated well; lately has been
jumping into the teaching role in-
appropriately with uncommon vigor
process 11/7/77 more likely to show up where she
shouldn't
wonder
reflection
drama
perspective
11/7/77 (parent report) She continues to
deepen her sense of wonder and of
the connections of things; dramatic
play - increasingly the source of
the story ; collage - little scenes
of houses . . .
seeing While crocheting or sewing Polly often
wanders around to see what
quests
(anticipation)
everyone else is doing . . .
(reading) always wants to know "why"
before the author is ready to tell
her; she often asks a question about
the story I am reading to the group
immediately before the paragraph
that will answer it ; This desire
for fxillness and anticipation was
noticeable in one of her plays in
frames which she kept stepping out of her
role to explain action to the
audience so that they would lander-
stand what came next . . .
(standards)
(anticipation)
grasps all the sturctures and expec-
tations for the group and worries
sometimes when she sees other
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process
(parent report, cont'd) people not
living up to them; still has a
tendency to end up in the kitchen
complexity
no matter what else she is doing
. .
Polly's writing has continued to
become complex with much tone and
language
feeling being conveyed through
dialogue - She sometimes explains
inner landscape
frames
clarity
(anticipation)
writing
language
complexity
to me what she is trying to convey
before I read her work, so that I
can tell her whether it is clear -
Is now embarked on a story about an
old lady and a wizard
. . .
Polly is conversational with every-
one - I think the intensity and
complexity of her thought and feel-
quests
ing make it difficult for her to get
what she needs from her peers; She
continues to be active and central
at group time
,
her drive toward
clarity and imderstanding contributing
much to the refinement of the group's
thought. If she weren't so much
like an exclamation point
,
I would
say she is a walking question mark
writing 11/14/77 Is continuing her story of the old
woman, 3 sons, and wizard. Classic
seeing fairy tale. (play) gets blinded
by lightning and mysteriously cured
writing 11/28/77 continues with her story with lively
details and dramatic touches : "pop
. . . the third son was a frog"
inner landscape
process
12/12/77 increased contact with Rita which
looks very exclusive and secret-
telling; keeps popping into the
kitchen and often ends up where
she shouldn't be
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writing
perspective
artistry
clarity
(anticipation
)
process
eyes
ears
intensity
wonder
perception
participation
qiiests
appreciation
ear
clarity
complexity
eyes
ears
inner landscape
(standards)
(humor)
arrange
POLLY
1/3/78 is starting a long story about 3
women (one a cripple with a baby)
and a New Year's party
1/9/78 blocks - making a house; worked on
a "stained glass" picture of a
flower that came out like a mosaic -
lovely color; did paper marbeling
with Abby and enjoyed not only the
result
,
but the fact that they were
pioneering the process for the rest
of the group; wanted to get into
the kitchen - got to pour milk -
a responsibility she covets
1/9/78 (staff review) Her eyes are very
large and dark and always observant
and her ears are remarkably delicate;
Polly is very intense and filled
with wonder. She perceives, investi-
gates and participates in everything
that is happening around her; She
needs to know things fully - some-
times looks for more than is there;
expresses wonder at the work of
other children and likes to participate
in it; She is particularly interested
in listening (music, poetry); is
attentive and anxious for clarity;
It seems that with numbers she looks
for more, for something she feels is
missing, tending to make them more
complex; Polly is lanky and seems to
be all eyes and ears ; often stares at
things; Polly shows a great interest
in feelings, both projecting her
own feelings and imagining those of
others. She is also interested in
fairness - has a sense of humor,
finds it difficult to laugh at her-
self. Polly likes to arrange things,
including the objects she likes to
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1/9/78
poetry
inner landscape
(staff review, cont’d) collect;
poetry; A recent activity is
a studio she set up in a chicken
coop where she plays therapist with
kids and helps them with their
complexity
problems; She is vulneraible - in
her vision of life as complex and
difficult to comprehend - a child
with great conplexity of inner
clarity
thoughts and feelings who finds a
need for clarity and order in the
miniature
external world; has no interest in
TV; She likes to play with small
replicates of reality, especially
concerning house and family; She
likes information and is filled with
quests
it; an inordinant sense of respon-
sibility leads her to check up on
kids and teachers
intensity 2/2/78 (child conference) no one gives
her the intensity of response she
people wants and she wants a best friend
drama 2/6/78 (child conference) she expressed a
need to get some of her ideas ex-
pressed dramatically (not with
puppets, for instance)
(anticipation) 2/6/78 the play was about a robbery with
murder which happened at a hospital;
the murderer gets in by feigning
illness, but the plot is overheard
by an attendant; but - no one be-
lieves him, the consequence being
that the guard (of the safe) is
killed but the alarm goes off and
the criminals apprehended - the at-
tendant remarking "I told you so"
(anticipation) 2/13/78 a tendency to criticize sooner than
is necessary
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(anticipation)
model
art
model
closeness
(anticipation)
concern
people
drama
people
process
process
(privacy)
frames
2/27/78 Polly remains jumpy: anticipating
too much
,
interrupting
,
trying to
manage too much; decided to do a
model of Mt. Vernon and spent much
of the week sketching the facade;
enjoyed the museum, especially
"the Messenger" - for the story and
the detail
3/13/78 decided that a period doll rather
than a model of Mt. Vernon would
be a better project; got into a
slat house; inclined to "hover"
over Lola too much
3/27/78 absent - but called on Monday to
say she misses me
,
worries about
Lola, and "be sure and take care of
the class Jessica"
4/10/78
4/24/78
5/1/78
liked the idea of a research project
and has begun a book about different
people - George Washington first
ran the Cinderella play and was her-
self a very firm, matter of fact
Cinderella - people seemed to have
good lines and a sense of what was
expected; Polly is always drawn to
visitors and other adults in the
space
just plain angry she says - the con-
sequence is that she's all over the
place
,
never where she is supposed
to be
5/15/78 Polly's face has visibly expressed
her irritation and upset - she con-
tinues to be jumpy, i.e., all over
the place and has had several periods
of self-imposed retiring over her
hurt feelings; (play) was the Hero
and the Teller both
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drama
self-consciousness
6/5/78 (play) more conposed when acting than
when narrating
inner landscape (parent report) She brings her usual
degree of articulation and understand-
ing to (her own) problems but has
difficulty - not allowing her con-
cerns to color her whole activity;
it has seemed a relief to her to be
shown how not to think of her feel-
ings all the time
. , .
process She is drawn to the kitchen as much
for its social and nurturing poten-
tial as for anything else and es-
pecially enjoys being a server at
hot lunches . . .
people
She has very much wanted a research
project this spring - has a definite
interest in persons and life styles,
biographical reserach - Her instinct
toward this kind of project seems
very sensible to me
,
as a good balcince
to the intensity of her feelings
and intuitions . . .
drama Polly's dramatic work has been strong
this term - when she is squarely in
the role of director, and both she
frame
and her colleagues understand her
responsibilities, the work goes quite
smoothly - Is the storyteller and
the mother eagle in our class play -
quests has a good sense of dialogue and of
costume - needs more help in visu-
language
alizing the setting and the space -
is quite perceptive about conveying
the total story and in general is a
person for whom "story" is important
. .
(writing) dramatic, full of dialogue,
and always having a strong story line
;
quests she also tells a lot of stories and
seems to me to see the occurrences
of her life as a series of stories . .
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people While she has plenty of "friends"
from the outside point of view
,
intensity
virtually no one is a±)le to give her
the sustained intensity of response
that means "friend" to her; often
quests a leader through her enthusiasm and
inventiveness ; concerns this term
have accelerated her tendencies to
(anticipation) need to know everything that is going
on around her and indeed to in-
terfere in other's activities as a
"monitor" . . .
Polly has continued to write long
stories which seem often to have
reflection
particular relevance to what is
concerning her - a story about a
bee and a flower who spoke different
languages and had to learn to communicate


